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Welcome Letter 
 
Dear UTEACH Candidate, 
 
Welcome to your student teaching journey! I am thrilled to join our learning community and 
excited to support you during this pivotal chapter in your path to becoming an educator. 
This year will be one of tremendous growth, reflection, and transformation. As you step into 
classrooms and begin shaping your practice, you’ll not only develop the essential skills of 
teaching, but also discover your unique voice and philosophy as an educator. Teaching is 
complex, demanding, and deeply human work, and you are now part of that legacy. 
 
This handbook is designed to guide you through UTEACH’s expectations, responsibilities, and 
opportunities. Please refer to it often as a resource throughout the year. From weekly planning to 
professional conduct, from observations to collaborative reflection, each element is here to help 
you thrive. 
 
Remember: you are not alone. You are surrounded by a network of mentors, peers, UTEACH 
alumni, and faculty who are here to support you, challenge you, and celebrate your progress. 
Don’t be afraid to ask questions, take risks, and embrace feedback as it’s all part of the learning 
process. 
We believe in your potential, and we are honored to walk alongside you as you prepare to make 
a lasting impact in students’ lives. Here’s to a powerful and purposeful year ahead! 
 
 
 
With warmest regards and unwavering support, 
 
Rita Suh, Ed.D. 
UTEACH Coordinator 
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Important Contacts 
Program/Department Coordinators Email Website 
Interim Multiple Subjects 
Coordinator 

Dr. Rhonda 
Haramis 

rhonda.haramis@csulb.edu   MSCP 

Uteach Coordinator Dr. Rita Suh rita.suh@csulb.edu   UTEACH 

Long Beach Teacher 
Residency Coordinators 

Dr. Lidiana 
Portales-Blair 
and  
Dr. Rita Suh 

Lidiana.PortalesBlair@csulb.edu 
rita.suh@csulb.edu   

LBTR 

Student Success And 
Advising Center 

 ced-tpac@csulb.edu SSAC 

Office Of Clinical Practice  ced-ocp@csulb.edu   OCP 

Chair Of Teacher 
Education Department 

Dr. Estella 
Chizhik 

Estella.Chizhik@csulb.edu TED 

College, Department, and UTEACH Statements 
College Commitment Statement 
Commitment Statement: CSULB’s College of Education is committed to advancing equity and 
urban education by enacting racial and social justice. We illuminate sources of knowledge and 
truths through our intersectional scholarship, pedagogy, and practice. We collaborate with and 
are responsive to historically marginalized communities. We cultivate critical and innovative 
educators, counselors, leaders, and life-long learners to transform urban education, locally and 
globally. 
 
Teacher Education Department Statement 
The faculty of California State University, Long Beach, involved in teacher preparation believes 
that teaching is an art drawing from science, that art involves making the right choices, that 
science incorporates an evolving process, and that quality results when learning occurs in 
relation to specified goals and intended instructional objectives. The faculty also believes that the 
teacher candidate within this decision-making framework needs and will continue to need skills, 
knowledge, attitudes, and a broad yet thorough pedagogical theory in order to become a 
professionally competent practitioner. 
  
The Department of Teacher Education has adopted the reflective practitioner model as a guide 
for the preparation of teachers. This model implies that teachers are thoughtful and reflective 
professionals who base instructional decisions on student background, experiences, and 
assessment or performance data, rather than on imitation and tradition. Therefore, during the 

https://www.csulb.edu/college-of-education/multiple-subject-credential-program-mscp
https://www.csulb.edu/college-of-education/multiple-subject-credential-program-mscp/uteach-pathway
https://www.csulb.edu/college-of-education/long-beach-teacher-residency-lbtr
https://www.csulb.edu/college-of-education/college-of-education-student-success-advising-center-ced-ssac
https://www.csulb.edu/college-of-education/office-of-clinical-practice-ocp
https://www.csulb.edu/college-of-education/teacher-education
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semester of student teaching, Teacher Candidates need to move from a mode of imitation to that 
of inquiry and reflection in order to learn to make thoughtful decisions about the students whom 
they teach. 
  
In addition, the model of reflective practitioner implies some specific behaviors and standards of 
performance that should be demonstrated as a condition for successful completion of student 
teaching. These behaviors and standards are reflected in the Formative Assessment and 
Summative Evaluations of student teaching. These forms also reflect expected student learning 
outcomes based on the Teaching Performance Expectations (TPEs) and The California Standards 
for the Teaching Profession. 
  
Statement about Culturally Responsive and Sustaining Practices (CRSP) 
CRSP is an approach to teaching and learning that respects, values and leverages ALL students’ 
cultural identities, perspectives, and beliefs (sexual orientation, gender, ethnicity, age, SES, 
religion, disabilities, nationality). With this approach, TED believes that teachers are most 
effective in the classroom when they seek to sustain linguistic and cultural pluralism, promote 
critical thinking about content, and empower students to recognize and challenge societal 
inequities. Our beliefs are practiced through authentic and culturally relevant content/curriculum, 
student-centered instructional approaches, and classroom environments that foster joy, care, 
intellect, and success. We want our graduates to design classroom environments that reflect and 
honor their students’ humanity and ways of being. We, in turn, respect and celebrate the cultures 
and identities of our teacher candidates who entrust us to support their growth in becoming 
teachers. 
 
UTEACH Mission Statement 
UTEACH, in partnership with LBUSD, is committed to cultivating and empowering future 
educators, especially educators of color, who transform classrooms into humanizing, inclusive 
spaces where all students thrive. Through a Justice, Equity, Diversity, and Inclusivity (JEDI)-
centered approach, we bridge theory and practice in real time, fostering authentic, culturally 
sustaining teaching. By building a strong community among students, we support their success 
and ensure they become educators who challenge inequities and champion justice in their 
schools and communities.  

The Residency Approach to Student Teaching 
One unique feature of the UTEACH program is the intentional integration of student teaching 
with methods coursework. Rather than occurring in isolation, methods courses and classroom 
practice are carefully aligned so that Teacher Candidates can immediately apply pedagogical 
concepts and strategies in real-time classroom settings. This programmatic approach allows 
Teacher Candidates to make meaningful connections between theory and practice, deepening 
their understanding of effective instruction for diverse learners.  
 
The UTEACH program aims to meet two basic purposes. One important purpose is for the 
Teacher Candidate to develop proficiency in planning for, coordinating, and teaching a 
classroom of diverse students. UTEACH Candidates will learn the academic foundation for these 
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actions in their methods courses and apply the principles in their student teaching placement. It 
should not be expected that individuals entering UTEACH be fully prepared to assume 
responsibility for teaching. Rather, Teacher Candidates are preservice teachers and have not yet 
completed methods courses; therefore, the assistance of and instruction from Co-Teachers and 
University Mentors is integral to their success. Providing UTEACH Candidates with this 
guidance requires them to be placed in exemplary classrooms under the supervision of highly 
skilled Co-Teachers and University Mentors. Teacher Candidates need a supportive, professional 
environment that serves as a model of excellence for them to best learn important skills that 
provide the foundation for their continued professional growth. 
  
A second major purpose of student teaching in UTEACH is the invaluable support provided by 
the Co-Teacher, University Mentor, and course instructors in nurturing the development of the 
Teacher Candidate. Together, the University Mentor, Co-Teacher, and course instructors offer 
constructive feedback to the Teacher Candidate. Embracing a healthy growth mindset, the 
Teacher Candidate utilizes this feedback to continuously grow and flourish as an educator. 
  
The following information on the Multiple Subject Credential Program requirements is included 
in order to inform Co-Teachers and administrators about the preparation of Teacher Candidates 
prior to their final student teaching experience. It is important to remember that the purpose for 
student teaching is to prepare preservice teachers. 
 
Although they have had some clinical practice, it is during student teaching that they are able to 
take what they have learned in their coursework and "put it to the test" in the actual classroom. 
For some Teacher Candidates, this transfer of learning is relatively easy; for others, the 
dissonance between the university learning and the realities of teaching can be quite difficult. 
The mentor who understands the knowledge base that the Teacher Candidate brings to student 
teaching can best assist in making this transition. 
  
