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Development and Implementation of an Assessment Plan 

for the CSULB School Counselor Preparation Program
1. Abstract
The proposed project is intended as a major step in moving the CSULB School Counselor Preparation Program from an externally motivated, accreditation-driven approach to assessment to one that is motivated by a genuine desire to learn about student learning.  The primary objective of the proposal is to develop a program assessment plan that incorporates all the necessary components identified in the literature, while also beginning to collect baseline data for first-semester students.  Support for this year-long project is seen as critical to address our program’s goal of establishing an integrated and systematic approach to assessment.

2. Statement of Project Goals, and Objectives / Predicted Outcomes 

The goals of the project are:

a.
To begin to examine the fit between the expected student outcomes of our school counselor preparation program and patterns of actual student achievement / performance.

b.
To obtain quantitative and qualitative data about our program for use in generating improvements in teaching and learning.

c.
To integrate assessment into the culture of our program with the overarching goal of establishing assessment as systematic and intrinsic practice.

Objectives / Predicted Outcomes:

a.
To develop a detailed program assessment plan that will focus on current student outcomes and appropriate methods for assessing them; identify who will be assessed, when they will be assessed, and who will interpret results; and establish communication channels so that results may be used to enhance program effectiveness.

b.
To collect baseline data for entry level students (Fall 2002) as part of the broader assessment effort.

c.
To stimulate counselor education faculty interest in assessment and support for assessment activities by engaging them in the process but minimizing demands on their time.

3. Need for the Project / Priorities
In the last few years, school counselor education reform has become a national movement.  Training programs
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need to assess whether they are adequately preparing school counselors who will work effectively as leaders, consultants, collaborators, communicators, and advocates for their students and their profession.  A few of the many factors to be considered are the nationwide emphasis on academic success for all students, the American School Counselor Association’s recent development of national standards for preK-12 school counseling programs, the pervasiveness of violence on school campuses, and issues related to diversity. 

Relationship to campus accountability goals.  The CSULB school counselor preparation program, which serves 81 students earning their master’s degree in school counseling concurrently with their Pupil Personnel Services School Counseling credential, has received national recognition for its engagement in the Long Beach Education Partnership, a working collaborative of Long Beach Unified School District, Long Beach City College, and California State University, Long Beach, whose aim is to promote seamless education, K-16.  As coordinator of CSULB’s school counselor preparation program, I serve as co-chair of one of the Long Beach Education Partnership’s standing committees, the Counseling Reform Launch Initiative (CRLI).  CRLI’s charge is to work collaboratively to support school counselor reform in LBUSD and curricular enhancements in CSULB’s preparation program.  “Relations with K-12" is clearly identified as a priority area in CSULB’s Campus Accountability Goals.

Background.  In preparation for the College of Education’s Spring 2001 joint accreditation visit by the National Council for the Accreditation of Teacher Education (NCATE) and the California Commission on Teacher Credentialing (CCTC), each program was required to develop a conceptual framework that included program philosophy, values, and beliefs; goals; knowledge base; student outcomes; design and content of curriculum / delivery system; and program evaluation and student assessment.  This exercise was invaluable in that it resulted in clear articulation of a mission, goals, and learning outcomes, the first step in the Program Assessment Cycle (CSU Monterey Bay Program Assessment Workshop, 2001).  Writing the section on evaluation and assessment was less satisfying, however, as it meant facing that this area required extensive work if it was to reflect a thoughtful, integrated, and systematic approach, rather than a periodic or compliance approach motivated by accreditation.  The proposed project will shift the school counselor preparation program from a response mode to assessment to an internally motivated one driven by genuine curiosity about “which students learn, what they learn, how well they learn, and when they learn” (Maki, 2002, p. 8).

Fit with college and program priorities.  The College of Education has identified assessment as a top priority for
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all of the programs in both of its two departments.  For the past two years, program assessment has been a focus of the college’s Strategic Planning Committee and a topic of several college meetings and retreats.  Within the Department of Educational Psychology, Administration, and Counseling, the counseling programs were among those that underwent Graduate Program Review in Spring 2002.  Assessment was further identified as a recommended area for development.  The proposed project will support the goal of increasing educational effectiveness by developing a process whereby student outcomes are appropriately assessed for our school counselors-in-training.  Data obtained at various points in the implementation of our assessment plan will inform programmatic change.

