College of Education and Affiliated Programs
Biennial Assessment Report — Fall 2014
Social and Cultural Analysis of Education

Note: this report presents and analyzes data from Summer 2012 through Spring 2014.

Background

1.

Describe your program (enrollment, number of faculty, general goals). Have there been any major
changes since your last report?

Program Overview, Student Learning Outcomes, and Goals. The Social and Cultural Analysis of
Education (SCAE) program’s mission is to: “provide students with an intellectually rigorous
interdisciplinary experience that emphasizes critical approaches to educational analysis. The Social
and Cultural Analysis of Education program aims to prepare graduates to envision and effect
transformative practices in a broad range of educational contexts, both domestically and
internationally.” The program incorporates study of K-12 and higher education, adult education, and
community-based education at local, national, and international levels.

Through core courses, regular advising appointments, program orientations, retreats and other
events, the program offers candidates the opportunity to engage in an active teaching and learning
community in order to grow and develop academically, professionally, and personally. The
program’s core and capstone courses provide candidates with opportunities for reflection on
academic, professional, and personal growth.

The Social and Cultural Analysis of Education program supports the mission of the College of
Education. The program is aligned to all seven aspects of the College conceptual framework
(effective pedagogy, evidence-based practices, collaboration, leadership, innovation, scholarship,
and advocacy). Table 1 displays the SCAE program’s six Student Learning Outcomes (SLOs), and
indicates their alignment with specific aspects of the College conceptual framework.

SCAE’s SLOs are developmental in nature. All six program SLOs are introduced in SCAE 550 (the core
course all candidates take in the first semester of enrollment) and assessed in SCAE 551 (the second
core course, offered during the second semester of candidates’ enrollment) and SCAE 695 (the
capstone course, offered during candidates’ final year of enrollment). SLOs are assessed through
signature assignments in SCAE 551 and 695. SLOs 1-4 are assessed in SCAE 551 through the Praxis in
Critical Pedagogy Project and in SCAE 695 through the Theory into Practice Project. SLOs 5-6 are
assessed in both SCAE 551 and SCAE 695 through the Assessment of Sophisticated Academic Writing
rubric (SLO 5) and the Assessment of Engagement in Critical Dialogue rubric (SLO 6).

Table 1 (below) displays the Student Learning Outcomes for the SCAE program. In addition to these
SLOs, the SCAE program has five goals: 1) Graduates understand how social and cultural forces
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impact, and are impacted by, educational policies, practices, and pedagogies; 2) Graduates have a
critical understanding of the role of education in society--locally, nationally and globally; 3)
Graduates have a critical understanding of historical and contemporary struggles for social and
educational justice in the United States and around the world; 4) Graduates are committed to
envisioning and effecting transformative practices in a variety of educational contexts; 5) Graduates
value professional and intellectual growth and development as integral to exercising agency in their
spheres of influence.

Table 1

Program Student Learning Outcomes and Relevant Standards

Outcome 1 Outcome 2 Outcome 3 Outcome 4 Outcome 5 Outcome 6
SLOs Synthesize Identify Formulate Construct Produce Engage in
concepts implications strategies complex sophisticated | critical
and ideas in | of social and for effecting | written academic dialogue
the area of cultural social and arguments writing related to
social and theories for educational | related to related to the | educational
cultural educational justice. social and social and policies,
analysis of practice in a cultural issues | cultural practices,
education. variety of in education. analysis of and
settings. education. pedagogies.
Signature Praxis in Praxis in Praxis in Praxis in Assessment of | Assessment
Assignment(s) | Critical Critical Critical Critical Sophisticated | of
Pedagogy Pedagogy Pedagogy Pedagogy Academic Engagemen
Project Project (SCAE | Project Project (SCAE Writing tin Critical
(SCAE 551); | 551); Theory (SCAE 551); | 551); Theory Dialogue
Theory into into practice Theory into | into practice
practice Project (SCAE | practice Project (SCAE
Project 695) Project 695)
(SCAE 695) (SCAE 695)
Conceptual Effective Collaboration, | Advocacy, Scholarship, Scholarship, Leadership,
Framework pedagogy, innovation evidence- leadership effective advocacy,
evidence- based pedagogy innovation
based practices,
practices innovation
CSULB Knowledge Engaged in Engaged in Well-prepared; | Well- Well-
Learning and respect | global and global and Integrating prepared; prepared
Outcomes for diversity | local issues; local issues; | liberal Integrating
Knowledge Integrating education liberal
and respect liberal education;
for diversity education; Collaborative
Collaborativ problem
e problem solving
solving
NCATE
Elements N/A
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Candidate Information. As displayed in Table 2 below, 20 candidates matriculated into the SCAE
program in Fall 2012 while 22 candidates matriculated in Fall 2013. In addition, 26 candidates
advanced to the culminating activity in 2012-13 and 16 advanced in 2013-14 (see Table 3 below).
Table 4 demonstrates that 22 candidates passed the comprehensive examination in Spring 2013 and
10 in Spring 2014, which put them on target to graduate. Table 5 indicates that 22 candidates
successfully transitioned to the exit point of the program by 2012-13 and 14 by 2013-14. The varying
statistics between the 2012-13 and 2013-14 data in Tables 3-5 reflect the fact that some SCAE
candidates complete a two-year full-time program while others complete a three-year part-time
program; the number of candidates pursuing full- or part-time study varies from year to year and
candidates often switch enrollment status during the program based on their changing employment
situations and personal circumstances.