For further information about California requirements for teacher education, you may wish to 
read, "Standards of Program Quality and Effectiveness for Multiple and Single Subject 
Credentials," from the California Commission on Teacher Credentialing. The summative and 
formative assessment forms are aligned with the Teaching Performance Expectations (TPEs), 
which provide a common language for educators to examine the broad scope and complexity of 
teaching. You can read the TPEs here. They should be utilized by the Teacher Candidate and Co-
Teacher on a regular basis to facilitate the development of goals and to assess ongoing practice 
and progress. 

Overview of UTEACH 
Orientation: 
All UTEACH Teacher Candidates are required to attend the MSCP and UTEACH Student 
Teaching Orientations, which is usually held the week prior to the start of the semester. Teacher 
Candidates in the Long Beach Teacher Residency (LBTR) program are also required to attend 
the LBTR Summer Orientation. 
Student Teaching and Coursework: 

https://www.ctc.ca.gov/educator-prep/stds-prep-program/california-tpes
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The UTEACH student teaching experience consists of the following: 
  

• Two 16-week sessions of EDEL 482D: Student Teaching in Diverse Classrooms (UTEACH). 
Teacher Candidates will enroll in EDEL 482D in the Fall semester and EDEL 482D in the 
Spring Semester. Assignments typically start in the first week of the semester. 

• While student teaching, UTEACH Candidates simultaneously take methods courses, 
allowing them to integrate theory and practice in real time to deepen and amplify their 
learning. The UTEACH course schedule is as follows: 

o Fall Semester: 
§ EDEL 462 - Teaching and Learning Math, K-8 (3 units) 
§ SCED 475 - Teaching and Learning Science, K-8 (3 units) 
§ EDEL 452 - Teaching and Learning Reading, K-8 (3 units) 
§ EDEL 482D - Student Teaching in Diverse Classrooms (8 units) 
§ EDEL 490 - Topics Elementary Education (2 units) 

o Spring Semester: 
§ EDEL 442 - Teaching and Learning Language Arts, K-8 (3 units) 
§ EDEL 472 - Teaching and Learning History-Social Science, K-8 (3 units) 
§ EDEL 490 – Topics Elementary Education (2 units) 

 
• UTEACH candidates are placed in a school within the Long Beach Unified School District. 

The assignment must be in a self-contained TK-8 classroom where the Co-Teacher teaches 
the full range of the curriculum including art, health, language arts, math, music, physical 
education, science, and social studies to the same group of students.   

  
• The assignment must include a culturally and linguistically diverse experience in a classroom 

where at least 25% of the students are of an ethnic, linguistic, cultural, or socio-economic 
background.  

 
• Spanish BILA credential students may have at least 8-weeks in a fully bilingual or dual 

immersion classroom. Spanish BILA credential students in the Long Beach Teacher 
Residency will student teach the full year in a Spanish dual immersion classroom. 
  

• Instruction is provided by the Teacher Candidate across the full range of the curriculum 
including art, health, language arts, math, music, physical education, science, and social 
studies. Additionally, instruction is provided in a variety of formats including whole class, 
small group, and individual settings. 

  
• Student Teaching Events: 

o MSCP and UTEACH Orientation to Student Teaching for Teacher Candidates 
o Meet & Greet: Teacher Candidates meet their University Mentors 
o University Mentors Workshop for University Mentors only 
o Co-Teacher Workshop (Co-Teachers only; University Mentors are optional) 

  
• 3 Triad meetings per semester with the Teacher Candidate, Co-Teacher, and University 

Mentor: 
o Intro Triad Meeting (Mandatory and In-person) 
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o Midterm Triad Meeting (Mandatory, Zoom or In-person) 
o Final Triad Meeting (Optional, any format) 

  
• 6 focused observations per semester by the University Mentor: 

o Three observations are in-person 
o Three observations are virtual using GoReact. For these, Teacher Candidates will video 

record their lessons and upload to GoReact where the University Mentor will provide 
time-stamped feedback. 
 

• The Candidate must become proficient in using GoReact. Technical support is available.   
o Tips for Recording videos 
o Support to upload video 

  
• Student Teaching and TPA Support Course: EDEL 490: Student Teaching Seminar  
  
• Successful completion of CalTPA requirements 
  
• Formative Assessments and Summative Evaluations completed by the Co-Teacher and 

University Mentor that align with the Teaching Performance Expectations (TPEs). 

The Role of The Teacher Candidate 
Student teaching offers an exciting opportunity for growth and development, playing a key role 
in both the certification process and future employment prospects. It is a rewarding and 
transformative experience that allows Teacher Candidates to apply their knowledge in real-world 
settings and build the confidence and skills essential for a successful teaching career. While it is 
a significant commitment that mirrors the responsibilities of a full-time teacher, it also brings 
immense personal and professional fulfillment. To make the most of this valuable experience, 
UTEACH Teacher Candidates are encouraged to prioritize their teaching responsibilities and 
minimize outside distractions or employment during the year. With dedication and focus, student 
teaching can be one of the most inspiring and impactful phases of a teacher’s journey. 
 
We understand that the program can be financially, physically, and emotionally demanding. 
CSULB proudly provides the following resources to support you: 

• Financial aid and scholarships  
• Basic Needs 

o Food, housing security, and financial wellness support 
• Long Beach Trauma Recovery Center 

o In-person and remote mental health services for survivors of trauma and violence 
• Guardian Scholars Program 

o Support for current and former foster youth 
  
During the student teaching experience, the Teacher Candidate is both a university student and a 
teacher in the assigned classroom. As a student, the Teacher Candidate must adhere to the 

https://help.goreact.com/hc/en-us/articles/360003481492-Recording-Tips
https://help.goreact.com/hc/en-us/articles/360003687231-Uploading-a-Video
https://www.csulb.edu/financial-aid-and-scholarships
https://www.csulb.edu/student-affairs/basic-needs
https://www.csulb.edu/college-of-education/long-beach-trauma-recovery-center
https://www.csulb.edu/student-affairs/guardian-scholars-program
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policies and meet the deadlines required by the Department of Teacher Education, the 
university, and the Commission on Teacher Credentialing.  
  
Fulfilling the role of a teacher requires that the Teacher Candidate adhere to the policies and 
expectations of teachers at the school site which include: adhering to the daily schedule 
established by the school, assuming the responsibilities assigned to them by the school 
administration and the Co-Teacher, behaving in a professional and ethical manner, and 
following the legal requirements of teachers as prescribed by the State of California and the 
school district. 

Responsibilities of The Teacher Candidate 
In the student teaching assignment, the Teacher Candidate is expected to demonstrate developing 
knowledge, skills, and professional integrity exemplified in each of the following student 
learning outcomes also known as the California Standards for the Teaching Profession (CSTP). 
Students will also develop proficiency at a beginning teacher level of the Teaching Performance 
Expectations (TPEs).   
  
Teacher Candidates are responsible for proper Student Conduct. See Teacher Candidate General 
Policies for more information. 

The UTEACH Support Team 
ROLE OF THE CO-TEACHER 
The role of the Co-Teacher in the UTEACH pathway is to provide the Teacher Candidate with a 
solid foundation for growth as a culturally responsive and reflective educator. Co-Teachers serve 
as role models of effective, equity-minded teaching, and professional integrity. Because 
UTEACH Candidates begin student teaching before completing their methods courses, the role 
of the Co-Teacher are encouraged to gradually release responsibility over time, providing 
structured modeling, scaffolding, and opportunities for reflection and application. 
 
