TEMPLATE

Instructions in italics

Department: 

Course number and title 

Standard Course Outline

Do not simply use a syllabus to write a Standard Course Outline. The SCO should not include language that is addressed to students or the type of detail about classroom behavior we might expect in a syllabus. Make your SCO specific enough that it contains instructions to those who will teach it in the future and general enough that it does not limit future instructors unduly. For instance, it is generally not a good idea to list specific textbooks or grade breakdowns without some disclaimer that you are only offering an example—you don’t want to limit future instructors to specific texts or other rules. The SCO should be seen as a type of contract with which all future professors teaching the course can feel comfortable. 

I. General Information
Consult with the curriculum chair if necessary about numbering issues.

A. Course Number: 



B. Title:




C. Units:




D. Prerequisites:



E. Responsible Faculty: 


F. Prepared by:



G. Date prepared/revised:


II. Catalog Description

Give a brief catalog description, listing prerequisites if any. Consult the catalog for examples. Do not list specific assignments or, depending on the course, specific authors or books. If this is an existing course up for re-certification or new G.E. credit, check the original description and the checklists for such courses.

III. Justification

Say why the course is necessary to your department and how it fits in with the existing curriculum.

IV. Course Objectives and Measurable Outcomes

Include bulleted list of course goals and outcomes. Please see your departmental list, if such a list has been constructed, for examples and make them specific to your course. If possible, you can add for each course two subheadings. One could say, “Developed by:” followed by activities in or outside of the classroom (class discussion, assignments, etc.). The other could say, “Typically measured by:” followed by the assignments used to measure whether students have reached the goals (essays, presentations, etc.). 

You may want to look up Bloom’s Taxonomy for language effectively used in the formulation of goals and outcomes, found for instance at: 

http://www.coun.uvic.ca/learn/program/hndouts/bloom.html. 

See also the last page of this template, taken from this website.

In addition to general objectives and outcomes for classes in the Department of ..., these are some specific objectives for this course. 

After taking this course, students will be able to:

[example] A. demonstrate advanced writing processes, including developing ideas, effective note-taking and drafting, formulating and revising thesis statements, outlines, and arguments.

Developed by: discussion, short and longer assignments, group work.

Typically measured by: essays, response papers, short assignments, draft versions, research paper.
Include specific additional goals for graduate students if this is an undergraduate/graduate course. For example: Are the assignments different for the graduate students? Are their presentations and participation of a different nature (leading class discussions, etc)? Are there higher-level concepts that they will be working with?  
V. Standard Course Outline

Include a week-by-week schedule that is not too detailed. Do not list page numbers in text books, precise assignments, and other details but stick with a broad outline of topics to be covered each week (or set of weeks). Include a disclaimer to allow for different ways of teaching the course, such as the following:

This is only an indication of possible subjects to be worked on the course of the semester. Subject matter and sequence of topics may vary depending on the instructor. 

VI. Methods of Instruction

A.  Talk about what you do in the classroom. Will there be lectures? Is the class primarily discussion-driven? Do you engage in any one-on-one instruction? Do students give presentations? 
This is a sample paragraph:

At the senior/graduate level, discussion should form an important part of any class. Individual instructors will decide on the specific methods used in this course, but it is suggested that students will participate extensively in different formats, which may include panels on texts read for the class, discussion of writing issues, and individual presentations on topics that will enhance research papers. This course may also feature recent films, music, and political texts. Historical background can be presented through lectures, though some of the contextual information can be provided by the students themselves in presentations. The course will include individual research projects and possibly a library visit.

B.  Any course that uses hybrid, local online, or distance education course delivery shall explain the following issues in the course syllabus (See Course Syllabi Policy Statement 04-05, and Academic Technology and the Mode of Instruction Policy 03-11).  
(1) how the instructor will communicate with the students and how the students will communicate with each other; 

(2) how online participation will be assessed and graded; 

(3) how the instructor will monitor the online activities of the students; 

(4) how the standards of appropriate online behavior will be maintained; 

(5) the level of technical competence required of the students; 

(6) what the minimum computer hardware and software requirements are for the class, and what department, college, or University facilities are available to support these requirements for students who cannot afford to buy the technology; 

(7) the alternative procedures for submitting work in the event of technical breakdowns; 

(8) the on-campus meeting requirements, if any; 

(9) how academic honesty will be enforced. 
VII. Extent and Nature of Use of Technology

Say how you will use technology. A sample paragraph is given here:

The use of technology will depend on individual instructors, but may include Beach Board, should include the development of familiarity with web resources specific to the course, and may include assignments that involve the evaluation of web material on the subject. Students may be made familiar, if they are not already, with relevant search databases in the library. 
Film and video, as well as music, may be used in the classroom; however, the percentage of time used for each needs to be clarified and limited.  
VIII. Textbooks 

Provide a brief list of possible textbooks to be used. Include a disclaimer such as the following: 

The following is a short list of textbooks that are most likely to be used in this course. Instructors may assign one of these and/or include other texts. 