Table 2
Program Specific Candidate Information, 2012-2014 — Transition Point 1 (Admission to Program)

2012-2013 2013-2014

Applied | Accepted | Matriculated | Applied | Accepted | Matriculated
Total: 38 36 20 36 31 22

Table 3

Program Specific Candidate Information, 2012-2014 — Transition Point 2 (Advancement to Culminating
Experience)

2012-2013 2013-2014
Thesis (698)* 3 6
Comps? 23 10

! This is data on all students who were enrolled in thesis work from Summer 2012 to Spring 2014. This figure may
include students who actually “crossed into” this transition point prior to Fall 2012 and were still making
progress on their theses at this time.

? This is data on the number of students who applied to take the comprehensive examination from Summer 2012
to Spring 2014. The data include students who may not have taken or passed the examination(s).
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Table 4
Comprehensive Exam Results, 2012-2014

2012-2013 2013-2014
Passed 22 10
Failed 0 0
Total® 22 10

Table 5
Program Specific Candidate Information, 2012-2014 — Transition Point 3 (Exit)

2012-2013 2013-2014
Degree 22 14
Table 6
Faculty Profile 2012°
Status 2012-2013 2013-2014
Full-time Faculty/Lecturer 2 2
Part-time Lecturer 1 1
Total: 3 3

2. How many of the total full- and part-time faculty in the program reviewed and discussed the
assessment findings described in this document? Please attach minutes and/or completed

worksheets/artifacts to document this meeting.

Both full-time faculty members participated in a data discussion meeting to review and discuss the
findings presented in this document. Minutes of this meeting are attached at the conclusion of this

document.

* The number of pass + fail does not equal the number of students who advanced to take the comps (Table 3)
because some students who have registered for the exam do not attempt it. This data reflects number of
attempts at one or more parts of the comprehensive exam from Summer 2012 to Spring 2014. Individuals who
failed all or part of the exam and chose to retake it during AY 12-14 may be accounted for twice.

4 Faculty numbers reflect headcounts of any faculty member teaching a course in the program for the prior
academic year (Summer through Spring). Faculty who teach across multiple programs will be counted in each

program.
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Data

3. Question 3 is in 2 parts focused on primary data sources related to: student learning and program
effectiveness/student experience:

The Social and Cultural Analysis of Education program draws upon data from a variety of sources for
its ongoing program improvement processes, and for this biennial report in particular. Data
informing this report include:

e Enrollment and Headcount Data: Enroliment and headcount data are provided by the
department office (faculty headcounts) and the Graduate Office/TPAC. These data are reflected
in Tables 2-6 above. The data are shared with the Assessment Office on an annual basis and
reviewed in alternating years for the biennial report.

e Signature Assignment Data: Signature assignments are faculty-designed assessments, typically
embedded in courses, that assess candidate learning on program-level outcomes. Assessment
scoring is guided by rubrics to ensure consistency and fairness. These data are collected each
time the relevant course is offered and are then forwarded to the Assessment Office for
analysis. Analysis includes calculating the mean and standard deviation for overall and criteria
scores. Signature assignments are outlined in Table 1 (above). Relevant data for these
assignments are reported in the figures below, with additional signature assignment data
reported in Appendix A.

e College of Education Student Success Survey: Starting in spring 2013, the college administered
a web-based student success survey to capture the experiences of candidates currently enrolled
in the college. This survey is administered every 3 years. A selection of relevant data for the
program are reported in Appendix B.

e Exit Survey for Advanced Programs: Each spring, the Assessment Office administers a web-
based survey to those who have completed their programs and/or filed for a credential the prior
summer or fall, or anticipate doing so that spring. Findings from the SCAE program’s review of
Exit Survey data are discussed in section 3b (below). Additionally, a selection of relevant survey
response data for the program are reported in Appendix B.

e Alumni Survey for Advanced Programs: Starting in fall 2013, the college administered a web-
based survey of alumni of advanced programs. This survey is administered every 3 years.
Findings based on the program’s review of Alumni Survey data are discussed in section 3b
(below). Additionally, a selection of relevant data for the program are reported in Appendix B.

e Focus Groups: The SCAE program held a specialized set of two focus groups in Spring 2014,
focusing on the SCAE 550 core course. Each focus group included 7-12 candidates and was led
by a faculty member from another program; the facilitators drafted a brief report on their
findings. Selected findings from the focus groups are reported below in Question 3b.