Co-Teachers are expected to foster an open, caring, and collaborative environment where 
Teacher Candidates feel safe to ask questions, take instructional risks, and reflect honestly on 
their developing practice. Constructive feedback should be ongoing, strengths-based, and 
grounded in the Teacher Performance Expectations (TPEs). This support is especially critical in 
UTEACH, where candidates are integrating theory from methods courses with real-time 
classroom practice. Through consistent guidance, Co-Teachers help UTEACH Candidates build 
confidence, develop critical teaching skills, and form their own educator identities. 
ORIENTING AND SETTING EXPECTATIONS 
Co-Teachers have the responsibility of orienting their Teacher Candidate to their school site. The 
following concepts should be included in this orientation: 
  

1. Campus-wide and classroom-specific rules, procedures and routines, such as: 
• Daily and weekly schedule 

Commented [RS1]: lowercase - heading 3 

https://www.ctc.ca.gov/docs/default-source/educator-prep/standards/2024-cstp.pdf?sfvrsn=62eb3cb1_12
https://usc-word-edit.officeapps.live.com/we/wordeditorframe.aspx?ui=en-US&rs=en-US&wopisrc=https%3A%2F%2Fcsulb.sharepoint.com%2Fsites%2FCED-MSCP%2F_vti_bin%2Fwopi.ashx%2Ffiles%2F5caa69b4d69243cda13246777309373b&wdenableroaming=1&wdfr=1&mscc=1&hid=49BDABA1-B0BB-0000-CBBC-A9EFFD36DB20.0&uih=sharepointcom&wdlcid=en-US&jsapi=1&jsapiver=v2&corrid=7d06694a-351b-d593-d881-bad69aaf4aaa&usid=7d06694a-351b-d593-d881-bad69aaf4aaa&newsession=1&sftc=1&uihit=docaspx&muv=1&ats=PairwiseBroker&cac=1&sams=1&mtf=1&sfp=1&sdp=1&hch=1&hwfh=1&dchat=1&sc=%7B%22pmo%22%3A%22https%3A%2F%2Fcsulb.sharepoint.com%22%2C%22pmshare%22%3Atrue%7D&ctp=LeastProtected&rct=Normal&wdorigin=ItemsView&wdhostclicktime=1750898033531&afdflight=72&csc=1&instantedit=1&wopicomplete=1&wdredirectionreason=Unified_SingleFlush#_Teacher_Candidate_General
https://usc-word-edit.officeapps.live.com/we/wordeditorframe.aspx?ui=en-US&rs=en-US&wopisrc=https%3A%2F%2Fcsulb.sharepoint.com%2Fsites%2FCED-MSCP%2F_vti_bin%2Fwopi.ashx%2Ffiles%2F5caa69b4d69243cda13246777309373b&wdenableroaming=1&wdfr=1&mscc=1&hid=49BDABA1-B0BB-0000-CBBC-A9EFFD36DB20.0&uih=sharepointcom&wdlcid=en-US&jsapi=1&jsapiver=v2&corrid=7d06694a-351b-d593-d881-bad69aaf4aaa&usid=7d06694a-351b-d593-d881-bad69aaf4aaa&newsession=1&sftc=1&uihit=docaspx&muv=1&ats=PairwiseBroker&cac=1&sams=1&mtf=1&sfp=1&sdp=1&hch=1&hwfh=1&dchat=1&sc=%7B%22pmo%22%3A%22https%3A%2F%2Fcsulb.sharepoint.com%22%2C%22pmshare%22%3Atrue%7D&ctp=LeastProtected&rct=Normal&wdorigin=ItemsView&wdhostclicktime=1750898033531&afdflight=72&csc=1&instantedit=1&wopicomplete=1&wdredirectionreason=Unified_SingleFlush#_Teacher_Candidate_General
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• Pull-out programs (e.g., ELD, RSP, Music, Speech Counselor, etc.) 
• Morning and dismissal routines 
• Telephone 
• Taking attendance 
• Seating chart 
• Procedures for passing and collecting papers, lunch money/tickets, pencils, etc. 
• Classroom management systems 
• Parental/Guardian communication 

  
2. School procedures for: 

• Fire, earthquake drills 
• Playground, school rules 
• Reporting of child injury, illness, or child abuse 
• Releasing students during school hours 
• Checking the weekly/daily bulletin 
• Requesting supplies 
• Using the library, library books, and instructional materials 
• Selecting/listing district approved booklists/support materials 
• Utilizing support services, i.e., counselor, specialists, facilitator, playground 
• Use of cellphones or photography in classrooms/school events 
• Cumulative records and tests 
• Attending and participating in Saturday or after-school workshops 

 
3. Introducing the Teacher Candidate to school faculty, staff, and administration 

 
4. Where the Teacher Candidate can store their materials and personal items 

 
5. Establishing a planning and conference schedule  

 
RESPONSIBILITIES OF THE CO-TEACHER 
 

1. Supervising and modeling daily activities of the Teacher Candidate such as: 
a. Demonstrating and discussing lessons with the student regarding specific focus areas 
b. Engaging in daily coaching conferences with frequent positive reinforcement on an 

essential element or technique 
c. Regularly observing the Teacher Candidate 
d. Giving suggestions for flexibility in planning 
e. Accepting a differing teaching style or technique than your own 
f. Requiring and examining lesson plans prior to the day of teaching and providing 

feedback and suggestions to the Teacher Candidate. 
g. Requiring detailed lesson plans at the beginning and phasing-out to brief plans toward 

the end of student teaching 
h. Engaging in frequent conferences with University Mentor regarding progress of the 

Teacher Candidate 
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i. Co-Teachers should be in the classroom in case of emergency when the Teacher 
Candidate has full responsibility for the classroom. 

j. Helping Teacher Candidates cultivate relationships and practice communication skills 
with parents/guardians 
 

1. Assisting the Teacher Candidate in developing lesson plans by: 
• Providing the Teacher Candidate access to teacher’s guides, materials, and other 

resources 
• Providing district-designed lesson plan forms or selecting a lesson plan form from the 

student teaching handbook and discussing terminology 
• Examining lesson plans prior to their being used by the Teacher Candidate and 

making appropriate suggestions 
• Explaining, assisting, and monitoring the development of daily, unit, and long-range 

lesson planning 
 

2. Solving classroom situations which may arise during the student teaching experiences such 
as: 

• Working with the Teacher Candidate to resolve the problem 
• Advising action that may prevent a problem that may develop if not checked 
• Maintaining a professional attitude in presence of the children despite a problem 

situation created by the Teacher Candidate 
• Informing the University Mentor of any problems that arise in a timely manner 
• Working collaboratively to resolve problem(s) with the University Mentor and the 

Teacher Candidate 
  
3. Holding scheduled conferences with Teacher Candidates which include: 

• Providing specific coaching feedback/suggestions following observations 
• Creating a supportive atmosphere 
• Facilitating the Teacher Candidate’s self-reflection 
• Providing specific reinforcements 
• Prioritizing the Teacher Candidate’s areas for professional growth (e.g., work on the 

one or two most crucial; helping the Teacher Candidate established goals, develop 
strategies for implementation, and determine assessment) 

• Collaborating on long- and short-term planning. 
  
4. Evaluating the Teacher Candidate: 

• Observing and conferencing regularly, reviewing Teacher Candidate’s daily and unit 
plans, and assessing student work and progress with Teacher Candidate 

• Assisting the Teacher Candidate in identifying needs through coaching 
• Modeling continuous goal setting and assessments 
• Writing Formative Assessment (midpoint) and Summative (final) Evaluation forms 

each semester and sharing these with the Teacher Candidate 
• Utilizing observations, coaching, conferences, and other data to establish goals related 

to the Teaching Performance Expectations 



   
 

11 
 

• Discussing the implications and use of the university evaluation forms in a conference 
with the University Mentor 

• Assigning a fair rating to each of the performance criteria on the evaluation forms 
• Maintaining confidentiality. A Teacher Candidate’s performance should only be 

discussed with the UTEACH Coordinator and the University Mentor 
• Discussing the rating with the Teacher Candidate 
• Including a carefully written summary statement indicating the positive characteristics 

and achievements of the Teacher Candidate, unless there is negative information that 
must be included 

• Completing the evaluation process using the online platform 
  
5. Ensuring that all required parent/guardian permissions are distributed and collected prior to 

any student video recording for GoReact observations or CalTPA submissions. Teacher 
Candidates may not record in the classroom until all necessary consent forms are returned 
and approved by the school site. It is the responsibility of the Co-Teacher to help facilitate 
this process in collaboration with the Teacher Candidate and school administrator. 
 

6. Providing space and time for the Teacher Candidate to design and implement lessons for the 
California Math Proficiency Exam. Please note that the CalTPA has changed. Candidates 
must complete the CalMPA this semester. Candidates may be expected to work with whole 
or small groups of students, collect student samples, assess students, and video record 
students class engagement. Should you have questions about the CalTPA, please contact the 
university mentor and/or the UTEACH coordinator.  
 

