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interACT performance, it is our great hope that they will be transformed 
into agents of change in their community. 

NOTES 

1. We employed intact group assignment (Campbell, 1969), in which one of two 
aggregate sample groups rather than individual participants were randomly 
"selected" for exposure to the interACT scene, and the other aggregate group 
was exposed to a lecture/demonstration. Random selection was operationalized 
by assigning each group a number (1 for the 11 a.m. section and 2 for the 12:30 
p.m.), and then drawing these numbers from a hat. The first number drawn rep­
resented the group exposed to the interACT scene; the next number referenced 
the lecture/demonstration group. We did not employ random assignment at the 
individual participant level because the logistics of randomly assigning 458 stu­
dents to two conditions would have presented several challenges that we want­
ed to avoid. For instance, students potentially would be required to come to class 
at an hour other than their regularly scheduled class time, creating scheduling 
conflicts for some students because they had another class at that hour. Equally 
important, students may have become confused about or forgot what time they 
were supposed to show up because their randomly assigned time was inconsis­
tent with their habitualized class schedule. The likely results of these problems 
would have been a lower overall sample size and a potential validity threat relat­
ed to selection because students would self-select out of the study for reasons 
beyond our control (e.g., scheduling conflicts, confusion, and forgetfulness). 

2. This type of control condition was used because it is consistent with the vast 
majority of control conditions employed in the research on sexual assault 
reviewed for the purposes of conducting this study (e.g., Black et al., 2000; 
Borden et al., 1988; F razier, Valtinson, & Candell, 1994; Holcolmb et al., 1993; 
Lanier eta!., 1988). By using this type of control condition, the results from this 
study can be generalized most efficaciously to the existing body of literature on 
sexual assault. 

3. This term is used in a manner consistent with dialectical materialism, which pos­
tulates that comprehension, prognostication, or forecasting of life events is 
determined primarily through enactment or behavioral practice instead of 
deduction (Reese, 1993). From this perspective, praxis is defined as "action in 
the world for a specific purpose, or goal-directed activity" (Robins, Schmidt, & 
Linehan, 2004, p. 34). 

4. One reason we did not ask audience members to report "perceived" behavior 
change in these ways is because we were under enormous time constraints. The 
class sections used in our sample met for only SO minutes, and the interACT 
scenes took up all of that time. Furthermore, we had to pass out and collect 
over 200 questionnaires in a timely manner for each section. Thus, we had tO 

ask the participants to stay an extra 10 minutes to complete the posttest meas­
ures. Given these time constraints, we decided to keep the measures as short as 
possible. 
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