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Program Description
            The Leadership Academy is a program with three components for California State University, Long Beach (CSULB) students to help them develop leadership skills.  The main component of the program is a series of workshops that are offered.  Participants of the leadership academy have to attend 12 workshops in total.  Of those 12 workshops seven are mandatory and five are electives.  The seven mandatory workshops include: a) Leadership Theory, b) Communication Skills, c) Multiculturalism, d) Creating Your Vision, e) Ethical Decision Making, f) Who am I?, and g) Collaboration With Difficult People.  There are a number of elective workshops, including: a) Being Flexible, b) Group Dynamics, c) Economic Downturn, d) Teambuilding, and e) Facilitating Team.  Students have the option of attending all workshops as their schedules permits, but it is recommended for students to attend all the workshops in two years.  

            In addition to the workshops, the Leadership Academy has two other components which are community service and theory to practice.  To fulfill the community service portion students have to volunteer three hours to a community service project.  The Lois J. Swanson Leadership Resource Center offers community service opportunities, but students do not have to go through the center to complete a community service project.  In addition, students do not have to complete all three hours at one time.  Some examples of community services include fundraising marathons, working at a church, helping with make a difference day, feeding the homeless, working with kids, etc.  Students have two options to complete the theory to practice aspect of the program.  One option is to type a one page double-spaced essay that discusses a leadership role they have held.  The leadership roles could range from jobs, group projects, or even family life.  The other option is to schedule a 10-15 minute interview with a staff member from the Leadership Academy program to discuss their experiences and feedback.  Once students have completed the Leadership Academy they receive a medallion, a certificate, and a letter of recommendation.  

            The Leadership Academy is open to all CSULB students.  Students can register to be part of the Leadership Academy by joining online.  In addition, students are able to see the workshops available, and if there is space available.   Lastly, students can add and drop workshops online even right before a workshop.   
Purpose of the Evaluation
The purpose of the evaluation of CSULB’s Leadership Academy is to assess whether the program has impacted the leadership skills of the students that have fully matriculated through the Leadership Academy.  The Program Director feels that “everyone is a leader in some way” but there are also leadership skills that need to be learned and enhanced (Jeff Klaus, 2010).  To measure student learning and the impact of the program, student participants will be evaluated based upon their knowledge of specific characteristics for effective leaders, as mentioned before based on Alexander Astin’s Social Change Model for Leadership Development (1994) adopted by the Leadership Academy program staff. This evaluation will compare how graduates of the program have grown in their knowledge of important leadership competencies by looking at what students feel they have retained from the workshops attended.  Then, the results will be compared to the results of new program participants’ knowledge for the same areas of leadership competencies.  The evaluation will gather survey data to compare the responses of graduates of the Leadership Academy and responses of students who have signed up to participate in the Leadership Academy but have not completed any of the workshops. Survey questions ask both groups of participants to rank themselves on a scale of 1-5 for seven categories. In addition, the evaluation seeks to find whether or not graduates of the Leadership Academy were more likely to have held leadership positions on campus and in their communities. This would provide tangible examples that students are not only being prepared in knowledge but are confident to apply their leadership skills upon completion.  Currently, this information is unknown to program coordinators, and would be helpful in determining the Leadership Academy’s impact on students and success.  Lastly, the program has yet to be evaluated and so this would also be invaluable to the future planning such as improvements, and possible future funding for the program.

Focus of the Evaluation

            The focus of this evaluation report is to determine the effectiveness of the Leadership Academy at CSULB on developing students’ leadership skills and abilities. The evaluation will focus on the overall effectiveness of the program, instead of focusing on the individual components of the Leadership Academy, which include:  individual workshops, community service, and the Theory to Practice assignment. As mentioned previously, the Leadership Academy program is based on Astin’s Social Change Model for Leadership Development (1994). Astin’s model includes seven components that measure leadership development and skills. These seven components are identified as the Seven C’s and include the following: Consciousness of Self, Congruence, Commitment, Collaboration, Common Purpose, Controversy with Civility, and Citizenship. The ultimate goal of this model is to enhance students learning and development in self-knowledge and leadership competence. The model is geared at facilitating social change at the institution or the community in a manner that make their function more effective and humanely for all who are involved. The evaluation report will focus on these seven components to assess students’ development in all of the Seven C’s in Astin’s model.  These seven objectives will be evaluated through the collection of quantitative data, which will be explained in detail in the next section. The questions guiding this evaluation are the following:

            1. How does participation in the Leadership Academy affect students’ self-knowledge and leadership competence? ( Leadership competence will be measured using Astin’s Seven C’).

