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We put together a collection of open-access resources

supplementing these resources with materials that are
relevant to your specific practice questions and

Conversations around assessment—
akin to higher education in general—
can quickly become jargon filled. Thus
a good starting point involves an

overview of key terms and acronyms.

Our Acronym List takes the guess work
out of what the acronyms for which
accrediting agencies and assessment-
related organizations stand. It is not an
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What question about assessment processes and practices brings you to the

website today? In this section we have collected the most often queried
topics and questions to help meet current needs. While the resources here
are not exhaustive, they provide a starting point to begin answering your

questions. We will continue to update this section based on need!

Top Questions We Receive:
General Education and Assessment?
Engaging Faculty?
Curriculum Mapping & Alignment?
Co-curricular Assessment?
Involving Students?

Using Evidence of Student Learning to Improve?

Additional Questions:

Equity in Assessment?
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Overview

¢ Value and Purpose of Assessment
¢ Assessment Myths Quiz

¢ Assessment Philosophical Activity
¢ EqQuIity and Assessment

¢ Evidence-Based Storytelling

e [ransparency
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“As a recovering academic, | have been
startled to discover recently that students
learn outside of class. Who knew? As a

. 1d always
Comments of Georg I .
Mehaffy, at the 34 only in
Annual Conference o ght
the First-Yeg - .
Experience in 201 ASS. And if
e earning

| was
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Value and Purpose of Assessment

What is the value and
Why do we do purpose of engaging

assessment? in assessing student
learning?




National

In_stltdll:& for
Learning Outcomes

Assessment

Assessment

Community
Check-Ins

e Return fo Assessment Basics

¢ Thisis not a test of online education.
Remember: It's not about learning
online; it's about learning in a global

pandemic crisis.

¢ Compassion not compliance should

drive decisions at this time.
e Listen to students and be flexible.

FLATTEN THE CURVE

¢ Do notf require a higher-level of proof in

an online class then you would in
to-face.

face-

www learningoutcomesassessment.org
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https://en.wikipedia.org/wiki/Social_distancing
https://creativecommons.org/licenses/by-sa/3.0/

e Don’t start from a point of negafivity in
Chec k' I ns perceptions of students to create policy. A
.I. policy should not be about blocking
(Con -) cheating but enabling learning.

¢ Modify end of course/faculty evaluations
and use them as a formative planning tool.

¢ Assessment of student learning is ongoing
this semester, the reporting of those efforts
Is a lower priority that can be postponed or
altered.

e This is an opportunity to go beyond surface
learning and into deeper learning.

www.learningoutcomesassessment.org 9



Characteristics of Deep and Surface Approaches to Learning

This table from Houghton (2004) compares the characteristics and factors that encourage
deep and surface approaches to learning. Compiled from Biggs (1999), Entwistle (1988) and
Ramsden (1992).

Deep learning Surface learning
Definition Examining new facts and ideas critically, Accepting new facts and ideas uncritically
and tying them into existing cognitive and attempting to store them as isolated,
structures and making numerous links unconnected, items.

between ideas.
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ASSESSMENT

This Photo by Unknown Author is licensed under CC BY-SA
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Most colleges and universities find it
very easy to implement assessment
initiatives and engage faculty.

It takes time and energy. It is a process and we need
top-down and bottom-up involvement for
assessment initiatives to be successful.




The biggest challenge for most
colleges and universities is that they
don’t have enough data to make
informed assessment decisions.

Most institutions have enogh data. The challenges
often involve prioritizing activities, clarity of process,
ways to organize the data, and closing the loop or
using the data.




When it comes to the number of
student learning outcomes (SLOs), in
general the more SLOs, the better.

All SLOs need to be measured. There isn’t an
absolute rule for the number of SLOs for an
institution or program. However, many experts
suggest 3-7 SLOs may be optimal.




Institutions that are most successful

with their assessment initiatives
usually have one key person such

as an assessment director who 1\,7\
works in isolation to plan, collect, SN

analyze, and use the data. ’Jﬂlt

It takes a village. Sometimes that is messy
and slow, but assessment takes a team.




