California State University, Long Beach

Department of Teacher Education - Dual Language Development Master’s Program

[image: image1.png]Q Teaching for...

(S‘!"Life-long Learning

%})‘Professional Growth
@D@ Social Responsibility





College of Education Mission Statement

Our mission is to foster a learning and teaching community committed to educational excellence.  Our community

· promotes intellectual, personal, and interpersonal growth for all students;

· prepares socially responsible leaders for a rapidly changing, technologically-rich world;

· values diversity and prepares students for a diverse world;

· serves and collaborates with other educators and the community;

· promotes school improvement for all students; and

· engages in research, scholarly activity, and ongoing evaluation.

1.1 Class Details: Course # EDCI 541: 
Fall 2006

  Designing Curriculum & Instruction in Primary and Second Language Settings
Instructor: Dr. John Attinasi,


Office:  Location: PSY 114
Hours:  Monday and Wednesday 3-4pm
Phone: 562.985-4955   Email: , jattinas@csulb.edu
Class Meetings: 

Tuesdays 8/29-12/12, 7:30-9:30 pm; + 3 Saturdays 9-1: 9/16, 10/28, 12/2
  Location: 

  Cecil B. deMille Middle School  7025 East Parkcrest St. Long Beach, CA 90808

(562) 421-8424
Department Vision Statement

The Department of Teacher Education at CSULB prepares knowledgeable, caring, reflective, and highly competent teachers who are advocates for children, adolescents and families.  Our inquiry- and experience-based programs promote educational equity and excellence in contemporary, inclusive urban classrooms.

Required Text and Materials 

Brisk,  Maria Estela, et al. (2004) Situational Context of Education : A Window Into the World of Bilingual Learners. Lawrence Erlbaum Associates [LEA, Inc.] ISBN: 0805839461

Freire Paulo. (2000).  Pedagogy of Freedom : Ethics, Democracy, and Civic Courage (Critical Perspectives Series. Rowman & Littlefield Publishers, Inc. ISBN: 0847690474

Freire Paulo, Donaldo Macedo (Translator) Teachers As Cultural Workers: Letters to Those Who Dare Teach (Edge, Critical Studies in Educational Theory) Westview Press; Expanded edition (2006) • ISBN: 0813343291(Text is optional; pages selected & posted in Spanish on Beachboard, from: Cartas a quien pretende enseñar (México, Siglo xxi).

1.2 Course Description 

Prerequisites: Admission to DLD MA; California CLAD or BCLAD  or equivalent.

Principles of curriculum development, with a focus on primary language and second language teaching, learning and critical literacy. Candidates will analyze a variety of US and Mexican program sites to conduct research and create curricular programs. (Offered in both the US and Mexico.; 10 hours fieldwork. Traditional grading only).

The vision of the DLD MA Program is to prepare professional bilingual and cross-cultural educators with emphasis in Primary and Second Language Instruction and Critical Literacy. Candidates are committed to a Freirean sense of praxis, that is, to becoming reflective and transformational practitioners, addressing the needs of diverse learners through collaboration with schools, families and communities. 

Key content elements are: Foundations of Critical literacy; Strategies for Primary Language Instruction; Transition Strategies, Sociocultural Context, Language and Cognition, Analysis of Bilingual Program Models

1.3 Student based Course Outcomes [objectives]:

At the completion of this course, students will be able to:

A. Demonstrate knowledge of major research studies related to language structure and use, as related to the teaching of reading/language in two languages;

B. Learn how to conduct a needs assessment for English Language Learners in L1 and L2 and interpret the results for instructional purposes;

C. Apply knowledge of the major theoretical bases for language minority instruction, as related to the teaching of reading/language arts, including critical literacy;

D. Analyze and reflect on research and theory related to issues and problems in teaching reading/language arts to culturally and linguistically diverse students; 

E. Utilize reflective/interactive journals and/or other structures as tools for recording experiences, reflecting on conditions, conceptualizing, and planning;

F. Operationalize the basic components of action research through a student-selected Biliteracy Curriculum Project;

G. Design a curricular program using the basic principles of Biliteracy and Crosscultural Curriculum Development for multidisciplinary teaching;

H. Construct and present the curricular program in a research based format.

1.4 Outline of Subject Matter

A. Primary Language Instruction and Critical Literacy

     1. Contextualization of principles of curriculum and instruction development

     2. Analysis and utilization of bilingual program work sites to conduct research and

         create curricular programs.