7. Working with the University Mentor and Principal (as needed) for joint supervision of the 
Teacher Candidate by: 

• Being available for conferences 
• Discussing progress of Teacher Candidate 
• Planning special experiences to meet special needs 
• Informing the University Mentor and Principal about problems and successes which 

have occurred or are anticipated to occur 
• Requesting a special visit by the University Mentor when need warrants immediate 

attention 
  

8. Setting goals and expectations throughout the semester. 
 
 
IMPORTANT CO-TEACHING INFORMATION 
Hosting Teacher Candidates can be very challenging. In such circumstances, Co-Teachers may 
terminate their commitment at any time.  

1. Co-Teachers are responsible for their TK-8 students and in cases in which hosting a 
struggling Teacher Candidates takes away from serving their students, Co-Teachers have 
the option to re-focus their priorities back to their students. Furthermore, the school 
administrator may, at any time, also exercise the prerogative of requesting that certain 
Teacher Candidates be relieved of student teaching responsibilities. When possible, the 
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program will find another placement for the teacher candidate. If not, the candidate will 
result in a “No Credit” final grade for student teaching. 

2. In rare cases, there may be a need to pull Teacher Candidates out of the Co-Teachers’ 
classrooms. Sometimes, this is due to personality differences and sometimes this is due to 
ineffective practices demonstrated by Co-Teachers. The following are some examples of 
poor Co-Teacher practices: 

a. Not allowing Teacher Candidates to teach. Effective Co-Teachers allow Teacher 
Candidates opportunities to practice their teaching skills. Teachers who are too 
controlling may not be fit to serve as Co-Teachers. Co-Teachers need to be comfortable 
with allowing Teacher-Candidates to gradually assume more teaching responsibilities. At 
times, it is understandable for Co-Teachers to step in and enhance Teacher Candidates’ 
lessons; but they shouldn’t take over Teacher Candidates’ lessons unless the Teacher 
Candidates are failing to perform, in which case Co-Teachers need to contact University 
Mentors and, if necessary, the UTEACH Coordinator to create a professional growth plan 
for the struggling Teacher Candidate. 

b. Disrespecting and/or undermining Teacher Candidates in front of students. Effective Co-
Teachers are constantly giving constructive feedback in an effort to support continuous 
improvement; however, they should set aside private time to do this. Co-Teachers should 
remember that Teacher Candidates are novices; they are growing into their roles. 
Furthermore, unlike Teacher Candidates in the one-semester pathway, UTEACH Teacher 
Candidates begin student teaching before completing their methods courses, which 
include 50 hours of small-group instruction. Teacher Candidates deserve to be treated 
kindly and respectfully. Reprimanding, correcting, or criticizing Teacher Candidates in 
front of the students undermines their authority and position in the classroom. In doing 
so, Co-Teachers are setting Teacher Candidates up for failure. 

c. Not giving Teacher Candidates honest and constructive feedback. Sometimes Co-
Teachers are hesitant to give feedback for fear of offending Teacher Candidates or for 
fear of hurting their feelings, etc. Teacher Candidates are expected to embrace and apply 
feedback with a growth mindset. 

d. Not holding Teacher Candidates professionally accountable. Effective Co-Teachers are 
friendly mentors and coaches, not friends. By not holding Teacher Candidates 
accountable, Co-Teachers are at risk of promoting Teacher Candidates who are not 
meeting expectations. For example, Co-Teachers need to report instances of absences, 
tardies, unpreparedness, etc. to the University Mentor. Co-Teachers should not excuse 
Teacher Candidates from student teaching without the knowledge of the University 
Mentor. 

e. Being absent from the classroom. Effective Co-Teachers are available to provide 
modeling, monitoring, and support at all times. Co-Teachers who take significant 
personal, medical, or professional leave, or who assume extensive school or district-level 
responsibilities, should not serve as Co-Teachers. 

  
Please note that Teacher Candidates will be pulled from classroom settings if they are physically 
or mentally unsafe for a variety of reasons, which may or may not be a result of the school site. 
This includes but is not limited to issues related to harassment, abuse, hostile workplace, trauma, 
allergies, medical conditions, etc. 
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ROLE OF THE UNIVERSITY MENTOR 
The University Mentor is the person given responsibility by the university for coordinating the 
student teaching experience and for making recommendations relative to the success of the 
Teacher Candidate. The University Mentor establishes the necessary liaison between the 
university, school, and classroom by 1) scheduling weekly observations and conferences; 2) 
meeting with Teacher Candidate to provide constructive feedback, 3) mediating when problems 
occur; and 4) appraising the Teacher Candidate through periodic assessment of development and 
progress. 
  
The most important characteristics of a University Mentor are good human relations skills, 
knowledge of teaching methodology, knowledge of culturally and linguistically responsive 
pedagogy, knowledge of the Clinical Supervision process, and subject matter competency. 
  
RESPONSIBILITIES OF THE UNIVERSITY MENTOR 

1. Orienting Teacher Candidates and Co-Teachers to the student teaching program and their 
respective roles.   

2. Orienting the Teacher Candidate about specific requirements including the following: 
a. Standards and TPEs to be met 
b. Appropriate attire for school and classroom 
c. School hours (refer to the Attendance schedule on pg. 17) 
d. Lesson planning 
e. Participation in parent meetings, parent conferences, Back-to-School Night, Open 

House, school and district workshops, and staff development. Teacher Candidates 
may attend SST and/or IEP meetings, if appropriate. 

f. Professional integrity 
3. Engaging in six observations per semester of the Teacher Candidate: 3 in-person and 3 

virtually.  
4. Conferencing with the Teacher Candidate:  

a. Pre-observation Conference: The University Mentor will conference with the 
Teacher Candidate prior to the observation to discuss the lesson plan. 

b. Post-observation Conference: Following the observation, the University Mentor 
will conference with the Teacher Candidate to reflect with and provide 
constructive feedback on the lesson.   

c. Engaging in Triad Conferences: The University Mentor will engage in two 
mandatory Triad Conferences per semester with the Co-Teacher and the Teacher 
Candidate.   

i. Mandatory Introduction Triad Conference at the beginning of the 
semester: The purpose of this Triad Conference is to review the 
expectations of the student teaching experience. This should be done in-
person at the school site.   

ii. Mandatory Midterm Triad Conference: The purpose of this conference is 
for the University Mentor, Co-Teacher, and Teacher Candidate to review 
the Teacher Candidate’s accomplishments and to set goals for the 
remaining of the semester.   

iii. Optional Final Triad Conference: The purpose of the conference is to 
review the Teacher Candidate’s accomplishments. In the Fall semester, the 
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conference also serves to discuss next steps for the Spring semester, and in 
the Spring semester, to plan for the transition beyond the credential 
program. 

5. Being knowledgeable of developments in teaching/learning pedagogies and strategies so 
that the Co-Teacher is supported and complemented in directing appropriate Teacher 
Candidate activities. 

6. Supporting the Teacher Candidate in improving skills, wherever needs are evident (e.g., 
planning, management, personal conflicts, schedule conflicts, etc.). 

7. Communicating program requirements and guidelines for evaluations to the Co-Teacher 
well in advance of calendar deadlines. 

8. Entering observation scores weekly in the online platform. Preparing comprehensive 
Formative Assessments (midpoint) and Summative (final) Evaluations for each 
assignment and submitting them via the online platform according to program deadlines. 

9. Being available to conference with the Teacher Candidate and Co-Teacher as the need 
arises. 

10. In consultation with the UTEACH Coordinator, make recommendations about the course 
of action to be taken regarding withdrawal of a Teacher Candidate, the extension of a 
student teaching assignment, or other exceptions of established policy. 

11. Assigning a final grade (Credit or No Credit) for student teaching. A grade of credit for 
student teaching must be equivalent to an “A” or “B” for successful completion of 
student teaching. 

 
Please note that Teacher Candidates may not be placed with a relative or personal friend as Co-
Teacher. Should this happen, the UTEACH Coordinator will terminate the assignment. 