For assessment activities to be useful and
stay fresh, outcomes and assessment
activities should be significantly changed
every year.

Of course outcomes, assessments, rubrics, etc. will need to
be evaluated and altered over time. However, there must be
some consistency to look for change over time and to
successfully implement the program.




When an institution works on student learning
outcomes and assessment initiatives, they
should look to their own mission statement

and strategic plan as a first step.

The mission and the strategic plan should be
linked to learning outcomes and assessment
activities. This is a good starting point.




Where You Sit
Influences What You
See

Knowing what happens at the program or
department level in student learning
outcomes assessment from the faculty
and staff working in these programs and
departments is essential for an accurate,
informed portrayal of the state of the art

From where you sit (as dean, department chair,
faculty, staff), how do you currently view

assessment?
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Assessment of student learning is a necessary element of effective classroom teaching.
Results of assessment of student learning are used to improve teaching processes and practices.

Assessment of student learning should be held to the same evidentiary standards as objective, empirical
research.

Assessment of student learning does not provide evidence to improve teaching and learning.
Assessment measures should be responsive to different student populations.

Assessment of student learning is for reporting to external entities.

Assessment of student learning is not a faculty responsibility.

Principles of scientific measurement (i.e., reliability, validity, sample size) should drive assessment of student
learning measures.

Involving students in assessment (beyond completing an assessment) makes the results inherently invalid.
The only reason to assess student learning is to meet accreditation or programmatic requirements.
Assessment of student learning is a waste of faculty time.

Evidence of student learning is used to inform students about their learning.

Assessment of student learning is a shared responsibility of faculty, staff, and students.

Students are active participants in assessment processes.

Assessment is a part of the teaching and learning process whereby faculty learn about their own practice.

Students, when appropriate, should be able to provide their own evidence of learning outcome attainment.

www.learningoutcomesassessment.org
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Scoring

¢ FOr each of the statement types, the closer your score is to 24
(the highest amount you can get by giving all 4s to each
statement in an individual category), the stronger you agree
with the statements in that group.

e It Is highly unlikely that an individual will fall solely into one
category, but instead have two or more to which they align.

¢ FOr instance, it might be that someone is student-centered
(score of 19) and focused on teaching and learning (score of
17), but also cares strongly about how best to objectively
measure learning (score of 15).

(G www.learningoutcomesassessment.org 21



Four philosophical viewpoints on purpose and
function of assessment of student learning

Teaching and Learning:

e Assessment is viewed as part of pedagogy and student Ieornriwng%, driven by faculty questions
a

about their classroom and programmatic practices in ways t guide future developments in
both teaching and learning.

e Purpose of assessment is formative, and to enhance faculty teaching and student learning.

® IProc:e,ss of assessment is viewed as one of learning and as embedded within teaching and
earning.

Measurement:

e Concerns about determining valid and reliable approaches to gathering data on student
learning drive decisions and discussions on assessing student learning.

e Assessment is about measurement and determining the most appropriate and o
accurate measuyres to document and record learning as well as programmatic or institutional
Impact on learning.

e Comparisons, longitudinal data, and controls are viewed as an integral part of measurement
issues.

www.learningoutcomesassessment.org 22



e
Viewpoints (cont.)

Compliance/Reporting:

¢ Assessment is viewed as undertaken solely to meet the requirements and demands of
administrators, accrediting bodies, and state agencies.

¢ Assessment is simply about meeting the needs and requirements of external entities for
purposes of reporting.

¢ It is about doing what is asked, checking a box, and moving on with your day.
Student-Centered:

e Assessment is viewed as a mechanism by which students can learn about their
own learning by being an active participant in the assessment process.

e Assessment here is about a reflective and engaged process in which students learn
about themselves as Ieorners how ’rheP/ learn, what they know, and are actively
involved in and an agent of their own earmng process.

