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EDEL/EDP/LING 431 Linguistic & Cultural Diversity in Schools

Spring 2003 Syllabus

Dr. John Attinasi Office:  ED 1- 65Phone: (562) 985-4955 (office) . (562) 985-5733 (fax)
(562) 985–5792 Dept of Linguistics, or (562) 985-4506 Dept of Teacher Ed

E-mail: jattinas@csulb.edu
BCLAD Web Site http://www.csulb.edu/~jattinas
Office Hours:  Mon., 5-7 pm & Tue. 11 am-12 noon, or by appointment
LING 431-002 Call #18698
Course is on http://BeachBoard.csulb.edu
1. Course title.
EDEL431 EDP 431 LING431:  Cultural and Linguistic Diversity in Schools (3 Units).

Course description
This course surveys the multiple forms of diversity present in schools, including issues surrounding culture ethnicity, race, linguistics, faith, special needs, gender, sexual orientation, and socio-economic status.  Emphasis is on multicultural education, language minority education, and the promotion of learning for all students.  The course addresses concepts of culture, educational equity, social justice, anti-bias and anti-racist curriculum, stereotyping, and cultural and linguistic contact.  An overview is provided of the history, policy and practices regarding cultural and linguistic minorities in the United States and the impact on education. Special focus is placed on educational initiatives to address the rich ethnic diversity of California schools. Models of English language development and bilingual education. 10-15 hours of fieldwork required. Traditional grading only.

Course Justification

This course primarily addresses SB2042 Teacher Preparation standards 5 (Equity, Diversity and Access to Core Curriculum for All Children) and 13 (Preparation to Teach English Learners) , as noted in section 3 (Student based course outcomes) and 4 (Outline of Subject matter). 

The content of this cultural and linguistic diversity course will help prepare teachers to become agents of change, able to work in schools comprised of diverse students and advocate for all families, students and professionals.  This inquiry-based course aims to effect personal change and self-realization, instill the rich knowledge needed to work successfully with diverse populations, and create opportunities for application of that knowledge to educational settings. 

Student-based course outcomes (SB 2042 Standards for Teacher Preparation in parens) 
Through course readings, assignments, assessments, class sessions and field work students will demonstrate:

a. An understanding of concept of diversity in relation to education, including issues of culture, ethnicity, race, language, religion, special needs, gender, sexual orientation, and socio-economic status; (5 a, f, 14)

b. knowledge of the characteristics of culture and linguistic resources among children and families in a school community through an ethnographic study or community service learning project; (5 b, c; 13 b)

c. An understanding of the key phases of cultural and linguistic contact in the U. S. and California, and historical responses to diversity, both institutional and personal;  (5 b, d, e; 13 a, c)

d. An understanding of the history, political issues, policy initiatives, and social contexts regarding second language education, bilingual education, and dialect choice;  (13 a, b, c).

e. A working knowledge of factors and issues affecting language minority achievement, such as the relationship of language and dialect to power and prejudice in the choice of instructional models and programs, including bilingual education, English-only instruction, English Language Learners (ELL), and Specially Designed Academic Instruction in English (SDAIE);  (5 c, d; 13 e, f)
f. ability to apply theoretical issues in language, culture and achievement to formal in-school and after school situations; (13 b, d, h)

g. understanding of the levels of English language acquisition, of accepted language proficiency assessment instruments and their application for English Language Development (13 d, g; 19)

h. awareness of cultural and linguistic adaptation alternatives; (5 a; 13 e, f, g)

i. understanding of, and strategies to work with intra-group variation among ethnic, linguistic and other identifiable groups; (5 f; 13 a, e, h;  14)

j. An understanding of the theory and application of multicultural education, social justice, anti-bias and anti-racist education, and an awareness of educator-activist models; (5 a, b, f). 

k. An ability to identify and intervene in one's own attitudes, beliefs, and  approaches to issues of diversity and difference;   (5 c, d, e)

l. The ability to access and use technology to inform about issues of cultural and language minority education. (9)

Required texts
Garcia, Eugene E.  (2001).  Student cultural diversity: Understanding and meeting the challenge. (2nd Ed.) Boston: Houghton Mifflin.
431 Reading Packet

Recommended texts
Bigelow, B. et al.  (1994).  Rethinking our classrooms.  Milwaukee:  Rethinking Schools.

