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Syllabus LING 650: SEMINAR IN BILINGUALISM - Spring 2006

CALIFORNIA STATE UNIVERSITY, LONG BEACH LINGUISTICS DEPARTMENT

Dr. John Attinasi

Phone: (562) 985-4955

E-mail: jattinas@csulb.edu 
Office: PSY 114; Hours: Mondays & Tuesdays 3-4 PM (and by appointment)
COURSE DESCRIPTION: Advanced study of degrees of bilingualism and types of bilingual situations. Bilingualism in society, bilinguality in individuals. Implications for linguistics and education. 

COURSE GOALS
1. Bilingual situations and major types of language contact
2. Perceptions and practices regarding bilingualism in societies and individuals.. 

3. Linguistic, social, cultural, psychological, neurological, cognitive, and political factors.

4. Models of bilingual education nationally and internationally.

COURSE OBJECTIVES: Upon completion of this course, students should demonstrate:

1. An understanding of current theoretical approaches to individual and societal bilingualism and implications for bilingual education. Students should be able to identify, evaluate, apply, and extend current research in the field of bilingualism as well as formulate and defend their theoretical and practical orientations, and operational definitions of bilingualism and bilingual education. 
2. An understanding of the range of situations and major types of language contact and their impact on language development and use by the individual and the society. Students should be able to evaluate perceptions and practice of bilingualism in monolingual and multilingual societies and the resulting influence on attitudes toward bilingualism, the status of certain languages and language groups, the way bilinguals use their languages, and the motivation to become bilingual. 
3. The ability to analyse and synthesize multiple factors (linguistic, social, cultural, economic, neurological, psychological, and political) that influence individual and societal bilingualism, evident in interference, borrowings, code-mixing, and code-switching.

4. Critical perspectives regarding the purported social, psychological, cognitive, intellectual, and educational consequences of bilingualism on the bilingual child, and to be able to articulate the strengths and weaknesses of associated models of bilingual education programs.
5.  The ability to maintain a critical stance toward bilingualism and bilingual education in essays, class discussions, presentations, and projects. Students will identify a viable research topic, obtain and analyze data samples & contribute to the understanding of bilingualism and bilingual education.
REQUIRED TEXTS

Josiane Hamers & Michel Blanc (2000): Bilinguality and Bilingualism (2nd edition), CUP.

Baker, Colin (2000). The Care and Education of Young Bilinguals: An Introduction for Professionals. Multilingual Matters.
SUPPLEMENTAL (Available on E-Reserve)
1) Chapter 7: “Attitudes towards Bilingualism” in S. Romaine (1995) Bilingualism (2nd Ed) Blackwell.

2) Chapter 5: “Oral Language Instruction” in W. Wolfram, C. Temple-Adger &D. Christian (1999) Dialects in Schools and Communities, Lawrence Erlbaum Associates, Publishers.

3) Additional readings as assigned.

COURSE REQUIREMENTS: Students are required to attend classes regularly and to complete readings. The course will be highly collaborative, and active participation is essential. Attendance is very important and is required at class meetings. Students are expected to arrive on time, refrain from leaving prior to the end of the class (except with permission of instructor), and participate in class activities and discussions. Classes will take the form of lectures and discussion of key topics on bilingualism from the required readings. Students are required to complete the assigned readings prior to each class in order to ensure participation in class discussion. Students will also be required to write two class essays on topics pertaining to assigned readings, videos, and class discussions. Students will be further required to make an oral presentation (individual/pair, depending on class size) and lead a class discussion of approved articles or book chapters relevant to course subject matter. A final project will be submitted at the end of the semester. All written work will be marked in terms of clarity, explicitness, accuracy, and relevance to course subject matter. Barring extenuating circumstances, lateness will be penalized.

Honor Code & Plagiarism: The CSULB policy on Plagiarism (Spring 2005 Schedule of Classes) will be followed strictly. Evidence of plagiarism, a very serious academic offence, will result in a failing grade for that requirement. Recycling essays, presentations, and projects submitted in previous/concurrent courses also constitutes plagiarism, and students guilty of this practice will be penalized. Please prepare to submit papers through Turnitin, used to detect plagiarism. Students may be required to turn in electronic (disk or attachment) versions of written course requirements, which may be checked for evidence of plagiarism.