¢ Students are not simply the object of assessment, but the primary beneficiaries.

www.learningoutcomesassessment.org 23



Reflective Questions

¢ What do the results mean about how you go
about assessing student learning, the types of
changes made, and the types of questions
asked?¢

¢ Reflect on what the results means for your own
work and the processes and practices of
assessment within your institution.

¢ YOU Might even want 1o examine your beliefs
over time, completing the activity again at a
later date.

www.learningoutcomesassessment.org 24



Coming to Terms

Assessment is...

Finding out whether my students are learning what | think I’'m teaching (a faculty member at a long-
ago workshop)

A systematic process for understanding and improving student learning (Angelo, 1995)
An integral component of learning (Alverno College)

The systematic collection, review, and use of information about educational programs undertaken for
the purpose of improving learning and development (Palombo & Banta, 1999)

“.... any effort to gather, analyze and interpret evidence/data that describes institutional, divisional
or departmental effectiveness” (adapted Upcraft & Schuh, 2001)

“an ongoing process aimed at understanding and improving student learning” (AAHE, 1995)

Your additions? How do you describe assessment?




Another Way fo Think about It: ¢®
Assessment as Good Questions about T&L

¢ \What do we want our students to know and be able to do?

¢ What opportunities do we provide for developing these abilities? Are
our courses “aligned”?

¢ How do we know if and how well students are achieving course and
program goals? What is the evidence?

¢ How do we use that evidence to strengthen teaching, course design,
curriculum, and other aspects of the student experience?

¢ How can_we work together on these questions, building a
collaborative culture of evidence and improvement?



Learning Paradigm - Learning Systems Paradigm

Institution-Focused Learner-Centered

Learning assessed for a sample of students  Learning demonstrated for every student

D E G R E E S Normative approach Responsive approach
T H AT Summative Formative

I\/l AT T E R Structured (seat time) Adaptive/flexible offerings
“l”,inl Implicit outcomes and connections Explicit outcomes and connections
Individual courses “our courses”
Silos/territories Integrated and collaborative
Learning occurring in the institution Learning happening everywhere

www learningoutcomesassessment.org 27



Equity and
Assessment

National Institute for Learmning Cutcomes Assessment

A A

Equity and Assessment:
Moving lowards Culturally Responsive Assessment

Pack Movacnggm aad Natada A Lokendi

AP BEYS basmtemir, ceseriat LT wta s
Prart AMiait fw set. Seags s een s
BN kst —mtes ageieny aeies e
Pt hee Ty Bhbe @t beaes et o ® oo
PE B Al Be Bass ARt ass b dery @
LR b TR

B b hih, e bk LN Bt
B e L L S TR

e e S
L S R
———— e et wree greey
W e eterwe rw wvey cheieage
W eate sewe cervwge soren
R e Tl

Ceae been s et beem e he . e feery Aksad
e ehe ke s e et it be e
P Ay - eden oy
Do e ey — e o
i S T T S e I

> 2 o= —— P2 s o=2e: szeee - ———— e —

Qccasional Paper 229

e syt vm—

www.learningoutcomesassessment.org

January 2020
N° 42

Assessment |

A New Decade for Assessment:
Embedding Equity into
Assessment Praxis

Erick Montenegro
& Natasha A. Jankowski

Wwwlearningoutcomesasse ssment.org



Student Learning Outcome
Statements

@

Fostering
culturally

Assessment Approaches

responsive
assessment

Use of Assessment Results




So, what is CSULB’s story?

CALIFORNIA STATE UNIVERSITY LONG BEACH MENU =

Q

Institutional Learning Outcomes highlight the knowledge, skills, and abilities all students are expected to have upon graduating
from CSULB.

Graduates will be:

e \Well-prepared with communication, numeracy and critical thinking skills to successfully join the workforce of California and the
world or to pursue advanced study;

e C(ritically and ethically engaged in global and local issues;
e Knowledgeable and respectful of the diversity of individuals, groups, and cultures;
e Accomplished at integrating the skills of a liberal education with disciplinary or professional competency;

e Skilled in collaborative problem-solving, research, and creative activity.




Equity-minded assessment entails the

following actions:

¢ Check biases and ask reflective questions throughout the
Gs,se,lssmen’r process to address assumptions and positions of
privilege.