B. Issue Related Research Methodologies

     1. Identification of specific needs and problems

     2. Selecting work-related objectives

     3. Analyzing findings

     4. Designing a curricular/instructional program in primary language based on an 

         effective bilingual-crosscultural instructional model.

C. Paulo Freire’s Problem-Posing Education

     1. Experiences with biliteracy models

     2. Experiences to initiate critical thinking on a problem, issue, or concern

     3. Reflection on conditions

     4. Conceptualization

     5. Praxis (action through reflection)

     6. Internalization, or knowledge/action, to improve the social condition

D. Class Functions

     1. Community-based action research

     2. Analysis of Biliteracy Curriculum Models

     3. Primary Language Instruction

     4. Dialogic: students/students, teacher/students, community/students

     5. Reflection-Collaboration-Self-Evaluation Cycles consisting of response and

         feedback from peers, community-based resource people, and professor at various 

         stages of class projects
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1.5 Calendar, Assignments, Assessment & Grading System

Fall 2006

	Fall ‘06

Semester

Week
	Date
	Topic


	M E Brisk
	P Freire
	Special Events &Assignment



	1
	Aug. 29
	Opening

 & 

Bboard
	Preface, App. D, pp. 224-225
	TOC, Clarke, Macedo and Aronowitz, pp. vii-19
	Pair up & schedule for reading leaders

	2
	Sept. 5
	Situations
	Ch.1 pp. 1-13
	Ch.1 pp. 21-27
	

	3
	12
	Linguistic

Dimensions


	Ch. 2 parts 1&2 pp. 14-31
	
	Audit A: My Praxis

	3.1
	**16
	
	Ch. 2 part 3 pp. 31-47
	Ch. 2. pp. 29-37
	Sat. session

	4
	19
	Economic

Dimensions
	Ch. 3, all parts, pp.48-75
	38-48
	

	5
	26
	Social

Dimensions
	Ch. 4, parts 1&2, pp. 76-107
	Ch. 3. pp. 49-58
	Audit B: Needs Assessment

	6
	Oct. 3
	
	Ch. 4, part 3, pp. 107-115
	58-69
	

	7
	10
	Cultural

Dimensions
	Ch. 5, parts  1 & 2 pp. 116-135
	69-78
	

	8
	17
	
	Ch. 5, part 3, pp.135-150.
	79-84
	Audit C: International Comparison

	9
	24
	Political

Dimensions
	Ch. 6, parts parts  1 & 2 pp. 151-166
	Ch. 4. pp. 85-90
	

	9.1
	**28
	
	Ch. 6, part 3, pp.166-179
	90-99
	Sat. session

Freire - 21st C.

	10
	Nov. 7
	
	Ch. 6, part 3, pp.180-188
	99-112
	

	11
	14
	
	App. A,  pp. 189-216 
	112-120
	

	12
	21
	
	All to date
	All to date
	Exam

	13
	28
	
	App. B, C & D,  pp. 217-225
	120-129
	

	14
	Dec. **2 
	
	
	
	Sat. session

Audit D: Curriculum

Project presentations

	15 
	5
	
	
	
	Project presentations

	FINALS
	12
	Summary of Program Progress
	
	
	Term Ends Final Reflection


** Saturday session 9am-1pm.

Assignments and Grading:

Mid-term and Final Exams:   All students are required to take one written mid term exam (short answer and essay) on required readings and class discussions.  Students may opt to revise the mid-term with the professor's approval. The final exam will be in the form of a written reflection on the total impact of the course.  [details to follow on Beachboard].

Curriculum Audit:  The audit is the signature assignment for the course and consists of several parts.  It may be submitted electronically at various points in the course. Usually a one week window is available for submission.  Late assignments will be subject to a 10% penalty, and assignments will not be read after 2 weeks.

Collaborative reading presentations:  Students in groups of 2 will prepare a handout of key points and discussion questions for a  20 munute session on a chapter of the textbook. Sign up during the second session.

Further Information will be posted on BeachBoard.

Assignments may be modified in response to textbook suggested projects outlined in Brisk textbook and classroom discussion of theory and application.