COURSE TOPICS AND READING ASSIGNMENTS

Week 1 INTRODUCTION; DEFINITIONS & DIMENSIONS OF BILINGUALISM 
(1/30) Introduction of syllabus; General Introduction to Bilingualism: 

Hamers Intro & Chapter 1 pp. 1-7 & 20-24. Chapter 2: Dimensions and measurement of bilinguality and bilingualism (pp. 25 – 32); (skim other parts of Chapters 1-2)

Baker Chapter 1: Getting to Know Bilingual Children; Video: “You Must Have Been a Bilingual Baby”

TOPIC 1: FACTORS INFLUENCING SOCIETAL BILINGUALISM & BI-DIALECTALISM 

Week 2

(2/6) Hamers (Quick review of Ch. 1-2) Chapter 10: Societal bilingualism, intergroup relations & sociolinguistic variations) 

Baker Chapter 5: Bilingual children in communities; Chapter 13: The politics surrounding bilingual children

Th 2/9/06: DEADLINE FOR APPROVAL OF ARTICLE FOR CLASS PRESENTATION

TOPIC 2: FACTORS (Social, Psychological, Cultural) INFLUENCING BILINGUAL & BI-DIALECTAL DEVELOPMENT 

Week 3 

(2/13) Hamers Chapter 8: Social psychological aspects of bilinguality: culture & identity 

Video: 
“Cross-Talk”.

Week 4 February 20. PRESIDENT’S DAY: CAMPUS CLOSED No class
TOPIC 3: ATTITUDES TOWARD BILINGUALSIM & NON-STANDARD DIALECTS 

Week 5

(2/27) Romaine Chapter 7: Attitudes towards bilingualism and bidialectism (On E-Reserve)

Romaine Chapter 7 (Continued)
Video: “American Tongues”

TOPIC 4: SOCIETAL MULTILINGUALISM & INTERCULTURAL COMMUNICATION 
Week 6

(3/1) Hamers Chapter 9: Social psychological aspects of bilinguality: Intercultural communications

Baker Chapter 3: The everyday use of language by bilingual children

Video: “Spanish-Speakers and Bilingualism”.

FIRST CLASS ESSAY ON ALL 4 TOPICS ABOVE DUE MARCH 13

TOPIC 5: EARLY BILINGUAL DEVELOPMENT 

Week 7

(3/13) Hamers Chapter 3: Ontogenesis of bilinguality

Baker Chapter 4: Bilingual children & families; 

Videos: “Old Brain New Tricks”; “When to Learn a Language”

TOPIC 6: NEUROPSYCHOLOGICAL DEVELOPMENT OF BILINGUALS 

Week 8

(3/20) Hamers Chapter 6: Neuropsychological foundations of bilinguality (NOTE; pp. 139 – 156)

Video: “The Secret Lives of the Brain”

TOPIC 7: POSITIVE & POTENTIALLY NEGATIVE EFFECTS OF BILINGUALISM 

Week 9 

(3/27) Baker Chapter 2: The advantages of the bilingual child
Baker Chapter 6: Bilingual children and thinking

Hamers Chapter 4: Cognitive development and the sociocultural context of bilinguality

Video: “Becoming Bilingual”

*APRIL 3: SECOND CLASS ESSAY ON TOPICS 5 – 8  DUE

TOPIC 8: BILINGUALISM, BIDIALECTALISM, & EDUCATION 

Week 10

(4/3) Baker Chapter 9: Developing Bi-literate Children

Wolfram Chapter 5: Oral language instruction (On E-Reserve)

Video: “Schooling for language minority children”

Video: 
“The Ebonics controversy”

Th 4/6  DEADLINE FOR SUBMISSION OF PROPOSAL FOR FINAL PAPER.
APRIL 10-14 SPRING BREAK. CAMPUS CLOSED

Week 11

(4/17) Hamers Chapter 11: Bilingual education (NOTE: pp. 321 – 348)
Baker Chapter 10: Bilingual children with special needs

CLASS PRESENTATIONS & EVALUATIONS

Weeks 12, 13, 14, (4/24, 5/1, 5/8)
CONCLUDING REMARKS

Week 14 (5/8)


Week 15 (5/15) FINAL PROJECTS DUE.
EVALUATION: Grading Scale (for individual requirements and for overall performance):

90%+ = A: Excellent work in all dimensions. Thorough and goes beyond expected.

80-89% = B: Good work; meets standards for graduate level work.

70-79% = C: Shows some knowledge of material but fails to meet graduate level standards.

60%-69 = D: Mastery of material falls well below level expected of graduate students
	Assignment
	Due
	% Points

	Summary & Presentation of Chapter for Discussion
	2/27-4/3
	20

	Essay on Topics 1-4
	3/13
	20

	Essay on Topics 5-8
	4/3
	20

	Bilingualism Study  (proposal by 4/17)
	5/1-15
	30

	Participation 
	
	10

	Total
	
	100


MAJOR ASSIGNMENTS*
*A midterm exam or quiz may be given in lieu of assignments or essays. Content and dates may change.