¢ Use multiple sources of evidence gppropriate for the students
being assessed and assessment effort.

¢ InCclude sfudent perspectives and take action based on
perspectives.

¢ INCrease transparency in assessment results and actions taken.

¢ Ensure collected data can be meaningfully disaggregated
and interrogated.

¢ Make evidence-based changes that address issues of equity that
are context-specific.

www.learningoutcomesassessment.org 31



“Assessment, if not done with
equity in mind, privileges and

validates certain types of learning

and evidence of learning over
others, can hinder the validation
of multiple means of

demonstration, and can reinforce

within students the false notion
that they do not belong in higher

education.”

(Montenegro & Jankowski, 2017)

ngh Impact Educational Practices

* Kk ok Kk Kk kx %k

First-Year Seminars and Experiences
Many schools now build into the curriculum first-year seminars or other

programs that bring small groups of students together with faculty or staff

on a regular basis. The highest-quality first-year experiences place a strong

emphasis on critical inquiry, frequent writing, information literacy
collaborative learning, and other skills that develop students’ intellectual

and practical competencies. First-year seminars can also involve students

with cutting-edge questions in scholarship and with faculty members’

own research

Common Intellectual Experiences
The older idea of a “core” curriculum has evolved into a variety of
modern forms, such as a set of required common courses or a vertically

les advanced integrative

organized general education program that in,

studies and/or required participation in a learning community (se

below). These programs often combine broad themes—e.g., technology

ar and

and society, global interdependence—with a variety of curricy

cocurricular options for students

Learning Communities

The key goals for learning communities are to encourage integ

learning across courses and to involve students with “big questions” that
matter beyond the classroom. Students take two or more linked courses as

a r and with their professors

group and work closely with one anothe
Many learning communities explore a common topic and/or common
readings through the lenses of different disciplines. Some deliberately link

“liberal arts” and “professional courses”; others feature service learning

Wrmng Intensive Courses

:se courses emphasize writing at all levels of instruction and across the

ito

curriculum, including final-year projects. Students are encourage

produce and revise various forms of writing for different audiences in

different disciplines. The effectiveness of this repeated practice “across the
curriculum” has led to parallel efforts in such areas as quantitative
reasoning, oral communication, information literacy, and, on some

campuses, ethical inquiry

Collaborative Assignments and Projects

rning to work and

Collaborative learning combines two key goals: le
solve problems in the company of others, and sharpening one’s own

riously to the insights of otk

-rs, especially

understanding by listenin

those with different backgrounds and life experiences. Approaches rang

from study groups within a course, to team-based assignments and

ng, to cooperative projects and research

Undergraduate Research
Many colle;

students in all disciplines. Undergraduate research, however, has been most

ses and universities are now providing research experiences for

prominently used in science disciplines. With strong support from the

National Science Foundation and the research community, scientists are

reshaping their courses to connect key concepts and questions with students’

early and active involvement in systematic investigation and research. The

goal is to involve students with actively contested questions, empirical

nd the sense of excitement that

observation, cutting-edge technologies,

comes from working to answer important questions.

*x kx Kk Kk Kk Kk *x %k

Diversity/Global Learning
Many colle;

help students explore cultures, life experiences, and worldviews different

s and universities now emphasize courses and programs that

from their own. These studies—which may address U.S. diversity, world

cultures, or both—often explore “difficult differences” such as racial, ethnic

and gender inequality, or continuing struggles around the globe for human

rights, freedom, and power. Frequently, intercultural studies are augmented

by experiential learning in the community and/or by study abroad

ePortfolios

ePortfolios are the latest addition to AAC&U? list of high-impact

ot education has developed a range of ways

educational practices, and hi

to implement them for teaching and learning, programmatic assessment,
and career development Ll'\‘ll[\‘ll(h enable students to electronically
collect their work over time, reflect upon their personal and academic
growth, and then share selected items with others, such as professors,
advisors, and potential employers. Because collection over time is a key
element of the ePortfolio process, employing ePortfolios in collaboration