Echevarria, J. & Graves, A.  (1998). Sheltered content instruction: Teaching English-language learners with diverse abilities.  Boston:  Allyn & Bacon

Genesee, F. ed. (1999). Program alternatives for linguistically diverse students: Washington DC: Center for Research on Education, Diversity and Excellence & Center for Applied Linguistics. (Available on-line at: http://www.cal.org/crede/pubs/edpractice/EPR1.pdf).

Lee, E. et al. (Eds.).  (1998).  Beyond heroes and holidays:  A practical guide to K-12 anti-racist, multicultural education and staff development.  Washington DC: Network of Educators on the Americas.

Ovando, C. & Collier,V.  (2002).  Bilingual and ESL classrooms:  Teaching in multicultural contexts (3rd Ed.).  Boston:  McGraw-Hill.
Policies for attendance, withdrawal, late assignments, etc.

Attendance at all classes is expected.  Individual faculty will set attendance and late assignment policy that may result in lowering of class grade.  University policy on withdrawals applies.  Refer to the current California State University, Long Beach Catalog of Undergraduate And Graduate Studies for more detailed guidelines.

Academic Dishonesty Policy : Academic dishonesty includes cheating, inventing false information or citations, plagiarism and helping someone else commit an act of academic dishonesty. Serious consequences including forced withdrawal from the course and removal from the university follow upon academic dishonesty. See student handbook for details.

University Withdrawal Policy It is the student’s responsibility to withdraw from classes. Instructors have no obligation to withdraw students who do not attend courses. Withdrawal from a course with a “W” after the first two weeks of instruction is permissible only for serious and compelling reasons and requires the signature of the instructors and the department chair. During the last three weeks of instruction, you may not withdraw from a class except for a very serious reason that is clearly beyond your control, such as injury or accident. Usually, such circumstances mean that you will be withdrawing from all your classes. You will need the approval of the college dean as well as that of the class instructor(s) and the department chair for each class you drop.

Students with disabilities

Students with disabilities who need reasonable modifications, special assistance, or accommodations in this course should promptly direct their request to the course instructor. If a student with a disability feels that modifications, special assistance, or accommodations offered are inappropriate or insufficient, he/she should seek the assistance of the Director of Disabled Student Services on campus.

Key Assignments and Grading:
Assessment System: Assignments & Grade scale:

Journal: Self Disclosure, Media, Plunge, Discussions (5x50) =250

Webography (JJA, MCPavilion + 3 relevant www sites (5x20) =100

Exams: midterm on Fdns & MCE (200) &  Final (50) =250

BBoard Support session (30) participation (70) =100

Article Lead (40), Fieldwork and/or BLAST(50) =  90

School/Community Study (170), Presentation & Graphic (40) =210

LING 431 assignment points TOTAL =1000

+extra credit possible (up to 50) WWW & Media Watch=50
Grading scale 1050 points possible : A= 920, B=830, C=740, D=670, F=669 
U (unauthorized withdrawal) is equivalent to F; I prefer not to contract for Incompletes.
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431 Session, Film & Reading Dates Spring 2003

Prepare all readings before class discussion

	Spring ‘03

Semester

Week
	Date
	Monday

431
	Garcia Chapter
	Reading Packet
	Virtual Reading on www
	Films

	1
	Jan
	27
	Overview
iii-2
	
	
	Eye of Storm

	2
	Feb
	3
	Ch 1
3-39
	Zero

	
	Lone Star

	3
	
	10
	Ch 1

39-67
	RP1
	Race Notes
	Und

Race

	4
	
	17
	Ch 2

68-98
	RP2
	
	Ethnog Training

	5
	
	24
	Ch 3

99-130
	
	Place at Table I
	Place at Table

	6
	Mar
	3
	Ch 4

131-154
	RP3 & 4
	Place at Table II
	The Way Home

	7
	
	10
	
	RP 5
	Color of Fear Study Guide; 
Douglas
	Color of Fear

	8
	
	17
	Ch 4

154-175
	RP 6
	227

CCR

PowerPoint
	Starting Small

	9
	
	24
	Ch 5
176-191
	RP 10
	Program Alternatives
	Lost in Trans-lation

	10
	March

Apr
	31


	CESAR
	CHAVEZ
	HOLIDAY
	

	11
	MIDTERM
	7
	
	
	