THE ROLE OF THE PRINCIPAL 
The principal plays an important role in ensuring a successful student teaching experience. The 
principal serves as an intermediary for the school district and is the initial contact person for the 
University Mentor. The principal’s responsibility for Teacher Candidates include: 
 

1. Recommending Co-Teachers who meet the qualifications  
2. Permit observation and the use of videotaping in the classroom by the UTEACH 

Coordinator, Mentor Teacher, and/or University Supervisor (from CSULB) 
3. Keeping the University Mentor informed of any problems that a Teacher Candidate 

might be experiencing. 
4. Setting up a school culture in which Co-Teachers have time to work with Teacher 

Candidates. 
5. Welcoming Teacher Candidates as professionals and helping them be seen as members of 

the school faculty. 
6. Introducing Teacher Candidates to the philosophy/mission of the school and its policies, 

emergency procedures, mandated child abuse and harassment reporting protocol, etc. 
7. Being sensitive to the potential of personality conflicts between a Teacher Candidate, Co-

Teacher, and University Mentor and being willing to assume a leadership role in helping 
resolve any conflicts or unprofessional relationships. 

8. Making periodic classroom visits to observe Teacher Candidates. 
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9. Helping Teacher Candidates become acclimated to the culture and customs of the school. 
10. Informing Teacher Candidates of expectations regarding attendance at faculty meetings, 

non-class duties, etc. 
11. Ensuring that Teacher Candidates are protected from being assigned duties outside their 

student teaching placement on Monday-Thursday. This includes not being pulled to 
substitute in other classrooms, perform clerical tasks (e.g., making copies), assist with 
yard duty, or provide inclusion minutes outside of the Co-Teacher’s classroom. 

12. Providing positive reinforcement as well as constructive suggestions. 
13. Working with University Mentors and Co-Teachers to assist them in the facilitation of 

the remediation of Teacher Candidates if the need arises. School site administrators can 
contact University Mentors with questions or concerns. 

Student Teaching Placement Process and Evaluation Protocol 
Placement of UTEACH Teacher Candidates is a joint responsibility between CSULB and 
LBUSD and the following protocol is utilized: 
 

1. Applications for student teaching are due by March 15th and October 1st each year. 
2. The UTEACH Coordinator reaches out to LBUSD’s Placement Coordinator with the Co-

Teacher requirements and selection criteria. 
3. LBUSD’s Placement Coordinators provide the UTEACH Coordinator with the names and 

email addresses of Co-Teachers who meet the selection criteria and are willing to host a 
Teacher Candidate. 

4. Co-Teachers are contacted by the UTEACH Coordinator with information on the training 
requirements and calendar of training events. 

5. Co-Teachers complete a verification of training requirements survey to indicate what 
additional professional development they have completed to meet the 10-hour training 
requirement. (Co-Teachers are only required to complete the training verification 
requirement one time, during the first semester of supervision.)   

6. Co-Teachers that do not meet the 10-hour training requirement are contacted by the 
UTEACH Coordinator to assist with completion of further professional development. 

7. The LBUSD Placement Coordinator and the UTEACH Coordinator may consider 
feedback about Co-Teachers provided by previous University Mentors and/or Teacher 
Candidates when making future placement decisions.   

BEGINNING THE STUDENT TEACHING ASSIGNMENT 
Once you receive your placement, you should email the Co-Teacher to introduce yourself.  A 
sample email may look like the following: 

Dear [Co-Teacher’s Name], 

My name is [Your Full Name], and I’m excited to introduce myself as your Teacher Candidate for 
the upcoming student teaching placement. I’m truly grateful to be placed in your class and look 
forward to observing your teaching practices, collaborating on lesson planning, and gradually 
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stepping into more responsibilities as I grow in my role. I’m eager to contribute in any way I can 
to the learning environment you’ve created. 

Please let me know if there’s anything you’d like me to review or prepare before my placement 
begins on [include start date]. I plan on arriving to campus at [include a time that is at least 30 
minutes before school starts here]. I’m looking forward to meeting you soon and starting this 
exciting journey together! 

Warmly, 
 [Your Full Name] 
 [Your Email Address] 
 [Your Phone Number (optional)] 

HOW TO THRIVE DURING THE SEMESTER  
The following strategies will help you stay grounded, grow professionally, and make the most of 
this experience: 

• Meet Regularly with Your University Mentor (UM) 
Your UM is here to support and guide you. Schedule regular check-ins to ask questions, 
reflect on your progress, and discuss any concerns early on. 

• Collaborate Closely with Your Co-Teacher 
A strong partnership with your Co-Teacher is key. Meet daily (at least weekly) to plan, 
debrief lessons, and seek feedback. Be open, communicative, and responsive. 

• Use Feedback to Grow 
View feedback as a tool for development, not as criticism. Actively reflect on input from 
your UM, Co-Teacher, course instructor(s), and peers, and apply it to improve your teaching 
practice. 

• Record Lessons for GoReact 
Use GoReact recordings to self-reflect, receive targeted feedback, and demonstrate growth. 
Make time to review and respond to comments thoughtfully. Establish a routine of recording 
as many lessons as possible, even those not observed by the University Mentor. 

• Manage Your Time Effectively 
Student teaching is demanding. Stay organized by using calendars, setting priorities, and 
establishing routines that help balance coursework, teaching, and personal well-being. 

• Enroll and Engage in EDEL 490: Student Teaching Seminar Course 
This course provides structured support for students during student teaching to understand 
the format of and key concepts/competencies included in the California Teaching 
Performance Assessment (CalTPA). In addition to CalTPA support, this course will build 
upon your MSCP coursework, link theory and practice, and cover classroom community and 
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environment (also known as classroom management), equity and inclusion for all students. 
Use it as a space to reflect, problem-solve, and connect theory to practice. Participate actively 
and bring real questions from your classroom. 

• Use Social Media Wisely 
Maintain a professional online presence. Do not post about students and their 
families/guardians, schools, or classroom events, even with good intentions. Adjust privacy 
settings and remember that your digital footprint matters. 

• Build a Support Network 
Take advantage of the strong community built into our UTEACH program. Your peers on 
this journey with you and sharing experiences, resources, and encouragement can make a 
meaningful difference. Stay connected and support one another; you are never in this alone. 

Overview of Teaching Performance Assessment 
Teacher Candidates will complete the requirements of the California Teaching Performance 
Assessment (CalTPA) during student teaching. The CalTPA is intended to provide a formal 
assessment of Teacher Candidate ability and to ensure Teacher Canddiates meet all areas of the 
California Teaching Performance Expectations (TPEs). The CalTPA is designed to be embedded 
within the student teaching placement of a teacher preparation program so that the Teacher 
Candidate may draw on authentic evidence of teaching ability and student learning experienced 
during clinical practice. The CalTPA consists of two assessments: Math Performance 
Assessment (MPA) and Literacy Performance Assessment (LPA). Guidance about the TPA can 
be found in the Student Teaching Seminar and TPA support course (EDEL 490).  
The following strategies can help you successfully complete and pass the CalTPA: 
 

• Know the Rubrics: Carefully study the CalTPA rubrics and scoring guides. Align your 
evidence and written responses directly to what assessors are looking for. 

• Plan and Reflect Thoughtfully: Submit detailed lesson plans and deep, honest 
reflections that show how you adapt to student needs and respond to outcomes. 

• Stay Organized and Manage Time: Break tasks into manageable steps and stick to a 
timeline. Avoid last-minute submissions to ensure quality and reduce stress. 

Daily Expectations & Procedures for Student Teaching 
Attendance: 
Daily attendance is required. Upon arrival at the school, please remember to sign in. You should 
follow a regular and consistent schedule: 

Fall Semester 
Teaching Day Arrival Departure 

Monday-Wednesday At least 30 minutes before the start of 
the school day 

- 12:00 pm (for early start) 
- 1:00pm (for late start) 
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Thursday At least 30 minutes before the start of 
the school day 

End of the school day for faculty 

 
Spring Semester 

Teaching Day Arrival Departure 
Monday-Thursday At least 30 minutes before the start of 

the school day 
End of the school day for faculty 

 
 
Absences: 
UTEACH Teacher Candidates are expected to be present at their assigned school placement four 
(4) days per week. Consistent attendance is a vital aspect of professional responsibility and plays 
a significant role in maintaining a high-quality teaching and learning environment.  
Teacher Candidates are permitted a maximum of eight (8) absences throughout the school year. 
Exceeding this limit may require you to make up missed hours or repeat the student teaching 
experience. Work with your University Mentor and UTEACH Coordinator to find an appropriate 
solution. 
 