IX. Methods of Assessment

Provide a bulleted list of assignments in the class with grade breakdown. If the course is a double-numbered one that includes undergraduates and graduates, make clear how the graduate students will be assessed differently from the undergraduates. Include some disclaimer, like the following:

Methods of assessment: these will vary depending on the instructor. They may include: 

X. Instructional Requirements

List requirements every instructor must follow. Include a reference to University policy on issues such as withdrawal, absences, disabilities, etc. This is a sample of a possible paragraph:

Instructors may determine their own policies with regard to plagiarism, withdrawal, absences, and adding the course, so long as the policies are consistent with the University policies as laid out in the CSULB Catalog. Syllabi must refer to the appropriate sections in the Catalog, lay out the precise policies for the course on attendance and plagiarism, and ask students to inform instructors promptly of the need for accommodation of disabilities. It is recommended that instructors include some explanation of how they assess class participation. 

XI. Bibliography

Include a one to two page bibliography of works, possibly with an introductory paragraph as written below.

This is a highly selective bibliography, which certainly misses out on many important works. It is intended to show the range of materials available to our students. The following works are all in the CSULB library. In addition, much material relevant to the course can be found in periodicals, both in print and in electronic form.

XII. Additional Supplemental Materials

Include syllabi for the last two semesters when the course was taught or a sample syllabus if it has not been taught. Include some sample assignments and/or exams (not necessary if this is a new course designed to be taught within the department only).

Sample Syllabus. 
Sample Assignments.

Bloom’s Taxonomy* 

Benjamin Bloom created this taxonomy for categorizing level of abstraction of questions that commonly occur in educational settings. The taxonomy provides a useful structure in which to categorize test questions, since professors will characteristically ask questions within particular levels, and if you can determine the levels of questions that will appear on your exams, you will be able to study using appropriate strategies. 

	Competence
	Skills Demonstrated

	Knowledge 
	· observation and recall of information 

· knowledge of dates, events, places 

· knowledge of major ideas 

· mastery of subject matter 

· Question Cues:
list, define, tell, describe, identify, show, label, collect, examine, tabulate, quote, name, who, when, where, etc. 

	Comprehension
	· understanding information 

· grasp meaning 

· translate knowledge into new context 

· interpret facts, compare, contrast 

· order, group, infer causes 

· predict consequences 

· Question Cues: 
summarize, describe, interpret, contrast, predict, associate, distinguish, estimate, differentiate, discuss, extend 

	Application
	· use information 

· use methods, concepts, theories in new situations 

· solve problems using required skills or knowledge 

· Questions Cues: 
apply, demonstrate, calculate, complete, illustrate, show, solve, examine, modify, relate, change, classify, experiment, discover 

	Analysis
	· seeing patterns 

· organization of parts 

· recognition of hidden meanings 

· identification of components 

· Question Cues:
analyze, separate, order, explain, connect, classify, arrange, divide, compare, select, explain, infer 

	Synthesis
	· use old ideas to create new ones 

· generalize from given facts 

· relate knowledge from several areas 

· predict, draw conclusions 

· Question Cues:
combine, integrate, modify, rearrange, substitute, plan, create, design, invent, what if?, compose, formulate, prepare, generalize, rewrite 

	Evaluation
	· compare and discriminate between ideas 

· assess value of theories, presentations 

· make choices based on reasoned argument 

· verify value of evidence 

· recognize subjectivity 

· Question Cues
assess, decide, rank, grade, test, measure, recommend, convince, select, judge, explain, discriminate, support, conclude, compare, summarize 


* Adapted from: Bloom, B.S. (Ed.) (1956) Taxonomy of educational objectives: The classification of educational goals: Handbook I, cognitive domain. New York ; Toronto: Longmans, Green.