	Exam

	BREAK
	
	14
	
	
	
	SpBk


	12
	
	21
	Ch 5
191-240
	RP 11

	Religion in schools
	SIOP Overview

	13
	
	28
	Ch 6 
241-281 (skim)
	RP 8 & 9
	Ebonics
	Global Tongue

	14
	May
	5
	Ch 7 

284-322
	RP 7
	
	SDAIE

	15
	
	12
	Ch 8

323-360
	
	Youth Pride
	It’s Elementary

	FINALS
	
	19
	
	
	
	Term Ends


Quick guide to assignment due dates
Major Assignments 431
	Assignment Grid
	Description
	Due Date
	Week

	BeachBoard
	Support Session and Email
	1/27—2/3
	1-2

	Journals
	1. Self Disclosure
	2/3
	2

	
	2. MediaWatch: news items
	2/24
	5

	
	3. Film comparison
	3/24
	9

	
	4. Cultural Plunge
	4/21
	12

	
	5. Outside Discussion 
	5/12
	15

	
	6. Course evaluation (optional)
	5/19
	16

	WEBography
	Internet site reviews
	3/10
	7

	Examinations
	Midterm
	4/7
	11

	
	Spring break 
	4/14
	--

	
	Final assessment
	5/19
	16

	Article lead
	Sign up
	2/3
	2

	
	Summary & discussion questions
	2/10—3/24
	3—9

	HOLIDAY
	CESAR CHAVEZ DAY
	3/31
	10

	Ethnographic School-Com. report
	Site choice—Develop teams

Ethnographic training
	2/17
	4

	
	Progress report (in class)
	3/17
	8

	
	Draft of contents via email for feedback
	4/28
	13

	
	Final reports and discussion days
	5/5—5/12—5/19
	14—15—16 


Reading Packet Table of Contents for EDEL/EDP/LING 431 (available at CopyPro on Bellflower Bl. at Stearns (across from Border’s Bookstore).

RP ZERO
431 Instructional Team (2003) Linguistic and Cultural Diversity in Schools Introduction, Standard Course Outline, Key Assignments, Table of Contents of Reading Packet, Additional readings, and guides.  
Unit I.  Culture Matters: Understanding diversity and equity in schools. Overview and definitions of key themes of course (issues of cultural, ethnic, racial, linguistic, faith, special needs, gender, sexual orientation, and socioeconomic difference).  Key concepts: labels, distinctive groups of people, who has the right to discriminate, multicultural education as a response.  (Textbook Ch. 1, 2).
RP1
DeMarrais, K.B. & M.LeCompte (1995). Ethnic minorities educational opportunity. (Ch 7). The way schools work. NY: Longman (pp.219-247).

RP2 
The Funds of Knowledge for Teaching Project, by Norma E. Gonzalez; Teachers Doing Research: Beyond Classroom Walls, by Cathy Amanti; From Untapped Potential to Creative Realization: Empowering Parents, by Marla Henstey; Using Household Knowledge in Special Education, bv Jane B. Gittings. In Practicing Anthropology, 17, 3, Summer [3 assigned readings]
RP3 
Anzaldúa, G.  (1990). How to tame a wild tongue. In Ferguson, R. et al.(Eds.). Out there: Marginalization and contemporary culture. New York: Museum of Contemporary Art & Cambridge: MIT Press. (pp. 203-211).
RP4
Lake, R. (Medicine Grizzlybear). (1999). An Indian Father's Plea. In Heath, I. and C. Serrano, (Eds.). Annual Editions. Teaching English as a Second Language. Dushkin-McGraw Hill (pp. 53-55).