4. Project Activities 

Developing the CSULB school counselor preparation program assessment plan is the primary objective of this proposal.  Applying Palomba and Banta’s (1999) conceptualization of assessment as a “work in progress” (p. 52), this proposal calls for moving forward with assessment activities while the plan is being developed.

Timeline.
a.
July-August, 2002:


(i)
Revisit expected student outcomes developed in 2000.  Per Palomba and Banta’s (1999) guidelines for writing outcome statements, replace vague words (e.g., “understand”) with more specific terms (e.g., articulate), where necessary.

(ii)
Develop questions that address our program’s effectiveness in terms of philosophy/mission and goals.

(iii)
Identify types of baseline data to be obtained from students entering the program in Fall 2002, using preliminary information from c(i) (below). 

b.
August-October, 2002:


(i)
Identify breadth and depth of opportunities that intentionally address the development of desired outcomes (e.g., in specific courses, field experiences, co-curricular activities).

(ii)
Present project plan to groups to be involved and seek input (e.g., counselor education faculty, Counseling Reform Launch Initiative (CRLI), students).

(iii)
Collect baseline data from first-semester students.

c.
November-December, 2002:
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(i)
Determine methods and criteria to assess expected outcomes, using multiple indicators, both quantitative and qualitative.

(ii)
Develop and/or modify assessment tools that may not already be available or suitable in current form.

(iii)
Determine appropriate levels of expected performance, both for program completion and at various points in the program.

d.
January, 2003:

(i)
In collaboration with counselor education program faculty, establish tentative schedule for assessment, including which students will be assessed for which outcomes, at what point(s) in time in their program, and in what setting(s) (e.g., classes, individual meetings).  Determine how program graduates will be assessed (e.g., at what intervals after graduation, use of performance outcomes, etc.).

(ii)
Determine who will interpret results of data.

e.
February-May, 2003:

(i)
Collect data.

(ii) 
Interpret results (i.e., how do results inform teaching/learning and decision making).

f.
May-June, 2003:

(i)
Share results and interpretations with constituencies (e.g., faculty, CRLI, students, dept. chair, college administration).

(ii)
Seek/acquire institutional support for changes/innovations that interpretations identify.

(iii)
Develop plans to enact change based on results/interpretations of results and extent of institutional support obtained.

(iv)
Reflect on assessment process and note possible areas for revision of process.

g.
September, 2003 and on...

(i)
Present results at College of Education meeting.

(ii)
Repeat assessment cycle of identifying outcomes, gathering evidence, interpreting evidence, and

 
implementing change.

5. Participants
a.
Rose Marie Hoffman, Ph.D., Professor and Coordinator of School Counseling Programs
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I will be responsible for coordinating all aspects of the project.  The scope of the proposed project goes far beyond normal responsibilities as program coordinator.  During my 5-year tenure as program coordinator, I have averaged over 20 hours per week (including summers) to perform my duties, receiving only 3 units of assigned time in Fall and Spring only (duties include coordinating admissions [over 100 applications each year for 22 places], curriculum development, course scheduling, meetings with and evaluation of part-time faculty, field work, advisory committees, preparation of documents for accreditation reviews, advisement, etc.).  Over the past 5 years, enrollment in the School Counseling master’s and credential programs has ranged from 72 to 100+ students, with 25-30 requests from potential applicants each week.  I am the only full-time faculty in the school counselor education program, with no one else available to advise students and potential students and address their concerns.   To enhance program quality, I have been intentional in limiting the number of students admitted, given the limited program resources and lack of other full-time faculty.  A tenure-track faculty position has been approved for August, 2003, however, which will provide support for continuing the assessment process implemented through this project.

b.
Katie Barak, Ed.D., Part-time Lecturer, School Counselor Preparation Program



 

Dr. Barak will assist in coordinating the project activities.  Dr. Barak has an extensive background in education, including teaching, counseling, social work, administration, and consultation, and brings a rich perspective to her work in the school counseling program as an instructor and university field work supervisor.  During the past few years she has become increasingly more involved with various aspects of the program (e.g. admissions, advisory committee service, Professional Development School [PDS] project) that extend well beyond her responsibilities as part-time faculty.  Because she is interested in working with me on this project, but is not getting remuneration for it, I have agreed to provide additional assistance to her in implementing the Counseling PDS project, for which she receives a stipend.
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