with other | impact practices provides opportunities for students to

make connections betw

1 various educational experict

Service Learning, Community-Based Learning

ning” with community

In these programs, field-based “experiential le

partners is an instructional strategy—and often a required part of the

course. The idea is to give students direct experience with issues they are

studying in the curriculum and with ongoing efforts to analyze and solve

problems in the community. A key element in these programs is the

opportunity students have to both apply what they are learning in

flect in a classroom setting on their service

real-world settings and

experiences These programs model the idea that giving somethi

outcor nd that worki

he community is ar

wportant college

community partners is good preparation for citizenship, work, and life

Internships

Internships are another increasingly common form of experiential

learning. The idea is to provide students with direct experience in a work

setting—usually related to their career interests—and to give them the

t of supervision and coaching from professionals in the field. If the

internship is taken for course credit, students complete a project or paper

that is approved by a faculty member

Capstone Courses and Projects

Whether they're called “senior capstones” or some other name, these

1d of their col

culminating ex

hat they've

> project might be a research paper, a performance, a portfolio of

or an exhibit of artwork. Capstones are offered both in

departmental programs and, increasingly, in general education as well

LEAP




Student Affairs Assessment Leaders (SAAL)
Statement
BLACK LIVES MATTER

Assessment is not exempt from being complicit or contributing to
oppression, biased interpretation, erasure of identities, or inviiing only
privileged Dersoec’rlves for contribufions. While we work as assessment

orclefesmonoIs we are human beings and still subject to the biases of our
culiures
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SAAL RECOMMENDATIONS FOR
INDIVIDUAL ACTION:

Thank you to all Black, Indigenous, and People of Color
who have been doing this work. This work carries

Inescapable physical and emotional labor, which takes
a toll on health and wellness. You deserve time, space,

and support to recharge and refresh. You deserve to do

as our colleagues teach our students--that is, fo practice
wise self-care.




Here are action steps we can all continue or start to take as
assessment leaders:

e Educate yourself on critical assessment theory and practice and share with others.

¢ Be active and engaged in forwarding anti-racist work in all the ways that you can. Equity
and inclusion are not add-ons to our work, but should always be centered in what we do.

e Develop an equity scorecard to highlight strengths and opportunities to advance equity.

e Invite people with diverse perspectives to the table, especially when developing
measures and learning outcomes.

e Engage in methodological pluralism. One method of data collection fosters one way of
telling a story.

¢ When analyzing and interpreting dataq, pull together a diverse group of individuals to do
so. If you are interpreting data regarding historically underrepresented students, engage
with such students to facilitate the opportunity to inform and shape the narrative.

www.learningoutcomesassessment.org 35
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Action Steps (cont.)

¢ Disaggregate data to explore diverse lived experiences. Relying on averages masks
the margins. In addition to data disaggregation, conduct within-group analysis rather
than assuming homogeneity.

¢ When interpreting data related to historically marginalized groups, work to avoid
fostering stereotyping or taking a deficit-based approach. Include students in the
interpretation to contextualize the data.

¢ When conducting cross-group analysis and comparisons: 1) use approaches that do
not require a large N, effectively silencing marginalized groups 2) do not compare
historically marginalized students to white students without contextualizing their
experiences.

e Work with diverse groups to develop assessment questions so that questions are not
chronically reflective of historically dominant perspectives.
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SAAL Reflection Questions

¢ Engage in active self-reflection or reflexivity.
o How do your identities shape your approach to data collection and
analysis?
o What voices are elevated?
o How is evidence determined to be valid?
o Who has a say in the credibility of evidence?

¢ Ask yourself, “Am | willing to risk my power, privilege, position
to be an ally to people of colore” Get to a place of yes.
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NILOA/CAS Call for
| Case Study
= GBI Participants: Equity in
Assessment

¢ Provide examples of practices
that ensure assessment of student
learning is applicable, responsive,
T and fair to all student populations

¢ INstitutions engaged in equitable
assessment efforts and interested
INn sharing processes and
practices through a case study
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A good story is easy to read, intfroduces a
problem, and shares how the problem
was solved, highlighting the role of the
iInstitution in addressing the problem. We
need context and a story, because

A G 00 d evidence gives stories substance, but
stories give evidence meaning. Our

S-l-ory stories can be our context, our histories,

our missions, our organizational sagaq, it is
how we see the world and why we do
what we do.