Additional information, including each program’s assessment plan and signature assignments, can be
found at: http://www.ced.csulb.edu/assessment.
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a. Candidate Performance Data: Provide direct evidence for the student learning outcomes
assessed this year and describe how they were assessed (the tools, assignments, etc.
used).

The figures below display evidence of candidate performance for SLOs 1-6 during the period
covered by this report. For more detailed data on specific SLOs and related criteria (as available)
please go to Appendix A.

Figure 1

Figure 1 compares aggregate data by SLO for a two-year period based on points earned.

Figure 2

Figure 2 compares aggregate data by SLO and course number (SCAE 551/SCAE 695) for a two-year
period based on points earned.
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Figure 3

Figure 3 shows trends in SLO data across two years based on points earned.

Figure 4

Figure 4 compares trends in SLO data across two years based on points earned in SCAE 551.
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Figure 5

Figure 5 compares trends in SLO data across two years based on points earned in SCAE 695.

b. Program Effectiveness Data: What data were collected to determine program
effectiveness and how (e.g., post-program surveys, employer feedback, focus groups,
retention data)? This may be indirect evidence of student learning, satisfaction data, or
other indicators or program effectiveness.

The SCAE program has reviewed and interpreted data from the following survey(s) and items
identified below. Relevant survey data can be found in Appendix B.

Survey Items

2013 CED Student Success Survey 2,10,17,18

2013, 2014 CED Exit Surveys 15, 18, 19, comments
2013 Alumni Survey 4,8, 9, 20, comments

College of Education Student Success Survey (2013):

This survey had 8 respondents out of an estimated sample of 26. 100% of the respondents indicated
that their program advisor has a strong knowledge of program requirements and is responsive to
their questions, and 100% indicated that they would choose the SCAE program if they had to start all
over again. 100% also indicated that the program emphasizes respect for students from all racial,
ethnic, social and economic backgrounds. Open-ended comments revealed 1) that candidates
experience a strong sense of community in the program (e.g., “The members of my cohort and
program have proven invaluable as | progress through my program. | feel we have developed a
sense of community and genuine support as we challenge and push each other academically. It’s the
first time in my academic career that | have felt a true sense of belonging in an educative space.”)
and 2) that candidates’ minds are broadened through the program (e.g., “My program pushes me
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academically, emotionally, mentally, spiritually and beyond. Essentially, my program is not preparing
me for the world of education; it is preparing me for life.”).

Exit Survey for Advanced Programs (2013 and 2014):

The 2013 Exit Survey had 12 respondents out of a potential sample of 27, while the 2014 Exit Survey
had 7 respondents out of a potential sample of 15. Several questions in the surveys are generic to
the College of Education. Salient results in this section of the surveys include: 100% noted in 2013
that they are able to locate online resources in the field (this question was not included in 2014),
100% in both years indicated that it is either “important” or “very important” to act as a change
agent and engage in an ongoing process of inquiry to support and improve practice, and 91% in
2013 indicated that they “strongly agree” or “agree” that their coursework reflected sensitivity to all
aspects of diversity while 100% indicated that they “strongly agree” or “agree” in 2014. The Exit
Survey also contains three program-specific questions. The first asks graduates whether they agree
that the SCAE program has helped them to develop their knowledge/understanding of: 1) social and
cultural theories related to education, 2) the complex relationship between education and society,
3) educational inequalities and injustices at the local, national and global levels and 4) critical
pedagogies aimed at alleviating these inequities. In 2013, an average of 72% indicated “strongly
agree” to these items, while by 2014 the “strongly agree” category was 100% across all items.
Similarly, for the second program-specific question that pertains to how well the program has
helped students attain each SLO, 63% indicated “strongly agree” in 2013 while 100% indicated
“strongly agree” in 2014. Additionally, nearly 100% of the respondents in both 2013 and 2014
indicated that they “strongly agree” or “agree” that the SCAE program was intellectually rigorous
and that it helps students grow academically, professionally and personally. Open-ended questions
regarding the program indicated that candidates 1) appreciated the dialogue (e.g., “One of the most
valuable aspects of the program has been critical dialogue with my cohort”), 2) developed a sharper
ability to “name” injustices and to be comfortable in confronting them in their spheres of influence
and 3) valued the challenging environment that encourages growth and development. Open-ended
comments also pointed to areas for improvement, including 1) adding an additional faculty member
for greater diversity and student support, 2) more professional development for independent
research (highlighted in 2013 but not 2014) and 3) highlighting gender and sexuality issues more in
SCAE coursework.