Unit II. Race Matters: Understanding race, the color line, privilege.  Activities, films, readings and testimonials show how race is, paradoxically, nowhere and everywhere, meaningless and the prime definer, and that race-like discrimination affects many distinctions of people. (Text: Ch. 3, 4; Films: Understanding Race, Color of Fear).
RP5
McIntosh, P. (1998). White Privilege: Unpacking the Invisible Knapsack (pp.79-82), and Olson, R.A. White Privilege in Schools (pp. 83-84). In Lee, E., D. Menkart, M. Okazawa-Rey, (Eds.).Beyond Heroes and Holidays.. McArdle Printing: MD. 
RP6
Attinasi, J. (1994). Racism, Language Variety, and Urban U.S. Minorities: Issues in Bilingualism and Bidialectalism. In Gregory, S. and R. Sanjek, (Eds.). Race. NJ: Rutgers University Press (pp. 319-347).
Unit III. Schooling issues: Society’s patterns are visible in schools. Culture influences school performance, both positively and negatively.  Gender roles are taught early. Early intervention can make classrooms fairer and more equitable. Literature can serve as examples of diversity. (Film: Starting Small, Text Ch. 5, 6).
RP7
Pang, V. O. (1995). Asian-American children: A diverse population, In Nakanishi, D. & Nishida, T. (Eds.). The Asian-American educational experience.  New York: Routledge, pp. 167-179.

RP8
Dandy, E.B. (1992). Sensitizing teachers to cultural differences: An African American perspective. In Murray, D. (Ed.). Diversity as resource: Redefining cultural literacy. Alexandria, VA: TESOL.(pp 87-112)

RP9
Delpit, L. (1998). What should teachers do? Ebonics and culturally responsive instruction. In Perry, T. & Delpit, L. (Eds.).  The real Ebonics debate: Power, language and educating African-American children. Boston: Beacon Press (in collaboration with Rethinking Schools Milwaukee), pp. 17-26.

RP10
Valenzuela, J. S.  (1998).  Language acquisition and the bilingual exceptional child. (Chapter 6). In Baca, L. M. & Cervantes, H. T. The bilingual special education interface. (3rd ed.). Columbus, OH: Merrill (pp. 120-143).

RP11
Winzer, M. A. & Marurek, K. (1998).  Chapter 7 Assessment Practices in multicultural special education. In Special education in multicultural contexts. Upper Saddle River, NJ: Merrill/Prentice Hall. (pp. 173-213).

Mid-term and Final Exams:   All students are required to take two exams (short answer and essay) on required readings and class discussions.  The mid-term focuses on theoretical issues and focuses on implications of diversity for educational practice; the final exam evaluates application of course material in a less stressful manner.  All students may opt to retake the mid-term with the professor's approval.

Guided Reflective Journal:  The journal is your best way to talk to me on a professional level.  It will capture, in slices of time, your state of development regarding the course. Journals will be due 5 times during the semester (plus an optional course evaluation journal).  Topics for journal entries include a self-disclosure activity due the second meeting of class, and other topics to be assigned including a  media watch related to diversity and equity, a web search, reactions connecting readings with class issues, activities and films, and a “cultural plunge.” Specifics are found on BeachBoard under Assignments.
Brief focused reading discussions:  Students prepare a short email ‘handout’ and one or two key questions for discussion for ten minutes on either a reading assigned for the middle part of the course.
Collaborative Ethnographic School-Community Study, based on 10 hours fieldwork in a diverse school community:  This is a collaborative field study by a group of 4 students of a school and its community setting.    The group project involves observation of classes, the school and its community environment, and interviews with key people. Each student must spend at least 4 hours observing classroom instruction and interview the school leader.  Other tasks in the study are divided among the team (minimum 6 hours).  The group will collect information, discuss and analyze the data, and prepare a written and oral presentation of findings. Further details, letters of introduction and permission, guides for observation and interviewing will be available by the 4th week of class. Schools will be assigned or suggested by student contacts, subject to approval by week 3.  BLAST students will supplement teams in specific schools (see below).
BLAST alternative: after school one-on-one tutorial with a student in selected Long Beach schools. Training, placement and evaluation provided.  Additional observation of in-school activities required (20 hours total).  Individual report of activity and school.
Class Participation:  This course requires active participation from all class members. Each person has a valuable perspective and set of experiences related to cultural and linguistic diversity in California schools.  Class participation is based on active participation in class and regular attendance, and is worth 70 points of the grade.  (You also receive 30 points for attending a BeachBoard support session and sending an email to the instructor to describe your initial tour through the BeachBoard course site).  Active participation is characterized by evidence of preparation, appropriate discussion in class, and participation in group activities. Students are expected to be prepared to discuss readings in class to receive full credit for class participation.  Attendance at every class is expected. Please call if you will be absent to give me notifice & justification.  Whether or not your absence is excused, missing 3 class sessions will lower the final course outcome by one full letter grade.  Should you have to miss a class and you know it now, decide now how you are going to provide for sickness or unforeseen absence. Excused absence does not excuse you from the material. It is your responsibility to find out about work covered and assignments due.