If you must be absent, you are required to notify your University Mentor, Co-Teacher, and the 
school office by 7:30 a.m. on the day of the absence. During your absence, your Co-Teacher will 
resume full classroom responsibilities. It is your responsibility to ensure that lesson plans, 
instructional materials, and other relevant resources are easily accessible to your Co-Teacher. If 
you are absent for more than two consecutive days, you must provide your University Mentor 
with a doctor’s note documenting the reason for your extended absence.  

  
Daily Schedule: 
At the beginning of the assignment, complete a Co-Teacher schedule for yourself and your 
University Mentor. Keep your University Mentor informed of the lessons you will be teaching. If 
your schedule is going to change on a day when the University Mentor is scheduled to visit, 
please notify them prior to the visit. It is not necessary to turn in a weekly schedule; however, if 
your schedule should change please notify the University Mentor. 
 
Video Recording Permissions 
Teacher Candidates are required to video record lessons for virtual observations via GoReact and 
CalTPA submissions. Before any recordings can occur, signed permission forms from 
parents/guardians must be returned for all students who may appear on camera. Teacher 
Candidates should work closely with their University Mentor and Co-Teacher to ensure 
compliance with school and district policies regarding student privacy and media recording. 
 
Do not record any classroom activity without prior written consent. Contact your University 
Mentor or UTEACH Coordinator if you encounter challenges with this process. 
 
Visitations: 
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University Mentors will conduct three in-person observations at the school per semester, each 
focused on a specific area, such as morning routines, mathematics, foundational literacy, and a 
general literacy lesson, science, social studies, etc. (see the Pacing Guide for the recommended 
schedule).  
 
Three visits will be conducted through GoReact per semester. Please consult your University 
Mentor to determine the appropriate type of lesson to record. 
 
Candidates should keep their University Mentor informed of planned teaching days to help with 
scheduling. While most observations are scheduled in advance, the University Mentor may also 
conduct unannounced visits. 
  
Lesson Plans: 
All lessons for observations by the University Mentor must be planned, written, and prepared in 
advance. The rule is “No lesson plans, no teaching.” Discuss the lesson plan in advance with the 
Co-Teacher and University Mentor. Plan a conference with the Co-Teacher and University 
Mentor at the conclusion of each lesson taught. 
  
Conferences with Co-Teacher: 
Plan a time before, during, or after school for communication with the Co-Teacher. It is your 
responsibility to communicate with your Co-Teacher daily. You will need to inform your Co-
Teacher of all lessons you plan to teach. To ensure a quality meeting, consider making a list of 
questions you wish to discuss with the Co-Teacher. 
  
Conferences with University Mentor: 
There are three types of conferences where the University Mentor engages with the Teacher 
Candidate.   

1. Pre-observation Conference: The University Mentor will conference with you prior to the 
observation to discuss your lesson plan. Share your written lesson plan in advance of the 
meeting to amplify meaningful feedback from the University Mentor. 

2. Post-observation Conference: Following the observation, the University Mentor will 
conference with you to assist you in reflecting on your lesson and provide useful 
constructive feedback designed to support you in future lessons. 

3. Triad Conferences: The University Mentor must have two mandatory triad conferences 
per semester with the Co-Teacher and the Teacher Candidate.   

o Mandatory Introduction Triad Conference at the beginning of the semester: The 
purpose of this triad conference is to review the expectations of the student teaching 
experience. This should be done in-person at the school site.   

o Mandatory Midterm Triad Conference: The purpose of this conference is for the 
University Mentor, Co-Teacher, and Teacher Candidate to review the Teacher 
Candidate’s accomplishments and to set goals for the remainder of the semester.   

o Final Triad Conference (Optional): The purpose of the conference is to review the 
Teacher Candidate’s accomplishments and discuss the next steps beyond the 
credential program.  
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Cell Phones: 
Cell phones are to be turned off or on “quiet mode” when the Teacher Candidate is in the 
classroom. It is disruptive to have them go off during a lesson and could cause failure of the 
lesson. If for some reason you need to be able to have someone contact you immediately, give 
them the school’s telephone number. Schools are well-prepared to relay emergency information 
in a timely and reliable manner. 
  
Professional Appearance: 
The way you dress may affect the way students react to you in the classroom. Teacher 
Candidates are to dress professionally. Even when the school has a relaxed dress code, you still 
need to be professional. We recognize and respect that professional attire can look different 
across cultures, religious practices, and identities. No Teacher Candidate will be penalized for 
attire that aligns with your religious beliefs, cultural traditions, or gender expression. If concerns 
arise about your attire, they should be discussed respectfully and with consideration for 
individual rights and professional standards. If the Co-Teacher or University Mentor indicates 
you are dressed inappropriately, it will be discussed with suggestions for adjustments that align 
with professional expectations while honoring individual expression. You may be pulled from a 
classroom for inappropriate attire. 
  
Gradual Acquisition of Responsibility to Full-Time Teaching: 
You will follow a gradual acquisition of responsibility schedule, which is outlined in the 
UTEACH Pacing Guide. Please plan to sit down with your Co-Teacher to discuss which subjects 
and responsibilities you will gradually take on over time. This schedule will be adjusted each 
semester to account for Fall and Spring break. 
  
You are responsible for informing your University Mentor of your weekly schedule. They will 
arrange visits according to the schedule you will give them. 
 
A Place for the University Mentor 
It is the Teacher Candidate’s responsibility to arrange a table and chair for the University Mentor 
during visits, in a location where they can clearly see and hear the instruction without causing 
disruption. This space should also include your lesson plans and notebook, readily available for 
review (your University Mentor should not have to search for these materials). 
  
Professional Development (PD) Days 
Professional Development (PD) days are considered regular teaching days for Teacher 
Candidates. If your school or district has scheduled a PD session, consult with your Co-Teacher 
or principal to determine whether you are permitted to attend. While some PD sessions are open 
to Teacher Candidates, others may be limited to district employees only. 

If you are not attending the PD, you are expected to be present in the classroom and fulfill your 
usual teaching responsibilities. Your duties on PD days remain the same as on any other 
instructional day during the semester. 
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Reporting Child Abuse 
State law requires that all suspected cases of child abuse be reported. If you suspect abuse 
involving a student, you must immediately speak with your Co-Teacher. Your Co-Teacher is 
responsible for reporting any classroom- or school-related incidents, including those involving 
suspected abuse. As a Teacher Candidate, you are expected to follow the guidance of your Co-
Teacher and school administrators. Do not report any incidents on your own without first 
consulting your Co-Teacher and/or appropriate school personnel. 
  
If the Co-Teacher or administrator asks you to write a report, do so. Be sure that both the Co-
Teacher and the administrator sign any reports you write. Keep a copy of the report for your own 
file.   
   
Policy on Substitute Teaching  
UTEACH Teacher Candidates are encouraged to obtain a 30-day Substitute Credential in 
accordance with 5 CCR § 80025.2 and be cleared to work by LBUSD. Teacher Candidates may 
substitute during their student teaching assignment under the following conditions: 

• Teacher Candidates must obtain approval from the University Mentor, Co-Teacher, and 
the School Principal in the form of an email. The School Principal is responsible for 
ensuring that all CTC, district, and collective bargaining policy requirements regarding 
such employment are followed. 

• UTEACH Teacher Candidates may only substitute for their assigned Co-Teacher on 
Monday through Thursday. On Fridays, they are permitted to substitute anywhere within 
the district. 

• Substitutes will be compensated at the district’s standard daily substitute teaching rate.  
• Teacher Candidates may not exceed a total of five (5) days of subbing per semester. Any 

exceptions to these conditions must be approved in advance by the University Mentor 
and UTEACH Coordinator.  

It is important to note that while substitute teaching provides valuable classroom 
experience, any days served in this capacity do not count toward the required student 
teaching hours. Should you have any questions or need further clarification, please feel free to 
contact the UTEACH Coordinator. 
 