            2. Are graduates of the Leadership Academy more likely to be involved in leadership positions on campus and in community settings? 
Sampling

    For this evaluation the evaluation team gathered participants’ information using systematic sampling. Systematic sampling is a variation of simple random sampling, in which the evaluators chose every third student from the lists provided by the Leadership Academy administrators. There were two student lists that the evaluation team requested in order to gather and analyze data. The first list included students who had completed the Leadership Academy. The second list included students who had signed up to participate in the Leadership Academy, but had not completed any of the workshops. Students from both groups varied in major, year in school and sex. Both lists were divided into four sections, and each evaluator had a designated number of students to contact. Each evaluator contacted every third student on their lists, either by phone or e-mail, and asked students to complete a short survey regarding competencies in the specific areas, the seven C’s and leadership involvement. If students did not wish to participate in the survey, evaluators would move to the next third student on their list. Forty-nine students participated in the surveys.  Twenty-eight participated from the list of students who had already completed the Leadership Academy, and twenty-one students participated from the list of students who had signed-up for the Leadership Academy but had not completed any of the workshops. In total, seventeen males and thirty-two female students participated in the surveys. Participants of the surveys ranged in majors, including Accounting, Art, Biological Sciences, Business Administration, Communication Studies, Criminal Justice, Electrical Engineering, Health Science, Nursing, Marketing, Political Science, Psychology and Sociology.

Data Collection Instruments
The evaluation team analyzed the components and theoretical framework of the Leadership Academy in order to create a survey that measured the competencies and skills it was designed to deliver. The survey was composed of nine questions that asked students to rate themselves on a scale of 1-5 on their competencies in various leadership skills (See Appendix A). Seven questions asked participants to rate themselves on a scale from 1-5: 1 – No Competency, 2 – Low Competency, 3 – Minimal Competency, 4 – Sufficient Competency, 5 – High Competency, and two of the questions were open ended Yes/No. The same survey was administered to both groups; those who had completed the Leadership Academy and those who had signed-up but had not completed any of the workshops. This was done in order to compare the impact on the level of competency in each of the seven leadership skills from those who had completed the academy and those who had not.
Data Analysis

            Evaluators gathered the responses of the participants and recorded them on an excel spreadsheet. Based on the responses for each question, from both lists, percentages were calculated for the response rate of each question. An independent sample T-test were used to determine if differences among each question (1-7) were statistically significant from those who had completed the Leadership Academy and those who had signed up but had not begun the workshops. (See Appendix B for T-test results). 

Evaluation Findings
Summary
            To effectively summarize the data from the survey, it must be framed in a context.  A comparison of the data from student who had completed the Leadership Academy program versus those who have not completed the Leadership Academy program was one of the ways in which to frame the data.  This method was appropriate since it showed positive or negative change in response rate to each of the questions asked in the survey. Using this frame, several main points were discovered.
	 
	1
	2
	3
	4
	5

	1. Controversy with Civility
	0
	0
	0
	9.5%
	11%
	43%
	57%
	43%
	32%
	4.5%

	2. Collaboration
	0
	0
	4%
	0
	18%
	24%
	46%
	57%
	32%
	19%

	3. Common Purpose
	0
	0
	7%
	4.5%
	29%
	24%
	32%
	67%
	32%
	4.5%

	4. Congruence
	0
	0
	0
	0
	10%
	38%
	54%
	33%
	36%
	29%

	5. Citizenship
	0
	0
	7%
	5%
	11%
	33%
	46%
	52%
	36%
	10%

	6. Commitment
	0
	0
	4%
	9.5%
	7%
	9.5%
	0
	33%
	64%
	48%

	7. Consciousness
	0
	0
	7%
	0
	11%
	10%
	43%
	52%
	39%
	38%
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	8
	64%
	43%
	36%
	57%
	
	Completed
	
	
	

	9
	68%
	62%
	32%
	38%
	
	Not Completed
	
	
	


            The findings indicated that the greatest difference occurred between the high competency (5) response rates.  Students who had completed the program responded at a higher rate at the high competency level than students who had not completed the program.  This was especially apparent for Controversy with Civility, Common Purpose, and Citizenship where the response rate was at least three times greater.  Collaboration and Commitment also had measurably higher response rates for high competency level.  It is significant to note that, unlike the other response rates, which were mixed or largely equal, every area of leadership had a higher response rate for students who had completed the program than those who had not yet completed the program.