Key Assignments

A. Ethnographic study of a school and its community;  assessment of student language and culture in context.

The project involves observation of classes, the school and its community environment, and interviews with key people. Each student will typically spend at least 4 hours observing classroom instruction and interview school personnel.  Other tasks in the study are divided among the team (minimum 6 hours).  The group or an individual will collect information, discuss and analyze data, and prepare a written and oral presentation of findings.

Alternative Assignment: School-Community Study through Community Service Learning.  Working with a child one-on-one will provide 431 students the opportunity to develop a relationship with a child that will be conducive to ethnographic research, classroom observation and in-depth conversations with both child and adults.  These interactions will inform the BLAST journal reflections

The School-Community Study

Conduct ethnographic research on a school and its community. Your goal is to try to understand the perspectives of everyone involved – students, teachers, other school staff, parents, administrators, residents of the community surrounding the school, and owners and employees of businesses surrounding the school. 

Components of the study:

· Community Observation Survey. 

· Use your ethnographic observation training

· Observe 5 community areas (e.g., church, community center, restaurant, grocery store, and library).  

· Observe a classroom – get to know the teacher (be sure to interview her/him), and get to know the students (be sure to observe them outside of the classroom too, e.g., in the playground).

· Conduct semi-structured interviews.

· Optional parent survey to send home.  

· Focus on language patterns, educational experiences, immigration history, and family activities – i.e., the community funds of knowledge.

Background & Funds of Knowledge: 

School Profile

· www data on the school and population for your ethnographic study. 

· school report card.

· Census data population, race, ethnicity in the nation, state, region and local school area, 

Reflection on school-community environment

From your contact with one or more students, what are attitudes toward school, toward culture or ethnicity, others of the same or other ethnic groups, gender issues.

From your conversations and interviews with family, teachers and the student, what have you learned about the background of the student and their family: migration, extended family ties, education, employment. 

Reflection on Language issues: 

Language:  What have you learned about the Stage of Language Acquisition of learner.

Reflection on Instructional Practice:

What occurs in classroom? What level of academic work is done in literacy/language arts, math and other subjects? Focus especially on: Books & materials, computers, style of instruction, language use, culture addressed, literature, literacy practices, content area practices, cross disciplinary study.  Observe a non-classroom school setting as well (e.g., playground, office, front of the school, library, cafeteria).

Guidelines provided in the reading packet for Observing a Community Area, Observing a Classroom, and Semi-Structured Interviews

Outline and Rubric elements for Final Report and Presentation: 

EDEL/EDP/LING 431 School/Community Project Overview

Summary of the study, reflection on funds of knowledge, multicultural curriculum, attention to student diversity and language needs, academic mastery and other issues which emerge from the study.

1. Neighborhood Survey: Summary statement (includes generalizations about overall neighborhood and what was learned about potential resources/challenges in the neighborhood) 

2. Observations in Community: Brief write-up for each observation (focus is on language use observed, ethnic group interactions, power structures observed, children’s activities observed); Summary statement

3. School Observations: Brief write-up from each team member of classroom observations. Write-up of different school contexts observed—e.g. office, playground, cafeteria (for both types of school observations, include language use by children and adults, ethnic composition of play groups, efforts made to recognize or include parents/community, school community interactions). Summary statement

4. Interviews: Brief write-up of each interview based on notes taken during interview. Copies of questions developed by group for use with parents and teachers. Summary statement. 

5. Optional: Classroom Applications: Statement of how this information can be used in classroom lessons and activities.

6. Conclusion regarding approaches to linguistic and cultural diversity, including elements observed, omitted, and overall statement of incorporation of multiple perspectives.*Artifacts from the school or neighborhood such as a flier announcing a community event, a letter sent home to parents from the school, pictures taken at school or in the community are recommended.