INDIVIDUAL/PAIRED PRESENTATION AND DISCUSSION (20%): This task provides students with practice in abstracting and critiquing material and engaging other students in discussions on scholarly papers.  Students will present and lead a discussion of approved articles/book chapters (including internet, e-reserve and course bibliography articles, and chapters from required texts). Students are encouraged to select topics that reflect research and/or professional interests. Articles & presentation dates should be approved by Week 3. Presentations will be peer-evaluated in part.

Presentation Guidelines: These include but are not necessarily limited to the following:\

· Highlight major points of the paper. Analyse and appraise issues discussed (i.e. your reaction and assessment of the paper, as well as insights and criticisms). Describe and discuss major contributions to the field and major limitations. What implications do you see that go beyond those raised by the author? What new questions did the paper raise? What suggestions can you make to extend or apply the findings of the study.
· If it is a research paper, describe the main elements of the research including following: A statement of the basic questions/hypotheses; A description of the participants used; A description of the basic methodology used, including procedures & materials used; A description and interpretation of the main results; A statement of the conclusions and implications as given by the author.
· Presentations are limited to 15 minutes + 5 minutes of discussion. 
· Rehearse your presentation for time management and be organized, informative, and relevant. 
· Strive to make presentation interactive in order to stimulate the interest of the class.
· Handouts and/or overheads are recommended.
Please keep in mind that no published paper is the last word on a topic; its goal is to lead to further research rather than to end research on a topic. Your role as a graduate student is to extend previous work rather than just to learn about it. Graduate seminars are intended to help you prepare for your comp project or thesis, in which you are expected to contribute new data and new insights on a topic.
CLASS ESSAYS ON REQUIRED READINGS (Each Essay is worth 20%): Students will write 2 essays (each approx. 6-7 pages + refs.) addressing major course topics (see schedule of Course Topics and Readings). Essays will be evaluated on how well students articulate, critique, and reflect on all of these topics. Essays should address, though not limited to, the following: 

· For each topic, students should present insightful information from readings, discussions, handouts, & videos relevant to each topic, and identify issues considered noteworthy, valuable, and/or controversial. What do these topics tell us about bilingualism and bilingual education in general? Claims and ideas should be supported and elaborated on by citing references (identifying the text and page number for quotations) from readings. A reference bibliography should be provided for additional works cited.
· Students should integrate their general knowledge and experiences with information obtained in class. For each topic, indicate and elaborate (with examples) on how your views regarding this topic have evolved or have been challenged or reinforced by information provided.
· For each topic, students should evaluate the strengths and limitations of theoretical, research, and methodical issues regarding this topic. What type evidence is strongest for each claim? What is your preferred approach? Are there alternative perspectives? Can you integrate the approaches into a new model superior to the old ones?) What major questions remain to be resolved? Where do you think the future lies? 

COURSE CONTRIBUTION, PARTICIPATION, AND ATTENDANCE (10%): Informed and thoughtful participation of students makes a seminar class more meaningful for everyone. You will be graded on the quality of your participation in class discussions, regular attendance, and punctuality. Marks will be deducted for tardiness and unexcused absences and early departure.

SEMESTER PROJECT (30%): Study of a Topic in Bilingualism, to investigate a research issue related to course subject matter, approximately 15-18 pages + appendices and references.  Students will submit i 1-2 page proposals by week 11. Research topics should be relevant to course subject matter and must have prior approval of the instructor (seek approval well before Spring Break). Projects will be presented during the final 3 weeks of the course, approximately 20 minutes per presentation. 
Guidelines for your research projects:

The goal of your project is for you to gain the experience of observing and analyzing some aspect of bilingualism, bilingual development, or bilingual education. You should obtain original data from appropriate participants or institutions, being careful to observe guidelines for the ethical use of human participants.

1. INTRODUCTION: General introduction, Overview of the problem, and Purpose of the study. Identification of a problem, question, or issue and discussion of the need for the study. Includes a statement of the basic questions/hypotheses.
2. REVIEW OF RELEVANT LITERATURE: Review should focus on studies that address issues similar to those you are address. Identify the strengths and limitations of these studies, and highlight the importance of your proposed research in regard to the limitations of the studies mentioned in the literature review.

3. THE STUDY

· Research questions and Hypotheses

· Selection of Subjects (Description of Participants used; Control and experimental groups) Identification of target population/setting:  A description of the participants used; controls and experimental groups?
· Research Design, Data Collection, Procedures, & Methodology: Discussion of research Methodology

4. RESULTS AND DISCUSSION

· Presentation and Discussion of findings: Discussion: Clear and appropriate description, interpretation, and analysis of results.
5. DISCUSSION OF EXPECTED UTILITY OF STUDY AND NEW INSIGHTS INTO ISSUES, AND PEDAGOGICAL IMPLICATIONS. Describe and discuss major contributions of the paper and identify its strengths. What suggestions can you make to extend or apply findings of the study? What new questions did the project raise? What implications do you see that go beyond those raised by the paper?