Alumni Survey for Advanced Programs (2013):

The data collected from 33 respondents reflect that over 90% are employed in a field related to
their degree. 75% of the respondents responded “completely” or “a great deal” when asked to what
extent their program prepared them for their careers, and 98% found the time and money invested
in the program to be worth it. 100% of the respondents indicated that they “strongly agree” or
“agree” that they consider themselves to be reflective practitioners and that they are committed to
exercising agency to promote change in their professional, academic and personal spheres of
influence. Alumni had strong professional accomplishments as well, with 48% receiving a promotion
and 64% attending a professional conference within the past 3 years. Open-ended comments in the
survey indicated the following: 1) positive experiences (e.g., “| am extremely grateful for my time
spent in the SCAE program at CSULB”), 2) strong connections to professional development (e.g.,
“The Social and Cultural Analysis program at CSULB helped shape me into a more effective educator
by understanding the social and historical context of education to foster a more inclusive and
rigorous learning environment for my students.”), 3) some concern about the need for greater
research exposure (e.g., “The only thing that was missing was a focus on conducting our own
research as graduate students [including presenting at conferences]”), 4) strong faculty and faculty-
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student connections and mentorship (e.g., “l am grateful for the extraordinary faculty in the SCAE
program.”), 5) broadening of the mind (e.g., “I now have a much more critical lens at the cross-
sections that affect my world. | am able to deeply analyze situations and think creatively about the
solutions to problems that | see.”), 6) having more faculty would be beneficial (e.g., “l would add
another professor to the program...l feel another professor will add a dynamic to the program that
will only enhance the experience of others.”) and 7) impactful experiences (e.g., “It has been a life-
changing event...SCAE gave me the words (tools) to express what | was feeling as a student of color
and to describe injustice that | was feeling.”

Focus Groups on SCAE 550 Course (2014):

A number of key findings arose that carried across both focus groups. Several of these findings were
with regard to positive aspects of the SCAE 550 course. Overall, candidates found that having a core
course such as SCAE 550 at the beginning of the program was beneficial because it helped them
adjust to graduate life and to the cohort. Additionally, the findings demonstrated that dialogue is an
integral, positive component of the course (e.g., “The dialogue is the best part of the course”).
Candidates also enjoyed the opportunities for professional development that are built into the
course, including academic writing support. The structure and content of the writing assignments
was also highlighted as a positive aspect of the course because they allow candidates to develop key
skills for graduate papers. Candidates also highlighted their appreciation for the program and its
faculty. Focus group participants had several suggestions for improving the SCAE 550 course. First,
candidates indicated that they need more practice and scaffolding in dialogue, particularly at the
beginning, especially because they come from undergraduate programs that were faculty-centered
(e.g., one candidate indicated that they need a “more gradual transition”). Second, candidates also
expressed that they wished that there were clearer connections between SCAE 550 and 551. Third,
candidates also wished to meet fewer times in joint sessions combining SCAE 550 and 695
candidates so that they could focus on the material in 550 and discussions with their cohort
members. Fourth, candidates noted that they would like to see greater attention to different forms
of oppression, particularly related to Lesbian, Gay, Bisexual, Transgender, Queer and Intersex
(LGBTAQI) individuals. Finally, candidates indicated that they would like to see more of a focus on
global/international issues given that the core course is for students who pursue both Urban
Contexts and International Contexts emphases within the program.

4. OPTIONAL: You may provide additional information (e.g., other data, copies of letters of support
from granting agencies or school staff, etc.) about candidate performance, the student experience
or program effectiveness used to inform programmatic decision making. This may include
guantitative and qualitative data sources
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Analysis and Actions

5. Please use the table below to report the major interpretations based on your review of the data
for this reporting cycle. Consider signature assignment data on candidate performance as well as
any survey and other data. Be sure to make note of how these new findings compare to past
findings on the data and discuss why you believe the results have changed. (Note: While it is
possible that you have both strengths and weaknesses for a single topic, it is also possible you
might identify only strengths or only weakness for a topic.)