            The findings also indicated the difference between the response rates for low competency (2), minimal competency (3), and sufficient competency (4) are mixed.  For some of the areas of leadership, the students who had not yet completed the program had higher response rates than those students who had completed the program.  For others, the opposite was true.  Because of this, no conclusive trend was found among these levels of competency when comparing the two groups of students.

            Another important finding was the low response rate for no competency (1) and low competency (2) in each of the seven areas of leadership.  With the exception of one respondent, no student in either group reported having no competency in any of the areas of leadership.  Very few respondents in either group responded as having low competency in any of the seven areas of leadership.  Each response rate was less than ten percent and in several instances, zero respondents reported this level of competency.              


The last two questions of the survey, questions 8 and 9, allowed evaluators to examine the second question posed by this evaluation: 2. Are graduates of the Leadership Academy more likely to be involved in leadership positions on campus and in community settings? 
 By comparing both groups the data showed that students who had completed the program were much more likely to have held a leadership position in a student organization or on-campus group at CSULB.  A majority (64%) of students who had completed the program reported to have held a leadership position at CSULB.  The opposite was true for students who had not yet completed the program.  A majority (57%) reported to have not held a leadership position at CSULB.  In a related finding, there was no sizable difference among students who had completed the program compared to those who had not held a leadership position in a work or volunteer setting. A majority of both groups of students reported to have held a leadership position in a work or volunteer setting.


Another method to frame the data is to account for variances that are directly connected to the Leadership Academy.  This was done using the t-test data.  The data showed that these percentages differed in the responses from completers and non/completers using comparison. However, when running independent sample t-tests only question number one, Controversy with Civility (Collaborating with Others), had a statistical significance at an alpha level of .05. This means that we are 95% certain that the differences were due to the impact of the Leadership Academy.  The other six questions did not have a statistical significance, so it could not be determined that the differences were due to the impact of the Leadership Academy.  Although each of the questions, except questions seven, showed an average higher score for completers versus non/completers, the statistical significance was only found for question number one. 

Interpretation


 Through a comparative frame, the evaluation findings can be interpreted in a particular context.  By interpreting the findings, three main insights into the Leadership Academy program are apparent.  First, the findings show that students who have completed the program are much more likely to report a high level of competency in each of the seven areas of leadership as compared to students who have not yet completed the program. This shows that, while the starting point of competency may be unknown or inconclusive, the Leadership Academy does move some students to a high level of competency in the seven areas of leadership through the various workshop sessions required.  The large differences in response rates also suggest that the Controversy with Civility, Common Purpose, and Civility areas of leadership are the most effectively taught of the seven areas.  Secondly, since relatively few students in either group reported no or low competency in any of the seven areas of leadership, it can be interpreted that students who enter the Leadership Academy will come into the program with at least a basic knowledge of leadership.  As the findings from the response rates show, at least one-third of students who complete the program report a high level of competency in the areas of leadership.  Third, students who complete the program are much more likely to report to have held a leadership position on-campus.  This can be interpreted to mean that perhaps, participation in the Leadership Academy can increases student involvement in leadership positions on-campus.  This is significant since it is one of the goals of the Leadership Academy program.