Why Stories?

Shadiow (2013) presents a process to see stories “as
something other than sentimental anecdotes with
thinly veiled lessons” but instead as a mechanism
by which we may reflect on our practices and
teaching (p. viii).
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Trending Toward
Practices that

Natasha A. Jankowski
Jennifer D. Timmer
Jillian Kinzie

George D. Kuh

National
Le In_small::c for
arning Outcomes
Assessment

Assessment Today

Most instifutions have statements of
student learning aligned throughout
the institution.

Greater use of authentic measures of
student learning (classroom
assignments, rubrics, capstones)

Strong focus on more support for
faculty

Communicating information about
student learning remains a target of
opportunity.
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Current
Approaches

¢ Overwhelm with access to data without
meaning making

¢ Scaftter shot bullet lists of processes
atffempting to guess what people want

¢ Archives of reports that document our
processes — but provide a history of
data collection or changes made

¢ Individual student stories of success
(intfernships)



Hello? Is anybody out there?

Does anyone care?

Do audiences on and off campus
understand the role and
importance

of outcomes?

Lack of consensus on whether
information shared should be
comparable across institutions;
should provide program-level or
be institution-level evidence
only; and present evidence of
learner gains, growth, or value-
added by the institution

www learningoutcomesassessment.org
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Provosts: What's important outcome
information to share publically?
¢ information on accreditation

¢ retention, persistence, graduation, &
completion rates

¢ licensure & certification exam pass rates
¢ job placement & salaries

¢ return on investment

e costs

www.learningoutcomesassessmen t.org 48



Provosts Asked for Help...

¢ A little about what to share,

e How to share (mostly externally),

e How o communicate a nuanced,
complex picture of student learning that
couples evidence of learning outcomes
with student success data such as
persistence and graduation rates.
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Learning Ouicome Assessment
Compliance Communication Continuum

osting of :
oltoxtcomges 2 More tailored posting of Nuanced, tailored framework for
select outcomes, by communicating outcomes,
(favorable) program/major experience improvements, in
results & results for different comprehensive, student-focused,
9 audiences culturally responsive way
Oversharing of easy to More complete picture of all the
measure outcomes & places learning occurs, posting
results, just to do outcomes in student affairs/services

something & results for different audiences
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Transparency Framework Components

« . Current Assessment
Activities

Assessment
Plans

Assessment
Resources

Use of Student
Learning Evidence

www.learningoutcomesassessmen t.org

Student Learning
Ovutcomes Statements

Evidence of
Student Learning
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For instance...

"Educational assessment is at heart an exercise
IN evidentiary reasoning. From a handful of
things that students say, do, or make, we want
to draw inferences about what they know, can
do, or have accomplished more broadly.”
(Mislevy & Riconscente, 2005, p. iv).
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Evidence-Based
Storytelling

Evidence of student learning is
used in support of claims or
arguments about improvement
and accountability told through
stories to persuade a specific
audience.

Need to tell our story and help
students tell theirs.




Argumentation Models

Toulmin (2003)

Evidence > Claim

T

Warrant

Why do we think that what we are doing, for these students,
will lead to enhanced learning, at this time?
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What do we . what argument do you want fo make
wdad n-|- 'I'O about your students’ learning?

knOW quUt ¢ What type of evidence would be
sfudenfs? necessary to make the argument?




For instance...