B. Journal Entries:  sources of personal disclosure and discussion of key topics (further detail provided on Beach Board under Assignments)
Journal Entry 1: Self-Disclosure Activity Please use a folder with split brads to hold word-processed & punched paper; do not use a spiral note book or ring binder,—that way things do not get lost, and the journals weigh less). Include in your first journal, all of the following:

· On the outside of the folder.  Your name, the course umber, day and time on the outside of the folder Name & Phone Number(s)

· On the inside front cover.  Photo—paste a photo of yourself, alone or with a significant other or in a favorite context. This will help me get to know you sooner (the photo will be returned).

· Describe yourself. Who are you? Where were you born, who raised you and what is your position in your (nuclear and extended) family?  What special abilities and interests do you have? What languages do you speak, what knowledge do you have of your own culture and experiences have you had outside your what do you know about diversity and anti-racist education?

· Roots Search Find a picture of an ancestor.  What was their culture?  How much do you know about your own background?  How were children raised in your culture? What do you treasure from your grandparents and what values do you want to pass down to your children and generations in the future? Do you remember any special celebration or family gathering? What experiences have you had with diversity and cultures other than your own? What languages have you learned (how and to what extent)?

News and Public Awareness:  Media Watch

Clip 5 current news or general circulation magazine articles radio or television coverage related to diversity with implications for education. Do not general education issues (e.g., budget crisis, tests, standards, unless the discussion relates to diversity.  Do not use general diversity articles (e.g., ethnic group, disability or gender issues unless they relate to education or have youth implications that you can discuss. Do not use editorials, professional magazines or research articles. Use internet for newspaper or other public sources, Date and source should be noted, use information from the last 18 months.
Cultural Plunge

Attend an event of a group of people whose culture is unfamiliar to you. Summarize what you did, and write about the stereotypes used, stereotypes broken, key lessons you learned, any personal change that occurred, applications of your experience for teachers.

Film Comparison Response 

Comment on two films (Understanding Race and Color of Fear, or any other two you choose from class).  Connect points in the film to the readings in the course in an extended reflection. 

C.  Web Search 

Visit five world wide web sites on topics related to instructional practice for diverse students, List URL, name, focus & size of site, evaluate purpose. Suggest educational applications. How can the site be used by classroom teachers, university, or K-12 students?  Evaluate.

Introduction to Teacher Performance Assessment (TPA) 2, 
Contextual Needs, Learning about Students, Student needs and Lesson Design
The Ethnographic study in the Group or Service Learning Experience prepares students to understand personal, social and linguistic development and the role of assessment in instruction and learning.  The format and specific steps of TPA2 will be introduced during the discussion of the ethnographic project and reviewed in the final presentation of studies, which serves as the final examination.

Teacher Performance Expectations [TPEs]

Cultural and Linguistic Diversity in Schools directly prepares students for TPEs related to Engaging and supporting students’ learning (domain C), especially TPE7 Teaching English Learners, and TPE8 Learning About Students in domain D, Planning Instruction.  The main concepts of the course center on understanding and the educational response to social diversity and student characteristics of many types. 

To a lesser (introductory) extent, 431 also addresses TPE3, Use and interpretation of assessments, (Domain B,  Assessing Student Learning), especially related to language levels of English learners.  Students experience a variety of situations and responses, both theoretically and practically, helping them understand how instruction flows from assessment of student characteristics, prior experiences and achievement. In domain E. Learning Environment, 431 also discusses through readings, field experiences and assignments, the school within its social environment, TPE 11.  Finally, within Domain F, Development as a Professional, 431 emphasizes the personal qualities, professional attitudes and behaviors, and the legal obligations teachers need to provide optimal learning opportunities for all students; in this way 431 also introduces TPE12, Professional, Legal & Ethical Obligations.