Table 7

Interpretations and Discussion of Program Strengths and/or Areas of Needed Improvement

Areas for
Data Sources R ch f t
i (i.e., Signature ) anges from pas
# [oRE Assignments and/or Strengths {Please address aFtlon findings and Why
surveys) taken or planned in Q6
below)
1 Professional | Student Success | Strong No major changes
Development | Surveys, Exit opportunities from prior data
Surveys, Alumni | offered
Surveys, Focus | throughout the
Groups program
2 Research Student Success | Increasing A subset of SCAE Findings from more

Support

Surveys, Exit
Surveys, Alumni
Surveys

opportunities for
research support
within the
program,
including in-class
assignments,
external advising
and group
meetings (e.g.,
thesis groups)

students request
more support for
research,
particularly thesis
students

recent surveys (e.g.,
the 2013 student
success survey) show
that research has
become an
increasingly positive
factorin the
program, compared
to the alumni survey
where respondents
indicated a greater
desire for a focus on
research, which
indicates that gains
have been made
recently in this area.
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Data Sources

Areas for
Improvement

Changes from past

. (i.e., Signature .
# Topic Assignments and/or Strengths (Please address af:tlon findings and Why
surveys) taken or planned in Q6
below)
3 Faculty Student Success | Faculty provide Candidates wish No major changes
support Surveys, Exit individualized that there were from prior data

Surveys, Alumni
Surveys

support and
consistently
offer support
outside of
classes for all
levels of
development—
academic,
professional and
personal

more than two
full-time faculty to
provide greater
support and
variety

4 Broadening

Student Success

The SCAE

No major changes

of the mind Surveys, Exit program allows from prior data
Surveys, Alumni | students to grow
Surveys and develop
academically,
professionally
and personally
5 Dialogue Student Success | Candidates Candidates would | No major changes
Surveys, Exit continually like more from prior data
Surveys, Alumni | emphasize direction for and
Surveys, Focus | engagement in practice with
Groups dialogue as a dialogue,
critical and particularly at the
positive beginning of the
component of program
their SCAE
experiences
6 Reflection Student Success | Candidates No major changes
Surveys, Exit regularly from prior data
Surveys, Alumni | comment on
Surveys how the SCAE

program allows
for reflection,
both regarding
professional
practice and
regarding their
personal realms
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Data Sources

Areas for
Improvement

Changes from past

4 Topic Ass(ilg.:r’\'\se}ﬁ:sat:r:j/or Strengths (Please address action findings and why
surveys) taken or planned in Q6
below)

7 SLO 1-4 score | SLO data Students The data in the This finding
comparisons regularly tables above represents a change
between perform well on | reflect 695 from past years in
SCAE all four SLOS, students scored which the data
551/695 and scores slightly lower than | consistently show
students generally 551 students for progress from 551 to

improve from most SLOs 695 (as would be
551 to 695 (although the expected with
same students are | developmental SLOs).
not tracked in The program faculty
these tables) believe this may be
due to a group in 551
who were stronger
overall than their
prior counterparts.
8 SCAE 550 Focus groups Candidates find Candidates sought | n/a

this core course
helpful in their
graduate school
experiences,
particularly the
writing
assignments and
professional
development.
They also see
dialogue as a
critical and
positive aspect
of the course.

more emphasis on
LGBTQI issues and
well as
international
content. They also
wanted to have
fewer joint
meetings with
students in the
695 capstone
course, and some
expressed concern
about the
connection
between SCAE 550
and the second
core course, SCAE
551. Candidates
also sought more
scaffolding on
using dialogue.
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6. Please outline the steps the program will take (e.g., revise curriculum, programs, practices, assessment processes) to address areas in
need of improvement outlined in Question 5.

Table 8

Action Items

Topic
#

Action to Address Areas for Improvement

By Whom?

By When?

Update on Actions
(If Applicable)

Faculty will revise the SCAE program thesis guidelines and will develop
more structured timelines and procedures for completing theses. Faculty
will hold a thesis orientation for candidates who have had a thesis
application accepted for the next academic year.

Full-time faculty

Spring 2015

At this time, it is not possible to address this issue with full-time faculty.
However, SCAE has hired a part-time faculty member to consistently teach
several courses over the past 3 semesters, which has added an important
third faculty presence.

n/a

n/a

Faculty will spend more time in courses, especially core courses, focusing
on dialogue and how it may be improved. Additionally, a greater emphasis
will be placed on dialogue at the retreat for new students that takes place
prior to the start of the academic year.