Individual Development Plan (IDP):  
In the final semester of student teaching, the Teacher Candidate will complete an Individual 
Development Plan (IDP) with the guidance of their University Mentor and Co-Teacher. The IDP 
is discussed at the Final Evaluation meeting and signed by the Teacher Candidate, the University 
Mentor, and the Co-Teacher. 
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Remediation and Disqualification of Teacher 

Candidates During Student Teaching 
  
In certain situations, a Teacher Candidate may need additional support to meet Teacher 
Performance Expectations or may be required to leave their student teaching placement. Below 
are some possible reasons for these occurrences: 
 
Teacher Candidate Needs More Time. In some cases, a Teacher Candidate may struggle to 
meet TPEs. In such cases, the University Mentor will consult with the Co-Teacher and the 
UTEACH Coordinator to determine the next steps. When the University Mentor, in consultation 
with the Coordinator and the Co-Teacher, believes a continuance is a viable option for the 
Teacher Candidate, the University Mentor will complete the CED Student Success Action Plan. 
With the CED Student Success Action Plan, Teacher Candidates will be able to remedy any 
areas for growth with the support of the University Mentor and Co-Teacher. If the Teacher 
Candidate fails to meet their designated goals in a specific timeframe, they must withdraw from 
the program. The Teacher Candidate may petition to reapply to the program pending 
demonstrable growth as outlined in the Student Success Action Plan.  
  
Co-Teacher Terminates Teacher Candidate’s Placement. Teacher Candidates are guests of 
the school site at which they are student teaching. As such, Co-Teachers may terminate their 
commitment at any time without cause. Co-Teachers are responsible for their TK-8 students and 
in cases in which hosting Teacher Candidates takes away from serving students, Co-Teachers 
have the option to re-focus their priorities back on their students. The option of another 
placement is based on the recommendations of the UTEACH Coordinator, MSCP Coordinator, 
University Mentor, Co-Teacher, and/or CSULB’s Teacher Education Department (TED) Chair. 
Should the UTEACH Coordinator not recommend another placement or another placement is 
unavailable, the Teacher Candidate will earn “No Credit” as the final grade. The Teacher 
Candidate may be eligible to repeat student teaching in another semester.   
  
School Site Administrator Terminates Teacher Candidate’s Placement. The school 
administrator may, at any time, also exercise the prerogative of requesting that a Teacher 
Candidate be relieved of student teaching responsibilities. The option of another placement is 
based on the recommendations of the UTEACH Coordinator, MSCP Coordinator, University 
Mentor, Co-Teacher, and/or CSULB’s TED Chair. Should the UTEACH Coordinator not 
recommend another placement or another placement is unavailable, the Teacher Candidate will 
earn “No Credit” as the final grade. The Teacher Candidate may be eligible to repeat student 
teaching in another semester.   
  
If the Teacher Candidate must complete student teaching in another semester, the Teacher 
Candidate will need to petition the Admissions and Standards Committee and reapply to student 
teaching. Please note that the Admissions and Standards Committee meets monthly. 
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Interrupted Student Teaching.  Student teaching may be interrupted for a variety of valid 
reasons. Reasons include medical/health, death, pregnancy/birth, etc. When this occurs, Teacher 
Candidates must contact their University Mentor and the UTEACH Coordinator who will work 
together to recommend an appropriate course of action to maintain both program integrity and 
the best interests of the individual. Teacher Candidates in this situation may need to seek a Leave 
of Absence (LOA) to attend to life issues. It is the responsibility of the Teacher Candidate to 
comply with the procedures and policies necessary to maintain eligibility in the program. The 
Admissions and Standards Committee and MSCP Coordinator must approve the Teacher 
Candidate’s return to the program.  

Guidelines for Withdrawing from Student Teaching 
 
Withdrawing from UTEACH prior to the start of the student teaching semester: 
Teacher Candidates withdrawing from UTEACH prior to the start of the student teaching 
semester must fill out a Withdrawal from Student Teaching form, which is available from the 
Multiple Subject Credential Program in the Student Success and Advising Center (SSAC) office 
(EED-18). Students who are withdrawing from all classes must also fill out an Educational 
Leave of Absence form which is available in the SSAC office, at Brotman Hall, and on the 
CSULB website. It is the student’s responsibility to officially withdraw from classes with the 
University. This is a separate process and form, which is available in Enrollment Services. 
  
Teacher Candidates may only withdraw from student teaching one time.  If it is necessary to 
withdraw a second time, the student must go through the MSCP petition process to apply for a 
third time. Decisions to allow students to apply to student teach beyond the second time will be 
made on a case-by-case basis through the MSCP petition process. 
  
Withdrawing from UTEACH after the start of the student teaching semester due to illness, 
financial or personal reasons: 
If you are withdrawing within the 1st two weeks of the semester you must submit a 
Withdrawal from Student Teaching form and fill out an Educational Leave of Absence form. 
Both forms are available in the SSAC office. It is the student’s responsibility to officially 
withdraw from classes with the University. This is a separate process and form, which is 
available in Enrollment Services. See the University’s withdraw policy for more information. 
  
Teacher Candidates withdrawing from UTEACH after the start of the student teaching semester 
due to illness, financial, or personal reasons may petition to re-enter student teaching in the 
future with the MSCP and UTEACH Coordinators’ approval, one time. Teacher Candidates may 
be asked to demonstrate resolution of the situation so that it will not interfere with student 
teaching again. If it is necessary to withdraw a second time, the student must go through the 
MSCP petitioning process to reapply, and decisions will be made on a case-by-case basis by the 
MSCP Admissions and Standards committee. 
  



   
 

24 
 

Withdrawing from UTEACH after the start of the student teaching semester due to poor 
performance: 
Teacher Candidates who withdraw from UTEACH due to poor performance may petition to re-
enter UTEACH in the future with the approval of the MSCP Admissions and Standards 
Committee. Students will be required to meet with the MSCP Coordinator to discuss their 
action/remediation plan. Once the action/remediation plan is completed to the satisfaction of the 
UTEACH Coordinator, the student may petition to re-enter UTEACH through the Admissions 
and Standards petition process. 
 
Teacher Candidates may choose to withdraw from the UTEACH program and pursue the self-
paced, one-semester student teaching pathway instead. If so, they must first complete all 
remaining methods courses prior to beginning their student teaching placement. 
  
Teacher Candidates must submit a Withdrawal from Student Teaching form which is available in 
the SSAC office. It is the student’s responsibility to officially withdraw from University classes. 
This is a separate process, and the form is available at Enrollment Services.  Students who fail to 
officially withdraw from EDEL 482 will receive a “NC” rather than “W” on their transcripts. 
  
To reapply to student teach, students must submit an application by October 1st for the Fall 
semester or by March 15th for Spring student teaching.  

Professional Integrity and University Policies 
As a Teacher Candidate you are a guest at your assigned school. You are expected to support 
school policies and personnel and follow all rules and regulations. You are a professional and 
should act accordingly. Many things happen in the classroom that must be kept confidential – 
student files, discipline, grades, parent/guardian information, etc. Communication about 
classrooms must be kept at a professional level. You should dress, talk, and act as a professional 
as expected by the standards of the assigned school. You should understand that an outstanding 
Teacher Candidate does not just do well on assigned tasks, but displays outstanding 
characteristics in self-reliance, dedication, enthusiasm, and other indicators of outstanding 
promise. 

  
Student Conduct Policy 
All enrolled students at CSULB must adhere to Regulation XIII: Standards for Student Conduct.   
  
Teacher Candidates are enrolled students of CSULB, and as such, they must take it upon 
themselves to read and abide by the policies set forth by the university. The Student Conduct 
Code prohibits conduct that threatens or endangers the health or safety of any person within or 
related to the university community (which includes school district partners), including:  
o Physical abuse, threats, intimidation, or harassment. 
o Participating in an activity that substantially and materially disrupts the normal operations 

of the University or infringes on the rights of members of the University community.  

https://www.csulb.edu/student-affairs/campus-rules-and-regulations/regulation-xiii
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o Unauthorized recording, dissemination, or publication of academic presentations for 
commercial purposes. Teacher Candidates must obtain permission to record a class lecture 
or discussion. Without prior permission, Teacher Candidates can be reported for 
misconduct.  

The Student Conduct Code prohibits the following:  
o The use, possession, manufacture, or distribution of illegal drugs or drug-related 

paraphernalia, (except as expressly permitted by law and university regulations) or the 
misuse of legal pharmaceutical drugs. 

o The use, possession, manufacture, or distribution of alcoholic beverages (except as 
expressly permitted by law and university regulations), or public intoxication while on 
campus or at a university-related activity.  