4.
Outline of subject matter

I.
Culture and Cultural Diversity. Key concepts:  cultural groups, ethnicity, gender, race, socioeconomic class, assimilation, acculturation, nativism, cultural pluralism, majority/minority status, cultural deficit theory, cultural relativism, “melting pot” myth, various forms of diversity

A.
Culture, ethnicity and other forms of diversity; attitudes toward cultural diversity. Culture contact, acculturation, assimilation, adaptation

B.
.Defining prejudices, values, biases, and stereotyping as they affect factors of ethnicity, race, language, religion, special needs, gender, sexual orientation, and socio-economic status

1. History and background of subordinate cultural groups as related to power and status.  Artifacts: Discussions and lectures on Multicultural Education; Historical Perspectives on the Treatment of Minority Groups; Models for understanding minority students’ performance in school. Overview of Cultural Diversity in the US and CA; 

2. Intercultural sensitivity; competence in cross-cultural communication. Evidence: Self examination, Diversity Inventory

3. Social, Economic, Political, and international contexts of diversity Evidence: Understanding Cultural Differences; Responses to Diversity, Cultural Models; Ethnographic training for group project or community service learning.

4. Equity and access

· Social Justice

· Human rights, children’s rights, international agreements

C.
Historical, legal and current context of diversity in U.S. and California schools

1.
Migration and immigration

2.
State and federal court decisions (e.g., Brown v. Board of Education, Serrano v. Priest; Mendez v. Westminster, Lau v. Nichols, Mills, Larry P., Diana)

3.
Federal and state laws and regulations (e.g., Proposition 227, Title I, Bilingual Education Act, Elementary-Secondary Education Act, IDEA)

D.
School as Cultural Context Key concepts:  culturally inclusive curriculum, AAVE (African American Vernacular English, also called Ebonics), empowerment, advocacy, parent participation, community activism, partnerships


1. Review of the historical evolution of school programs and practices dealing with linguistic, cultural, and economic diversity (e.g., assimilation, compensatory programs, ethnic and gender studies, multicultural and intercultural education)

2. Communication and identity in school among major cultural groups and among students from multiethnic and multiracial families. Evidence: background for culturally responsive pedagogy in the “Community funds of knowledge” project.

3. Impact of gender, class, language dialect, disability, age, religion, socio-economic status, sexual orientation, and learning style on children as learners.  Evidence: Case examples from various identifiable groups of persons:  How Culture, Race, Gender, Social Class, and Disability affect

4. Integration and isolation as organizing principles

5. Alienation, identity, and belonging (dropping out and pushing out; gangs)

6. Violence and survival

7. Educational policies that reflect respect or a devaluing of the linguistic, cultural and economic nature of the community (e.g., discipline practices, homework expectations, family responsibilities, school attendance, career aspirations, access to technology)

8. Educational programs and practices that promote or inhibit the academic success of diverse students (e.g., teacher's expectations and assumptions, instructional materials, tracking, grouping, labeling, and testing.)

9. Multicultural Special Education

II. 
Language Diversity and Education. English Mastery, and Bilingual Education  Key concepts:  Proposition 227, submersion, ESL, structured immersion, dual immersion, transitional bilingual education, maintenance bilingual education, language proficiency, interdependence of first and second languages, cultural continuity /discontinuity, SDAIE, ELD, stages of proficiency, sheltered instruction, cooperative learning, preview/review, thematic instruction,  language rights, heritage languages 

A.
Language prejudice as an alias for racism and ethnocentrism Evidence: readings and lecture on Overt and Covert Racism; Linguistic Stereotyping

B.
Constructs of standard language:  

1. myth and political necessity. 

2. Dialects and vernaculars.

C. Dimensions of language acquisition, and English language development (ELD)

1. stages of language proficiency

2. formal and informal assessment of language proficiency,

3. effective use of measures for initial, progress monitoring, and summative assessment of English Learners

4. interdependence of first and second language

5. second language acquisition instructional strategies (e.g., ELD, SDAIE, English immersion, dual immersion)

6. English Language Development Standards, and English Language Development Test CELDT.  

7. diagnostic and prescriptive techniques for language development 

8. language management of first- and second-languages, classroom organization, and participation by specialists and paraprofessionals. Artifacts: exercise on appropriate activities, for English development among first- and second-language speakers, classroom organization, referrals with specialists and interaction with paraprofessionals

D.
Education in the lives of linguistically and culturally diverse students

1. Historical models and current issues for English Language Learners (ELL)

2. Reconciling linguistic diversity and educational standards

3. Classroom discourse matters:  power issues and teacher preference modes

4. Economics, heritage languages, and educational policy

5. Language rights, literacy, and school reform

6. Education and language loss and maintenance

7. Language issues for exceptional bilingual children, including children with disabilities and gifted learners.

8. Educational programs that promote/inhibit equity for 1st and 2nd language development. Evidence: ethnographic school-community report that includes interviews with a school principal and teachers.