"Educational assessment is at heart an exercise
IN evidentiary reasoning. From a handful of
things that students say, do, or make, we want
to draw inferences about what they know, can
do, or have accomplished more broadly.”
(Mislevy & Riconscente, 2005, p. iv).
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Assessment as part of our story

Makela and Rooney (2012) write of telling a story — that

assessment “is essentially a process of te
our people, programs, and services”

many different people, iIn many differen

ing a story about

that are told to

ways, with many

different foci. They argue that the “storyline surrounding
an assessment ultimately aims to include enough
evidence to make well-reasoned assertions...” (p. 2)

www.learningoutcomesassessmen t.org
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Example: XYZ Community College

The Internal Narrative The External Narrative (Public)
o Successful SACSCOC visit o Polished Site

o Progress on meaningful outcomes - Programs/Units Visible

o Progress on Planning for Improvement - Academic Affairs represented &

o Support for outcomes/assessment process accessible

o Attention toward best practices, VALUE :
rubrics, exposure for faculty and unit leaders ° S,:illjifaergnaﬁa'rs represented &

o Strong internal management processes for _
tracking, monitoring, decision making o Office of Research

o Positive engagement with faculty, unit o Defined, Directory, a few "how to’
leaders, staff across the institution webinars on assessment for

o Prior to visit — Not a great deal of interunit faculty/unit leaders
visibility/accessibility of unit based o SACSCOC & Reporting excerpts

assessment




R
XYZ Community College (cont.)

The ‘Excavated’ Narrative
o 3 campuses with 20 off campus sites

o Exceptional Licensure Pass rates
o Exceptionally high Employer Satisfaction

In 2 sentences, what is

o Among comparison group (N=18) highest distinct about CSULB
percentage of African American and Latino and/or your program
women

> Full Time Retention rates ahead of comparison JEIAS the students whom
Jrotip you serve?

o Highest first time, first degree completion rates
for African American and Latino women

o Highest overall graduation rates for full time,
first time degree/certificate seeking undergrads




So, what is CSULB’s story?

CALIFORNIA STATE UNIVERSITY LONG BEACH MENU = Q

Learning | General Education | Major | Activities | Possible | are expected to have upon graduating
Outcor ." — — .
Learning Learning Learning Learning
Experience 1 | Experience 2 | Experience 3 | Experience 4
f California and the
Learni Learning Exposure/ Reinforce/ Attainment/
Outcor Qutcome 1 Participation = Development Achievement
Learning Reflective Presentation  Project
Outcome 2 Assignment Development
Learni _ . o
| | Outeor Learning Stand alone Coupled with Achieved
_ Outcome 3 a course splays | The student has
Flgure 4. it =t il bl Iearning about prO\}//ided
A et e iemieeieiie i eiiieieeoe <. 2 2/heis | global and cultural evidence of
w growth from diverse able to articulate a sense | differences and/or openness to or
communities and cultures. | of identity in a global took partin an awareness of
' - context. activity where she/he | the concepts
was exposed to listed in
q W Slobal & Caural wo rIdvFiDews oftother extposu re for
cultures. this tenet.




Excellence in Assessment (EIA) Designation

e Natfional recognition for institution-level assessment

¢ Evaluation based on the National Institute for Learning
Outcomes Assessment (NILOA) Transparency Framework

¢ Designation is for the institution as a whole — this includes -
student affairs & external stakeholders

¢ Joint designation of VSA Analyfics, NILOA, and the
w Association of American Colleges & Universities (AAC&U)

o ﬁ

in Assessment
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Excellence in Assessment

[ ] [ ]
Designations bl
¢ National recognition program for institution S — A'?:??"r'"(een:
assessment leaders at two levels - Db eprormers [ EXCELLENCE

in Assessment

0 EXCe I Ie nce Evidence of

Student Learning

o Sustained Excellence

¢ Evaluation based on the National Institute
for Learning Outcomes Assessment
(NILOA) Transparency Framework

e Focus on institution-wide assessment —
including student affairs & external
stakeholders

e Joinf project of the VSA, NILOA, and the
Association of American Colleges &

Universities (AAC&U)
EXCELLENCE
lin Assessment |
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Application Components

¢ Letter from Senior Campus Leadership

¢ Annotated list of individuals and groups engaged in
assessment activities across campus