Full-time faculty
in conjunction
with candidates

Fall 2015

This finding occurred for the first time in the data displayed above. At this
time, no direct action will be taken, but faculty will continue to monitor SLO
performance data to ensure that this does not become a trend. Faculty will
take action if this finding is indeed a trend.

Full-time faculty

Next biennial
reporting cycle

Actions have already been taken to address issues raised in the Fall 2014
syllabus for SCAE 550, including adding more LGBTQI content, reducing the
number of joint sessions with SCAE 695, as well as making it clear how SCAE
550 and 551 fit together. Faculty will review the SCAE 550-551 sequence
further for alignment and to address concerns about the lack of
international content within the series.

Additionally, faculty will also continue to add content regarding additional
forms of diversity (e.g., LGBTQI individuals) into courses in Urban and
International Contexts beyond the core courses.

Full-time faculty

Fall 2015
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7. Will you be making any changes to signature assignments or rubrics as a result of your review of
data for this report?

O Yes (see below)

M No (no further action is required)

Table 10

[Insert Table Name Here]

Course # | Signature Assignment Name | Nature of Changes (BRIEF) | Reasons for Changes (BRIEF)

Please remember to submit revised rubrics to the Assessment Office when they are completed
to ensure we can help you collect the correct data.
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Data Discussion
Social and Cultural Analysis of Education Master’s Program
Meeting Minutes
September 15, 2014
Faculty Present: Lindsay Pérez Huber and Laura Portnoi

Full-time SCAE faculty met to discuss the following data: 1) SLO data for 2012-14, 2) the 2013 Alumni
Survey, 3) the 2013 Student Success Survey, 4) the 2013 Exit Survey, 5) the 2014 Exit Survey and 6) the
2014 SCAE 550 focus group reports. Faculty reviewed each set of data for evidence of strengths and
weaknesses. We then considered what actions we might need to take based on this data.

Data Points
SLO Data, 2012-14

The SLO data for our six developmental student learning outcomes indicates that all students continue
to perform well on the program SLOs. This set of data shows that students in SCAE 551 performed
higher on most SLOs than SCAE 695 students, which is atypical. With developmental outcomes that are
introduced early in the program, assessed in SCAE 551 and then again one to two years later (depending
on whether students are full- or part-time), the expected trend is an increase in scores from SCAE 551 to
SCAE 695. This trend has been the norm for several years. This current set of SLO data may be an
anomaly, particularly because the same students are not being tracked across 551 and 695. This data is
concerning, but only if this atypical result continues. We should continue monitoring the SLO data to
ensure that the typical trend returns in the future. If it does not, we will need to take action.

2013 Alumni Survey

The data collected from 33 respondents reflect that over 90% are employed in a field related to their
degree. 75% of the respondents responded “completely” or “a great deal” when asked to what extent
their program prepared them for their careers, and 98% found the time and money invested in the
program to be worth it. 100% of the respondents indicated that they “strongly agree” or “agree” that
they consider themselves to be reflective practitioners and that they are committed to exercising agency
to promote change in their professional, academic and personal spheres of influence. Alumni had strong
professional accomplishments as well, with 48% receiving a promotion and 64% attending a professional
conference within the past 3 years. Open-ended comments in the survey indicated the following: 1) a
positive experience (e.g., “l am extremely grateful for my time spent in the SCAE program at CSULB"), 2)
strong connections to professional development (e.g., “The Social and Cultural Analysis program at
CSULB helped shape me into a more effective educator by understanding the social and historical
context of education to foster a more inclusive and rigorous learning environment for my students.”), 3)
some concern about the need for greater research exposure (e.g., “The only thing that was missing was
a focus on conducting our own research as graduate students [including presenting at conferences]”), 4)
strong faculty and faculty-student connections and mentorship (e.g., “I am grateful for the extraordinary
faculty in the SCAE program.”), 5) broadening of the mind (e.g., “l now have a much more critical lens at
the cross-sections that affect my world. | am able to deeply analyze situations and think creatively about
the solutions to problems that | see.”), 6) having more faculty would be beneficial (e.g., “l would add
another professor to the program...| feel another professor will add a dynamic to the program that will
only enhance the experience of others.”) and 7) impactful experiences (e.g., “It has been a life-changing
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event...SCAE gave me the words (tools) to express what | was feeling as a student of color and to
describe injustice that | was feeling.”