E.
Gathering information about students and families through a variety of methods.

1. ethnography of community settings

2. gathering student and family data

3. school observation

4. use of a variety of information for cultural inclusive pedagogy.

III.  
Understanding Oneself in Diversity and Change

A.  Understanding self as culturally conditioned

B.  Reconciling one's micro-cultures

C.  Levels of acceptance and appreciation of diversity

D.  Stereotypes and tendencies to impute social characteristics based on profiling

E.  Resisting mainstream forces and actively advocating support for diversity, anti-bias curriculum

IV.
Technology (to be integrated throughout content as course addresses topics)

A. Accessing technology for current professional information about language and cultural minority education

B. Issues involving access to technology for all students 

C. Critical examination of racist and hate propaganda transmitted via technology

D. Using technology as a vehicle for equal access

Additional Resources: Available on line or placed on electronic reserve during Fall, 2002

Boyle, J. R. (2001). Special education law with cases. Needham Hts., MA: Allyn & Bacon.
Council on Islamic Education: Founding Director:
Shabbir Mansuri

Address:

9300 Gardenia St. #B-3 

Fountain Valley, CA 92708




714. 839.2929


http://www.cie.org
Mailing Address:
P.O. Box 20186




Fountain Valley, CA 92728-0186

Kids together website on inclusion and equity education for children with disabilities: Http://www.kidstogether.org
Legal cases on class, ethanicity and inclusion: Diana v. State Board of Education [CA] 1970, 1973. Larry P. v. Wilson Riles [CA] (1981). Mills v. [DC] Board of Education (1972). http://www.kidstogether.org/ct-mills.htm#judge
Oswald, D. P., et al. (1999). Ethnic representation in special education: The influence of school related economic and demographic dropout variables.  Journal of special education. 32, 4, pp. 194-206.

Patton, J. M. (1998). The disproportionate representation of African Americans in special education: Looking behind the curtain for understanding and solutions.  Journal of special education. 32, 1, pp. 25-31.

http://beachboard.csulb.edu
http://www.csulb.edu/~jattinas/
http://www.csulb.edu/library/eref/eref-index.html
http://www.ican.com
http://www.edchange.org/multicultural/
Film Abstracts:

1 Eye of the Storm

Teacher in Iowa in the 1960s teaches lessons of discrimination by stigmatizing students with blue eyes and brown eyes, giving one group privileges over the other and teaching lessons about justice.

2 Understanding Race (Films for the Humanities)

Scientific and popular notions of racial categories, stereotypes and the need to combat the cycle of racism in our spheres of influence.  Daryl Gates befriends the Klan and changes their minds through his example.

3 Lone Star (John Sayles, 1996)

South Texas cultural contact among several groups.  Excerpt from school board meeting regarding whose story is to be told in the curriculum, and the role of multiculturalism.

4 A Place at the Table (2001)

Several adolescents speak about the importance of knowing one’s roots.  Film accompanies a text and teacher’s manual from Teaching Tolerance.
5 Color of Fear (Lee Mun Wah, 1993)

8 men from 4 major ethnic/racial groups speak about what it means to be an American, a “white” person or a person of color in today’s society.

6 Starting Small: Teaching Children Tolerance (1997)

Case studies of early childhood education schools implementing multicultural education to enrich the appreciation of diversity. Principles of equity and multiculturalism can begin at a very early age.

7 The Way Home (1998)

Several councils of women from varied ethnic groups speak about inter and intra group relations.

8 Lost in Translation (John Merrow, 1999)

Latino dropout issues, including the language question, programs for English Learners and Prop.227.

9 SDAIE Sheltered Instruction

Principles of Sheltered Content instruction for English Learners.

10 Helping English Learners Succeed Overview of SIOP

How to prepare and analyze the activities of sheltered instruction.
11 English, The Global Tongue

More people are learning English as a Second Language than speak it as a first.  The world spread of English, media and language contact are inevitably changing the language itself.

12 It’s Elementary

Talking about Gay/Lesbian issues in Schools.  Perspectives of children, adolescents and teachers.
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