Although a comparative frame can help interpret the findings in a certain context, it is not a complete picture.  Using the independent sample t-test summary, other interpretations can be made.  Since the statistical significance was found for questions one and not the other six questions, the Leadership Academy does not seem to serve as the only cause for improvement in the seven areas of leadership.  Although the Leadership Academy does have an impact on Controversy with Civility (Collaborating with Others), the program itself may be a part of the participants holistic leadership development.  Other factors that occur in parallel to participation in the Leadership Academy, such as classroom learning, participation in other extracurricular activities, work experiences, and volunteer experiences may also contribute to the increase in average score in the seven areas of leadership.  It would be an important step in future or continued evaluation to measure the other factors that may contribute to increased perception of leadership skills.  The implication for the Leadership Academy is that it cannot serve as the only way in which to improve student leadership.  However, the results of the independent sample t-test imply that, although the Leadership Academy may not be the sole cause for the increase in perceived competency in the seven areas of leadership, there is a general increase in skill level that occurs between the beginning of the program and completion, which is a major goal of the program.  

Judgment of Evaluation Objects
            Like all evaluations there are strengths and weaknesses to the evaluation process.  An important portion of the evaluation is the sampling method.  Systemic sampling was the method used to choose the participants.  One of the weaknesses to this method is that it is not random and therefore not all participants have a similar chance of being chosen.  Since evaluators chose every third name on each of their respective lists, another weakness to the evaluation would be that participants at the top of each of the eight divided lists were more likely selected than participants toward the bottom of these lists. However, due to time constraints systematic sampling was the most appropriate and feasible way to collect our data.      

            The instrument of the evaluation plays a significant role toward the data collected.  The survey that was conducted for the Leadership Academy evaluation used terminology that was consistent to the workshops offered in the Leadership Academy.  This was effective for participants who had already completed the Leadership Academy.  Some of the participants had not yet completed any of the workshops thus some explanation was needed but it is likely that this did not impact the final results collected.  

           Due to time constraints of the evaluation, the evaluators were not able to conduct a pretest and posttest.  Nevertheless, the survey that was conducted was effective because it covered all aspects of the Leadership Academy workshops.  In many ways the surveys conducted served as pretests and posttests, just not with the same students.  

Recommendations
        Based on our findings, we would like to provide a couple of recommendations for the continued success of the Leadership Academy.  During the beginning of our evaluation, one of the first contradictions our team faced was agreeing upon one specific definition of leadership.  While the program’s design of leadership was based on Astin’s Leadership Development model, Astin’s work does not provide a specific definition of leadership.  Though leadership is a widely used term in higher education, “leadership might be interpreted differently by groups and individuals on college campuses”(Kezar, 2000).  Astin’s Leadership Model focuses on the values in which leaders should possess over time. These values are essential for specific areas of training for leaders but it does not connect all the areas of leadership to one overarching idea specifically clarified. When created, a clear definition will provide a solid foundation for future planning and development of the overarching goal of the academy. Lastly, a specific definition of leadership could also be used in the development of the learning outcome for the overall program, versus having only learning outcomes for each workshop. 
As mentioned previously we would recommend a pre and posttest of students’ leadership involvement in the program.  With limited time, evaluators could not use the same students to compare leadership involvement on and off-campus because the evaluation was completed during one semester.  A clearer correlation to the influence of the Academy’s influence on student leadership involvement can be assessed and “differences that emerge…on measures taken after the program can be more validly attributed to the program itself rather than to other causes” when compared to the same group ( Fitzpatrick, Sanders, and Worthen, 2004). 
Lastly, the Academy should be supported to serve a greater percentage of student’s on-campus.  The number of students enrolled at CSULB averages 35,000 – 37,000 students per year; while the current active student participants of the Leadership Academy are 667 students (active status means that students have attended a workshop in the last two years).  As opposed to older notions of leadership as positional or as an inherent characteristic, all students who involve themselves in leadership education have the potential to increase their skills and knowledge (Komives et al., 2006; Eich, 2008).  According to information gathered by the Leadership Academy staff, to this date, the program has graduated an estimate of 800-1000 of CSULB students. The workshops still fill up quickly but the demand from students does not seem to match the availability of workshops.  While this was not the focus of our study, we would recommend a follow-up survey to determine the need of workshops. The gap between workshops could affect the persistence for some participants.  Assessing the impacted workshops would also help evaluate which programs need to be offered more, to serve the student body. While feasible economic constraints may not allow this recommendation to be instituted immediately, as the Leadership Academy mission is committed “to cultivating leaders who are able to affect positive change in their own lives, as well as in their organizations and communities” adding value and contributions not only the student body but to society as a whole.
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