2013 Student Success Survey

Because this survey had only 9 respondents out of an estimated sample of 26, we reviewed the survey
data with caution. 100% of the respondents indicated that their program advisor has a strong
knowledge of program requirements and is responsive to their questions, and 100% indicated that they
would choose the SCAE program if they had to start all over again. 100% also indicated that the program
emphasizes respect for students from all racial, ethnic, social and economic backgrounds. Open-ended
comments revealed 1) that students experience a strong sense of community in the program (e.g., “The
members of my cohort and program have proven invaluable as | progress through my program. | feel we
have developed a sense of community and genuine support as we challenge and push each other
academically. It’s the first time in my academic career that | have felt a true sense of belonging in an
educative space.”) and 2) that students’ minds are broadened through the program (e.g., “My program
pushes me academically, emotionally, mentally, spiritually and beyond. Essentially, my program is not
preparing me for the world of education; it is preparing me for life.”).

2013 and 2014 Exit Surveys

The 2013 Exit Survey had 12 respondents out of a potential sample of 27, while the 2014 Exit Survey had
7 respondents out of a potential sample of 15. Several questions in the surveys are generic to the
College of Education. Salient results in this section of the surveys include: 100% noted in 2013 that they
are able to locate online resources in the field (this question was not included in 2014), 100% in both
years indicated that it is either “important” or “very important” to act as a change agent and engage in
an ongoing process of inquiry to support and improve practice, and 91% in 2013 indicated that they
“strongly agree” or “agree” that their coursework reflected sensitivity to all aspects of diversity while
100% indicated that they “strongly agree” or “agree” in 2014. The Exit Survey also contains three
program-specific questions. The first asks graduates whether they agree that the SCAE program has
helped them to develop their knowledge/understanding of: 1) social and cultural theories related to
education, 2) the complex relationship between education and society, 3) educational inequalities and
injustices at the local, national and global levels and 4) critical pedagogies aimed at alleviating these
inequities. In 2013, an average of 72% indicated “strongly agree” to these items, while by 2014 the
“strongly agree” category was 100% across all items. Similarly, for the second program-specific question
that pertains to how well the program has helped students attain each SLO, 63% indicated “strongly
agree” in 2013 while 100% indicated “strongly agree” in 2014. Additionally, nearly 100% of the
respondents in both 2013 and 2014 indicated that they “strongly agree” or “agree” that the SCAE
program was intellectually rigorous and that it helps students grow academically, professionally and
personally. Open-ended questions regarding the program indicated that students appreciated the
dialogue (e.g., “One of the most valuable aspects of the program has been critical dialogue with my
cohort”), developed a sharper ability to “name” injustices and to be comfortable in confronting them in
their spheres of influence and the challenging environment that encourages growth and development.
Open-ended comments also pointed to areas for improvement, including adding an additional faculty
member for greater diversity and student support, more professional development for independent
research (highlighted in 2013 but not 2014) and highlighting gender and sexuality issues more.
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2014 Focus Groups

The reports that two faculty facilitators provided for the two focus groups revealed a number of key
findings that carried across both focus groups. Several of these findings were with regard to positive
aspects of the course. Overall, students found that having a core course such as SCAE 550 at the
beginning of the program was beneficial because it helped them adjust to graduate life and to the
cohort. Additionally, the findings demonstrated that dialogue is an integral, positive component of the
course (e.g., “The dialogue is the best part of the course”). Students also enjoyed the opportunities for
professional development that are built into the course, including academic writing support. The
structure and content of the writing assignments was also highlighted as a positive aspect of the course
because they allow students to develop key skills for graduate papers. Students also highlighted their
appreciation for the program and its faculty. Focus group participants also had several suggestions for
improving the SCAE 550 course. First, students indicated that they need more practice and scaffolding in
dialogue, particularly at the beginning, especially because they come from undergraduate programs that
were faculty-centered (e.g., one student indicated that they need a “more gradual transition). Second,
students also indicated that they wished that there were clearer connections between SCAE 550 and
551. Third, students also wished to meet fewer times in joint sessions combining SCAE 550 and 695
students so that they could focus on the material in 550 and discussions with their cohort members.
Fourth, students noted that they would like to see greater attention to different forms of oppression,
particularly related to Lesbian, Gay, Bisexual, Transgender, Queer and Intersex (LGBTQI) individuals.
Finally, students indicated that they would like to see more of a focus on global/international issues
given that the core course is for students who purpose both Urban Contexts and International Contexts
in the program.

Potential Areas to Strengthen for Future

1. Although the emphasis the program places on student research seems to have improved, based
on students’ perceptions, greater resources could be provided for students who wish to pursue
independent research, especially thesis students. We may need to revise the SCAE Thesis
Guidelines again and provide for even greater structure than we have in the past.

2. Given the importance of dialogue for the SCAE program, we need to better scaffold the
dialogical learning process for our students, especially as they begin the program and are getting
used to this form of pedagogy, which often contradicts the teaching styles they have
encountered in the past.