  
Violators will be reported for misconduct. Infractions of the Student Conduct Code can result in 
serious consequences, including but not limited to dismissal from the university.   

 
Classroom Disposition (Student- Teacher Candidate Interaction): 
You are a teacher in the classroom, not a peer or friend to the students. Always conduct yourself 
in a professional and respectful manner. Support your students by showing that you care about 
them and are willing to listen. Earning their respect is essential and recognizing their humanity 
fosters mutual respect. Clearly communicate your expectations for each lesson, and ensure they 
are appropriate and reasonable. Adapt your language and activities to meet students where they 
are, promoting engagement and understanding. 
 
The expectations below will help you maintain professional boundaries and student trust: 

1. Your role as a Teacher Candidate requires maintaining healthy and appropriate 
boundaries. This includes avoiding any behavior that could be misinterpreted or seen as 
unprofessional. Examples of inappropriate interactions include, but are not limited to: 

a. Giving personal gifts without supervisor approval 
b. Engaging in overly personal conversations 
c. Physical contact that is not appropriate to the educational setting (e.g., intimate 

hugging, lap sitting, cuddling, unnecessary touching) 
d. One-on-one meetings with students outside school hours without approval 
e. Use of personal or disappearing messaging apps (e.g., Snapchat) to communicate 

with students 

2. Limit communication with students to school-approved platforms and ensure it relates 
strictly to your teaching role. When communicating outside the classroom, avoid one-on-
one contact about non-school-related topics. 

3. Never be alone with a student in any room, including the classroom. 

4. Per LBUSD Policy, Teacher Candidates must not: 

a. Visit students at home 
b. Invite students to personal events or gatherings 
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c. Transport students in a personal vehicle 
d. Meet students outside of school hours or school functions 

See pgs. 40-43 for a full description of LBUSD’s board policy. 
Appeals and Reviews 
If a Teacher Candidate does not satisfactorily complete the credential program and wishes to 
appeal this decision, the Teacher Candidate may petition by submitting a written appeal to the 
Admissions and Standards Committee for review: MSCP Petition Form via DocuSign. 
 
The review allows a second, independent recommendation about a Teacher Candidate status. 
Some possible recommendations and/or decisions that the Admissions and Standards Committee 
could render may include, but are not limited to: approval, denial, and requiring further 
documentation. 
  
Should a student voluntarily leave the university, the process is automatically halted, and no 
further efforts will be undertaken by the University Mentor and the UTEACH Coordinator. 
Should the Teacher Candidate wish to return, they will need to petition the Standards and 
Admission Committee.  
Conflict Resolution  
Interpersonal problems sometimes occur as Teacher Candidates progress through the credential 
program. In resolving interpersonal problems, the Teacher Candidate should follow these steps:  
 
Step 1: Always speak to the person with whom one is experiencing difficulty. For example, the 
Teacher Candidate may have a conflict with a University Course Instructor, University Mentor, 
or Co-Teacher. When a conflict arises, the Teacher Candidate should speak directly with the 
individual involved. If the concern is not resolved through that conversation, the Teacher 
Candidate should proceed to Step 2. 
 
Step 2: The Teacher Candidate should then bring the matter to the attention of their University 
Mentor or UTEACH Coordinator for further guidance. If that is unsuccessful, the Teacher 
Candidate should proceed to Step 3. 
 
Step 3: The Teacher Candidate should go to the Teacher Education Department Chair: Dr. 
Estella Chizhik.  
 
Step 4: If the problem is not resolved at that level, and the Teacher Candidate wishes to take the 
matter further, they should continue to report the issue to the College of Education’s Associate 
Dean: Dr. Bre Evans-Santiago. 

Student Organizations 
One of the best opportunities to become an active part of the campus community is by meeting 
new people, gaining leadership experience, and furthering your educational or extracurricular 
interests by joining a student organization. CSULB has more than 300 recognized student 

https://na3.docusign.net/Member/PowerFormSigning.aspx?PowerFormId=c52eb1d4-9965-4794-8c88-4aa8d65e57a6&env=na3&acct=713450e5-2dd0-4676-a3cb-609115e008d7&v=2
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organizations, representing 12 diverse categories. Find your community! Browse all CSULB 
Student Organizations here. 
 

Professional Organizations 
Literacy and English Association of Literacy Educators and Researchers 

California Reading Association 
International Literacy Association 
California Association of Teachers of English 
National Council for Teachers of English 
National Writing Project 

Math Association of Mathematics Teacher Educators 
National Council of Teachers of Mathematics 

Science Association of Science Teacher Education 
National Science Teachers Association 

Social Studies Association of Teachers of Social Studies 
National Council for Geographic Education 
National Council for the Social Studies 

Technology Computer-Using Teachers 
EduCause 
International Association for K-12 Online Learning 
International Society for Technology in Education 

VAPA Arts Education Partnership 
California Art Education Association 
California Association for Music Education 
National Art Education Association 

Education American Education Research Association 
Association for Supervision and Curriculum Development 
National Middle School Association 

 
  
  
  
 
  
 
 
 
 
 
  

https://www.csulb.edu/student-affairs/student-life-development/student-organizations
https://www.csulb.edu/student-affairs/student-life-development/student-organizations
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Alternate Grade Level or Non-Multilingual Observation Record 
UTEACH (Required): A minimum of 20 hours must be spent observing in one alternate grade 
level or non-BILA classroom. 
  

General Classroom Observations 
  
How many students are in this class? 
  

  

How would you describe the demographics 
of this class in terms of gender, 
race/ethnicity, primary language and 
English language proficiency? 

  
  
  
  
  
  
  
  

Describe the seating arrangement.  Draw a 
simple map and label the student 
desks/tables, workstations, and adult 
desk/tables. 
  
  
  

  

 
  

What types of structures are in place for 
students to work collaboratively? 
  
  
  
  
  
  
  
  

  

Classroom Environment 
 

What are the rules and community 
agreements in this classroom?  How are the 
rules and community agreements 
developed with students? 
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Describe procedures you see for the 
following: 
  
Line up 
Pencils and other materials 
Homework 
Chromebooks/white boards/other 
Restroom Use 
Transition from rug to desks and vice versa 
Entering the classroom in the morning 
What to do when students finish work early 
Other 

  

 
  

 
What routines do you see implemented? If 
observed, how were the procedural steps 
taught? 
  
  
  
  
  
  
 

  
  
  
  
  
  
  
  
  

How does the teacher interact with the 
students?  What is their tone, body 
language, and word choice?  
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How does the teacher validate and affirm 
culturally diverse behaviors, typically those 
that are marginalized? 

  

 
  

Lesson Design and Implementation 
 
How does the teacher display and 
communicate (e.g. oral, written, or both) the 
objective/learning target for the lesson? 
  
  
  
  
  

  

What objective/learning target template is 
used? 
  
  
  
  
  
  
  

  

What is the average length of each lesson 
(in minutes)? 
  
  
  
  
  
  

  

(Describe the curriculum materials and instructional activities observed in each of the 
following content areas: 

 
Math 
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Language Arts (Reading, Writing, and 
Listening/Speaking) 
  
  
  
  
  
  

  

Identify which cultural identities are 
centered in the lesson and/or unit and how. 

  

 
Science 
  
  
  
  
  
  

  

Social Studies 
  
  
  
  
  
  

  

Physical Education 
  
  
  
  
  
  

  

Other 
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How is technology meaningfully integrated 
and aligned in this grade level?   
  
  
  
  
  

  

  
What active participation strategies are 
implemented in this grade level? Which 
cultural behaviors and norms are centered 
in the identified strategies? 
  
  
  
  
  

  

How is formative assessment implemented 
in this classroom? 
  
  
  
  
  
  
  

  

How is summative assessment 
implemented in this classroom? 
  
  
  
  
  
  

  

How are students held responsible for their 
own learning in this classroom?  What 
opportunities exist for students to self-
assess their progress? 
  
  
  

  

How does the teacher differentiate 
instruction for students who: 
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are English Language Learners 
have a disability 
are considered advanced or GATE 
perform below grade level 
have some other unique characteristic 
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Individual Development Plan 
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