6. CHALLENGES AND LIMITATIONS OF PAPER AND SUGGESTIONS FOR FURTHER RESEARCH.
7. CONCLUSION: A statement of the conclusions and implications of the project.
8. REFERENCES AND APPENDICES
In planning and writing up your project, you should focus on answering the questions:

What do these observations tell us about bilingualism/bilingual education? Why is this interesting and significant? How does it fit in with what people already knew/believed? What theoretical and methodological issues does it raise? What are the potential implications, applications, and limitations of this information? Marks will also be awarded for clarity and significance of question being asked; integration of information from class texts, discussions and videos into your project; and originality, relevance, and appropriateness of problem, subjects, and procedures.

Topics: The final project may be based on, but not limited to, the following six suggestions:

1. An in-depth study of aspects of language use in a bilingual community. Outline the patterns of language use and evaluate the different factors (including language valorization, validity and vitality) influencing language choice.
2. Examination of the correlation between differential attitudes to languages and language groups in the community and the phenomena of language maintenance, shift, and death.

3. Examination of factors influencing language choice in a bilingual family and resulting effects on language maintenance, shift, and attrition.

4. An in-depth study of a community undergoing language shift and possibly language death.  Outline factors that may be responsible and suggest ways in which this trend could be checked.

5. A study of spontaneous language use by bilingual children, adults, or families. Examine the data for evidence and patterns of transfer, borrowing, code-mixing, code-switching, etc. In your opinion, are the linguistic systems of the two languages merged or separate? What are the factors triggering transfer, borrowing, mixing, and switching? Provide reasons to support your position.

6. Report on a bilingual program: Outline the development of a bilingual program or evaluate an existing bilingual program (NOT AN ESL PROGRAM). Identify the strengths and challenges of the program. You may address the following issues: Necessity of the program or the nature of the existing program; The language-using needs and goals of the learners and the needs of the speech community; The relevant characteristics of the learners such as age, gender, expectations, attitudes, motivation, social, cultural and educational background, the kind of learning situation they might enjoy; The teachers: Their motivation and attitude towards language learning and teaching, methods and materials they use (do they generate their own materials?), and their background and qualifications; The administration: Its policies and stated objectives for the program; Resources: Finance, time, classroom space, qualified teachers, etc; Evaluation of learners, teachers, materials, teaching philosophy, etc.

Words to the wise: If you are not sure whether a topic or subjects you have chosen are appropriate, please check with me. In rare cases, with permission, you may use comprehensive archival data; please check with me as soon as possible if you wish to exercise this option. Except where there are practical or ethical concerns, any topic covered in the texts or class discussion is appropriate. Generally, projects are more successful when the topic is narrow enough to give some focus but not so narrow as to make it difficult to obtain data or relevant references. Before you decide on a topic, you should browse all the chapters of the assigned texts and readings, as some of the more appealing topics will be covered later in the semester. Many students prefer to browse journals or books in the library to get information and inspiration for their topic. The textbooks for the course have extensive bibliographic references and sources.  Major journals that may be useful are listed in the Bibliography at the end of this Syllabus.

Ethical Concerns: You should be especially careful about ethical concerns before, during and after your study. You should be careful to obtain informed consent except when behavior is truly public behavior, and you should always be careful to maintain the rights to dignity and privacy of your participants. Participants under age 18 are required to have approval from a parent, unless the activity studied is a normal classroom activity and all records are confidential. If you are not sure whether what you are planning is appropriate, please check with me right away! A paper that violates guidelines for the ethical use of participants will not be accepted.

Please be sure to give appropriate credit whenever you use either words (you MUST use quotation marks) or ideas (you MUST give specific citations) from a previous writer or speaker. Please see the university bulletin or Schedule of Classes for more information. IN CASE OF DOUBT, you may consult with your instructor or with the Writers' Resource Lab.

BEACHBOARD: Beachboard is the campus-wide web management for courses. Students who are enrolled in LING 650 have access to all course documents, announcements, assignments, etc. All students in this course must have a preferred email account registered with Beachboard. Instruction in the use of Beachboard is available free. To access Beachboard, launch Internet and go to http://beachboard.csulb.edu. From there you will be directed to your personal Beachboard home page.

UNIVERSITY POLICY: It is the student’s responsibility to withdraw from classes.  The university policies are responsibility of students; see catalog and schedule of classes.

STUDENTS WITH DISABILITIES: Students with disabilities who need reasonable modifications, special assistance, or accommodations in this course should promptly direct their request to the course instructor.  If students with disabilities feel that modifications, special assistance, or accommodations offered are inappropriate or insufficient, they should seek the assistance of the Director of Disabled Student Services on campus.
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