3. We should continue to review the SCAE 550/551 courses to ensure better alignment and
sequencing of material and assignments.

4. The SLO data that show the 551 students outperforming the 695 students on most SLOs should
be reviewed closely in the future to ensure that this data point is an anomaly rather than a
trend. If it is a trend, it should be addressed more fully in the future.
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APPENDIX A:

Candidate Performance Data




Social and Cultural Analysis of Education

Signature Assignment Data Report
AY 2012-14

Figure Description:

e SLO Comparison Summary Graph: compares aggregate data by SLO for a two-year period
based on points earned.

e SLO Trend Comparison Graph: displays trends in SLO data across two years based on points
earned.

e SLO Score Distribution Graph: displays score distribution trends for SLOs across two years
based on the percentage of students who earned a particular score

Student Learning Outcomes

Outcome 1: Synthesize concepts and ideas in the area of social and cultural analysis of education.

Outcome 2: Identify implications of social and cultural theories for educational practice in a variety of settings.
Outcome 3: Formulate strategies for effecting social and educational justice.

Outcome 4: Construct complex written arguments related to social and cultural issues in education.

Outcome 5: Produce sophisticated academic writing related to the social and cultural analysis of education.

Outcome 6: Engage in critical dialogue related to educational policies, practices, and pedagogies.



Figure 1

Figure 2



Figure 3

Figure 4



Figure 5



Outcome 1: Synthesize concepts and ideas in the area of social and cultural analysis of education.

Outcome 2: Identify implications of social and cultural theories for educational practice in a variety of settings.
Outcome 3: Formulate strategies for effecting social and educational justice.

Outcome 4: Construct complex written arguments related to social and cultural issues in education.

NOTE: Criterion scores were not reported for SLOs 1-4 during AY 2012-14

Figure 6

A 03 D
AY 2012-13 41 3.81 0.39
AY 2013-14 34 3.79 0.40




Outcome 5: Produce sophisticated academic writing related to the social and cultural analysis of education.

o NOTE: Criterion scores were not reported for SLO 5 during AY 2012-14

Figure 7

A ¥ D
AY 2012-13 41 3.77 0.41
AY 2013-14 34 3.83 0.37




Outcome 6: Engage in critical dialogue related to educational policies, practices, and pedagogies.

o NOTE: Criterion scores were not reported for SLO 6 during AY 2012-14

Figure 8

AY N Mean SD
AY 2012-13 41 3.80 0.40
AY 2013-14 34 3.87 0.31




APPENDIX B:
Program Effectiveness Data




Social Cultural Analysis of Education
CED Student Success Survey
2013

2. Please rate your level of agreement with the following statements about the academic
environment.

. Strongl . Strongl
Question gy Agree Disagree : sy \ Mean
Agree Disagree

My program

emphasizes

respect for
2 studer'1ts from 3 0 0 0 8 1.00
all racial,
ethnic, social
and economic
backgrounds.
My program
advisor has
strong
knowledge of
program
requirements.
My program
4 advisor is 3 0 0 0 8 1.00

responsive to

my questions.

8 0 0 0 8 1.00

10. Comments on the academic environment and support:

Text Response

The members of my cohort and program (SCAE) have proven invaluable as | progress through my
program. | feel we have developed a sense of community and genuine support as we challenge and
push each other academically. It's the first time, in my academic career, that | have felt a true sense of
belonging in an educative space. It is unfortunate, however, that | do not feel the same camaraderie
with members of other programs.



17. If you could start over again, would you enroll in the same program you’re now
attending?

| #  [Answer N % |
1 Yes 8

100%
2 No 0 0%
Total 8 100%
18. Why?

Text Response

| feel like this program really focuses on striving for equitable education for all. There is a strong focus
on improving education for different cultures and minorities. | also feel like the faculty paints a very
realistic picture of the teaching world which will ease the stress or at least prepare us for realities of the
first few years on the job.

My program provides the lenses that are necessary to confront the world of injustices that lie before us.
My program pushes me academically, emotionally, mentally, spiritually, and beyond. Essentially, my
program is not preparing me for the world of education; it is preparing me for life.

The ideas we cover in SCAE are essential for all people working in academic spaces. The only bad thing
is that the people who need it most, those in the credential program (that | also completed at CSULB)
are not even beginning to touch the surface of what is needed to provide transformative, meaningful
educational experiences for the diverse learners in California.



Social Cultural Analysis of Education
CED Exit Survey
2013












Social Cultural Analysis of Education
CED Exit Survey
2014









Social Cultural Analysis of Education
CED Alumni Survey
2014
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