Assessment System:

- Audit: A = 100, B = 100, C =125 




325 points

- Chapter summary and discussion




100 points

- DLD Module(Audit D)





250 points

- Freire for the 21st Century




125 points

- Midterm






100 points

- Participation






   50 points

- Final Reflection






   50 points

Total:







1000


Grading scale:  
 910-1000 = A;    

820-909 = B;

  

730-819 = C;   

650-729 = D; 

below 649 = F
Assignments:  (relationship to Subject matter sections in parentheses)

1. Audit part A:  Feedback on practice:  My philosophy, my theory, my practice (D5) 2pages single spaced, emailed. Due week 3

2. Paulo Freire: Reinventing Freire for the 21st Century (C)

3. Audit part B Needs assessment (Individual student progress or group plan for standards)
4. Audit part C International comparison 
5. Audit part D  Teaching Module for Dual language development. Choose one of the following 3:  community language as a relevant academic resource or children’s literature or curriculum lessons that facilitate linguistic and cultural development.
Skills to be developed:  

a. Communicaton & writing—wordprocessing and email

b. Research:  search procedures via library

c. Biliteracy in the education profession: personal and instructional

d. Technology: use of internet for research and beachboard 

Class Participation:  This course requires active participation from all class members. Each person has a valuable perspective and set of experiences on linguistic diversity in California schools.  Class participation is based on active participation in class and regular attendance, and is worth 50 points of the grade (+30 extra points for attending a BeachBoard support session and sending an email to the instructor to describe your initial tour through the BeachBoard site).  Active participation is characterized by evidence of preparation, appropriate discussion in class, and participation in group activities. Students are expected to be prepared to discuss readings in class to receive full credit for class participation.  Regular attendance is expected; please call if you must miss to give me notification & justification.  Whether or not your absence is excused, missing 3 class sessions will lower the final course outcome by one full letter grade.  Should you have to miss class and you know it now, decide now how you are going to account for unforeseen absences. Excused absence does not excuse you from the material. It is your responsibility to find out about work covered and assignments due.

University policy demands a final “examination,” and at least two other “measures of evaluation.” The policy also requires that no item may count for more than one-third of the total grade. University policy on assignment of grades applies. Refer to the current California State University, Long Beach Catalog of Undergraduate and Graduate Studies for more detailed guidelines. Grades will be determined through the following:

1.7 Policies for Attendance, Withdrawal, and Late Assignments

Attendance at all classes is expected. Missing 2 sessions or 3 late arrivals runs a risk of lowering class grade by a full letter; 3 absences or 4 late arrivals will definitely result in a full letter lower grade. University policy on withdrawals applies. Refer to the current California State University, Long Beach Catalog of Undergraduate and Graduate Studies for more detailed guidelines. Late assignments:  assignments are accepted until Saturday midnight of the week due [via email or Beachboard]. Late assignments will be penalized 10% and be accepted up to one week after due date. After 12 days, assignments will not be accepted.  Honor code: students will pledge that work is original and are asked to use Turn-it-in on certain assignments.
1.8 Notes on Disabilities

Students with disabilities who need reasonable modifications, special assistance, or accommodations in this course should promptly direct their request to the course instructor. If a student with a disability feels that modifications, special assistance, or accommodations offered are inappropriate or insufficient, he/she should seek the assistance of the Director of Disabled Student Services on campus.

1.9 Selected Bibliography

Allington, R.L. (1991). Children who find learning to read difficult: School responses to diversity. In E.H. Hiebert (Ed.) Literacy for a diverse society: Perpsectives, practices, and policies. New York: Teachers College Press.

Baker, S.K., Simmons, D.C., & Kameenui, E.J. (1998). Vocabulary acquisition: Research bases. In D.C. Simmons & E.J. Kameenui (Eds.), What reading research tells us about children with diverse learning needs. Mahwah, NJ: Lawrence Erlbaum Associates.

Baugh, J., & Sherzer, J. (Eds.). (1984). Language in use: Readings in sociolinguistics. Englewood Cliffs, NJ: Prentice-Hall.

California Department of Education (1998). Fostering the development of a first and a second language in early childhood. Sacramento, CA: Author.

Cazden, C. (1992). Language minority education in the United States: Implications of the Ramirez Report (Educational Practice Report #3). Santa Cruz, CA: National Center for Research on Cultural Diversity and Second Language Learning.

Goldenberg, C. (1993). Instructional conversations: Promoting comprehension through discussion. The Reading Teacher, 46 (5), 384-326.

McCollum, H., & Russo, A. (1993). Model strategies in bilingual education: Family literacy and parent involvement. Washington, DC: U.S. Department of Education.
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