¢ Application narrative
o Self study reflection process
o Draws heavily on components of the NILOA Transparency Framework
o Reflection and Growth/Improvement Plan

¢ Evaluation by national assessment experts

—(_:T‘LMM;”J
EXCELLE Na
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EXCELLENCE IN ASSESSMENT
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Evidence-Based
Storytelling

Toolkit \ 4

https://www.learningoutcomesasses
sment.org/evidence-based- ‘
Building a Narrative via Evidence-

storytelling/ ’
Based Storytelling

' A Toolkit for Practice

Natasha Jankowski & Gianina Baker

www.learningoutcomesassessment.org ﬁ ‘
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https://www.learningoutcomesassessment.org/evidence-based-storytelling/

Thoughts on how to share...

¢ We need 1o provide reports that begin the meaning making
process for readers - we need to synthesize information and
present findings

¢ We need to connect the data to real people — making the
iInformation lived and fied to a story or persona, allows
readers to connect with the information leading to more
likely use of the data to inform practice

e We tend fo report by instrument, not topic, missing
opportunities to pull data together across various sources

o Be mindful of direct and indirect measures of assessment and how they
can provide strong evidence when used together



Final Points

e Target report to institutional priorities: mission; strategic plan;
state mandaftes; initiafives; fake a look at committee fitles to
get an idea of current areas of work

¢ Ask before including: is It something you can do anything
aboute Can we impact this numbere Or is this contextual
Information that needs to be included regardless?

e Remember: It's about the argument being presented and
ess about methodology. If people attack the methods ifs
pecause they don’t want 1o believe the data. They need o
compelling narrative and enough information to frust the
data being used in an argument.




e
Transparency and COVID-19

Transparency can be a mechanism by which we
make the value and worth of educationdl
experiences clear to students, help them make
decisions on how to navigate education, as well
as determine where to put their attention during
a global pandemic crisis. It's also just smart
educational practice.
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Transparency in Learning:
Transparency to Students

Who is aware of learning outcomes? When and in what ways?

Are students clear on why they are doing assignments or different
tasks? How their learning connects across course or experiences or
employment?

Can we measure students on things they weren’t aware they were
being measured upon?

Do they know they learned something? And was it what we intended?

www learningoutcomesassessment.org 75



Many institutional leaders have little
experience talking publicly about data
that represents the core of their
school’s performance—aboutf what
actually happens to students in
classrooms, laboratories, studios,
practice fields, and beyond. But with
practice and patience, we will all get
better at deciding what to measure,
how to measure it, and using what we
learn to improve the quality.

-George Kuh (2007), Risky Business,
Change Magazine
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Select Resources from Presentation

e Evidence-Based Storytelling:
https://www.learningoutcomesassessment.org/evidence-based-storytelling/
e Excellence in Assessment Designation: https://www.learningoutcomesassessment.org/eia/

e Assessment Ulodo’re: Schools of thought on assessment(subscription)
hitps://onlinelibrary.wiley.com/doi/10.1002/au.30094

e Occasional Papers on Various Topics Regarding Faculty; .
https://www.learningoutcomesassessment.org/publications/occasional-
papers/# 153000244/ 6/5-ecC/Aala-4015

e NILOA Assignment Library: https://www.learningoutcomesassessment.org/ourwork/assignment-

library/

e NILOA Transparency Framework:
https://www.learningoutcomesassessment.org/ourwork/tfransparency-framework/

e January 2018 NILOA National Survey Findings:
https://Wwww.learningoutcomesassessment.org/wp-
content/uploads/201%/02/201aSurveyrReport.pdrt
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S N\
Questions

Email us: niloa@education.illinois.edu

National Institute for Learning Outcomes Assessment
University of lllinois at Urbana-Champaign

51 Gerty Drive, Suite 196 CRC, MC-6/2

Champaign, IL 61820

Assignment Library:
learningoutcomesassessment.org/ourwork/assignment-library/

Degree Qualifications Profile: degreeprofile.org
Join Our Email List: learningoutcomesassessment.org/joinemail/

y@NILOA_web n @LearningOutcomesAssessment
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